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Form 1B Annual Self-Disclosures Report 
Based on requirements of SEBI Circular of September 19, 2022:  

C -  Annual disclosure by NPOs on SSE which have either raised funds through SSE or are registered with SSE in terms of Regulation 91C of the LODR 
Regulations,  

D - Disclosure of Annual Impact Report by all Social Enterprises which have registered or raised funds using SSE in terms Regulation 91E of the LODR 
Regulations and Annexure I: Guidance notes for listed/ registered NPOs on disclosures of general, governance and finance aspects. 

Please refer to the circular and its Annexures for detailed description of requirements. 

Form 1A covers disclosures of general and governance aspects that are not dependant on statutory financial audit. 
Form 1B covers disclosures of general, governance and finance aspects that have a reference to audited financial statements and filings with Income 

Tax, FCRA, Charity Commissioner, Registrar of Societies, Registrar of Companies and other regulators as applicable. 

Instructions 
All NPOs participating on the SSE (all registered regardless of whether they have currently listed securities or not)  will self-report annually in Form 1B 
Annual Self-Disclosures Report. A copy will be filed with the respective SSE by 31st Oct every year.  

Form 1B indicates which fields are mandatory for NPOs based on their annual spending 

Annual Spending as per Audited Financial Statements of the previous financial year under review. 
S1: Upto Rs1 Cr  
S2: >Rs1 Cr 

(These slabs may be reviewed by SEBI, periodically as per need.) 
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Form 1B.1 

Self-Reported Annual Disclosures 

of SWAMI VIVEKANANDA YOUTH MOVEMENT 

with BSE SSE  Registration No:BSESSE0032NP2324 

with NSE SSE  Registration No: NSESSENP0030 

for the period from April 01, 2024 to March 31, 2025 
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1) Disclosures on General aspects

1a) Details of top  programmes  

List of Top 5 activities/ interventions/ programs/ project (budget wise) in the financial year 

S1: 
Upto Rs1 Cr 

 S2: More than Rs1 Cr 

Must Reply Must Reply 
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# Programme 
Name 

Year Started 
Programme 

Duration 
 (in years) 

Geography Total 
Programm

e 
Budget  (in 

INR) 

Expenditur
e in 

Previous 
year (in 

INR) 

Cumulative 
Expenditur
e (in INR) 

Total Reach 
 (Direct, Indirect, 

Institutional) 
beneficiaries1 

Names of 
Donors or 
Investors 

SDG Goal Alignment with National/State 
schemes  or priority 

1 2 3 4 5 6 7 8 9 10 

Sr. 
No
. 

Name by 
which the 

programme is 
referred to by 

your 
organisation. 

Number of 
Years the 

programme is 
expected to 
run from its 

launch. If the 
programme 

go on forever, 
please 

mention 

ongoing 

List the States 
with Districts 

covered by the 
programme. 
Mention how 
many of these 

cover 
aspirational 
blocks as per 
NITI Aayog. 

Total 
Programme 
Cost across 
its life. In 
case of 

ongoing 
programme
, at least 5 

years 

Expenditure 
in the 

Previous 
Financial 

Year under 
review 

Expenditure 
from the 

programme 
start till the 
end of the 
Financial 

Year under 
review/ 

Total 
expenditure 
for at least 

last  5  
Financial 

Year  (if it is 
ongoing 

programme
) 

Direct- beneficiaries 
directly impacted 
like students of 

school 
Indirect-  beneficiar

ies indirectly 
impacted like 

families of students 
Institutional-  

entities impacted 
like other schools 

in the area  

Provide Donor’s 
name 

(Top 5 Donors of 
the programme 

since the 
programme 
inception) 

Select 1 SDG 
Goal that is 

most impacted 
by the 

programme  

List the schemes or national goals 
to which programme is aligned, if 

any  

1Beneficiaries includes entities such as individual, person, thing, article, unit, body, creature 
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# Programme 
Name 

Year Started 
Programme 

Duration 
 (in years) 

Geography Total 
Programm

e 
Budget  (in 

INR) 

Expenditur
e in 

Previous 
year (in 

INR) 

Cumulative 
Expenditur
e (in INR) 

Total Reach 
 (Direct, Indirect, 

Institutional) 
beneficiaries1 

Names of 
Donors or 
Investors 

SDG Goal Alignment with National/State 
schemes  or priority 

1 2 3 4 5 6 7 8 9 10 

1 

Vivekananda 
Memorial 
Hospital 

(on going) 

Mysuru 
district of 
Karnataka 

State 

50.60 
Crores 

(from FY 
2020-21 to 
2024-25) 

10.11 
Crores 

40.20 
Crores 

(from FY 
2020-21 to 

2024-25 

Direct - 67,000  
patients 

Indirect – 
2,00,000 family 

members 

i. Ministry of
Tribal Affairs,

Government of
India 

ii. Maxim India
Pvt Ltd

iii. Musarubra
Software India
Private Limited

(Trellix) 
iv. Service User

fee from
affordable

Patients (Non 
Tribals) 

v. Community
contributions

(from FY 2020-
21 to 2024-25)

Goal 3: 
Good Health 

and Well 
Being 

▪ National Health Mission
including NRHM

▪ National AIDS & STD Control
Program

▪ Pradhan Mantri Swasthya
Suraksha Yojana (Core)

▪ Janani Suraksha Yojana (JSY)
▪ Integrated Child

Development Services
▪ National Hepatitis Control

Program
▪ National Tuberculosis

Elimination Program
▪ National Program for Care

of Elderly
▪ National Program for

prevention and control of
Non Communicable
Diseases

▪ RMNCH+A
▪ National Rural Drinking
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# Programme 
Name 

Year Started 
Programme 

Duration 
 (in years) 

Geography Total 
Programm

e 
Budget  (in 

INR) 

Expenditur
e in 

Previous 
year (in 

INR) 

Cumulative 
Expenditur
e (in INR) 

Total Reach 
 (Direct, Indirect, 

Institutional) 
beneficiaries1 

Names of 
Donors or 
Investors 

SDG Goal Alignment with National/State 
schemes  or priority 

1 2 3 4 5 6 7 8 9 10 

2 

School 
Education 
Program 

(Ongoing) 

Mysuru, 
Bengaluru, 
Kalburgi, 
Dharwad, 

Kolar, 
Chikkaballap
ur districts of 

Karnataka 
State 

36.09 
Crores 

(from FY 
2020-21 to 
2024-25) 

5.34 
Crores 

25.61 
Crores 

(from FY 
2020-21 to 
2024-25) 

Direct – 47,000 
students 
Indirect – 

1,50,000 parents 
& teachers 

i. Qualcomm
India Private

Limited 
ii. Kotak

Mahindra
Prime Limited 

iii. LTIMindtree
Foundation

iv. Tata Motors
Ltd 

v. Aurigene
Oncology
Limited

(from FY 2020-
21 to 2024-25) 

Goal 4 
Quality 

Education 

▪ Padhe Bharat Badhe Bharat
▪ Sarva Shishana Abhiyan
▪ Rastriya Madhyamik Shiksha

Abhiyan
▪ Support for Educational

Development including
Teachers Training & Adult
Education

▪ Rastriya Uchhtar Shiksha
Abhiyan

▪ National Nutrition Mission
(NNM) (Core)

▪ Antyodaya Anna Yojana ,
Priority Households (PHH)

▪ Mid-Day Meal Scheme
▪ Kasturba Gandhi Balika

Vidyalaya Scheme (KGBV)
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# Programme 
Name 

Year Started 
Programme 

Duration 
 (in years) 

Geography Total 
Programm

e 
Budget  (in 

INR) 

Expenditur
e in 

Previous 
year (in 

INR) 

Cumulative 
Expenditur
e (in INR) 

Total Reach 
 (Direct, Indirect, 

Institutional) 
beneficiaries1 

Names of 
Donors or 
Investors 

SDG Goal Alignment with National/State 
schemes  or priority 

1 2 3 4 5 6 7 8 9 10 

3 

SEEP - 
Economic 

Empowerme
nt thru Skill 

based 
Training 

(Ongoing) 

Mysuru, 
Dharwad, 

Raichur 
districts of 
Karnataka 

18.99 
Crores 

(from FY 
2020-21 to 
2024-25) 

7.72 
Crores 

18.17 
Crores 

(from FY 
2020-21 to 
2024-25) 

Direct - 6000 
individuals 

(Women, Youth, 
Men) 

Indirect – 24,000 
Family members 

& other 
stakeholders 

i. Titan
Company 
Limited 
ii. Texas

Instruments 
India Private 

Limited 
iii. Akamai

Technologies 
India Corporate 

Social 
Responsibility 

Trust 
iv. Tata

Consumer 
Products 
Limited 

v. Musarubra
Software India
Pvt Ltd (Trellix)
(from FY 2020-
21 to 2024-25)

Goal 8 
Decent Work 
and Economic 

Growth 

▪ Pradhan Mantri Jan-Dhan
Yojana

▪ Deendayal Upadhyaya
Antodaya Yojana.

▪ National Urban
Development Mission

▪ Water Program (NRDWP)
▪ Swachh Bharat Abhiyan
▪ Pradhan Mantri Kaushal

Vikal Yojana
▪ Integrated women

Empowerment program
(mission Shakti)

▪ National program for Dairy
Development
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4 
Viveka Tribal 

Centre for 
Learning 

Mysuru 
district of 
Karnataka 

State 

15.83 
Crores 

(from FY 
2020-21 to 
2024-25) 

3.74 
Crores 

12.13 
Crores 

(from FY 
2020-21 to 
2024-25) 

Direct – 561 
students 

Indirect – 2500 
family members 

& teachers 

i. Ministry of
Tribal Affairs,
Govt of India

ii. Social Stock
Exchange

iii. Titan
Company

limited 
iv. NSE

Foundation 

Goal 4 Quality 
Education 

▪ Padhe Bharat Badhe Bharat
▪ Sarva Shishana Abhiyan
▪ Rastriya Madhyamik Shiksha

Abhiyan
▪ Mid-Day Meal Scheme
▪ Kasturba Gandhi Balika

Vidyalaya Scheme (KGBV)
▪ Support for Educational

Development including
Teachers Training & Adult
Education

▪ Rastriya Uchhtar Shiksha
Abhiyan

▪ Antyodaya Anna Yojana ,
Priority Households (PHH)

▪ National Health Mission
including NRHM

▪ Targeted Public Distribution
System (TPDS)

▪ National Nutrition Mission
(NNM) (Core)

5 
Viveka 

School of 
Excellence 

Mysuru 
district of 
Karnataka 

State 

15.78 
Crores 

(from FY 
2020-21 to 
2024-25) 

3.38 
Crores 

10.37 
Crores 

(from FY 
2020-21 to 
2024-25) 

Direct – 735 
students 

Indirect – 3000 
family members 

& teachers 

i.User fee
ii. Community
contribution

Goal 4 Quality 
Education 

▪ Padhe Bharat Badhe Bharat
▪ Sarva Shishana Abhiyan
▪ Rastriya Madhyamik Shiksha

Abhiyan
▪ National Nutrition Mission

(NNM) (Core)
▪ Scheme Of Scholarship For

Sainik Schools
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# Programme 
Name 

Year Started 
Programme 

Duration 
 (in years) 

Geography Total 
Programm

e 
Budget  (in 

INR) 

Expenditur
e in 

Previous 
year (in 

INR) 

Cumulative 
Expenditur
e (in INR) 

Total Reach 
 (Direct, Indirect, 

Institutional) 
beneficiaries1 

Names of 
Donors or 
Investors 

SDG Goal Alignment with National/State 
schemes  or priority 

1 2 3 4 5 6 7 8 9 10 

▪ Support for Educational
Development including
Teachers Training & Adult
Education

▪ Rastriya Uchhtar Shiksha
Abhiyan

Add more rows, 1 row for each of Top 5 activities/ interventions/ programs/ projects 
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1b) Details of Scale of operations 
(Including Employee and Volunteer strength) 

S1: 
Upto Rs1 Cr 

S2: More than Rs1 Cr 

Must Reply Must Reply 

Sr. 
Numbe
r 

Item Details 

1 Scale of Operations 
The scale of the operations shall be explained by: 
1.1 net turn-over/annual budget/annual 
spending in last 3 years,  
1.2 number of beneficiaries2  
1.3 number of locations of operations  
1.4 whether at national/ state level/ district level 

1.1 Income 
FY 2024-25 – Rs. 74.83 Crores 
FY 2023-24 – Rs. 59.72 Crores 
FY 2022-23 – Rs. 48.06 Crores 

1.2 Number of Beneficiary – 3 Million lives 
1.3 Location of Operations – 31 districts of Karnataka State 

1.4 Working at State Level across 31 districts of Karnataka 

2 Beneficiaries includes entities such as individual, person, thing, article, unit, body, creature 
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2 Number of Employees 
Total number of employees shall be disclosed 
separately as  
2.1 permanent employees,  
2.2 temporary employees and  
2.3 employees on contract 

Year 
Permanent 
Employees 

Temporary 
Employees 
( Honorary 
Workers) 

Employee
s on 

contract Total 

2022-23 669 70 14 753 

2023-24 836 58 17 911 

2024-25 836 56 17 909 

3 Number of Volunteers 

The nature and scale of activities performed by 
volunteers shall be disclosed. 

120 

Volunteers are placed based on their interest areas like education, in 
community and rural healthcare projects, Tribal and rural education 
projects areas 

1c) Details of top donors or investors of the organisation 

List of Top 5 donors or investors (budget wise) 

S1: 
Upto Rs1 Cr 

 S2: More than Rs1 Cr 

Must Reply Must Reply 
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# Donor or 
Investor 

Name 

Geography Total 
Programme 

Cost 
(in INR) 

Expenditure 
in  the 

Previous 
Year 

(in INR) 

Cumulative 
Expenditure (in 

INR) 

Total 
Outreach 

(to 
Beneficiaries3

) 

SDG Goal Alignment with National / State 
schemes or priority 

1 2 3 4 5 6 7 8 9 

Sr
. 
N
o 

Provide 
Donor’s 
name 

List the States 
with Districts 

covered by the 
programme. 
Mention how 
many of these 

cover 
aspirational 

blocks as per NITI 
Aayog 

Total 
Programme 

Budget 
supported/ 
sanctioned 

by the donor 
during the 
life of the 

project 

Expenditure 
in the 

Previous 
Financial 

Year under 
review 

against  this 
Donor's 
funding 

Expenditure 
against this 

Donor's funding 
from the 

programme 
inception till the 

end of the 
Previous 

Financial Year 
under review. If 
it is an ongoing 
funding from 

this donor, then 
at least for the 
last 5 Financial 

Years 

Direct- 
beneficiaries 

directly 
impacted like 

students of 
school 

Indirect-  ben
eficiaries 
indirectly 

impacted like 
families of 
students 

Institutional-  
entities 

impacted 
like other 
schools 

in the area 

Select 1 SDG 
Goal that is 

most impacted 
by the 

programme 

List the schemes or national goals to 
which programme is aligned, if any 

3 Beneficiaries includes entities such as individual, person, thing, article, unit, body, creature 
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# Donor or 
Investor 

Name 

Geography Total 
Programme 

Cost 
(in INR) 

Expenditure 
in  the 

Previous 
Year 

(in INR) 

Cumulative 
Expenditure (in 

INR) 

Total 
Outreach 

(to 
Beneficiaries3

) 

SDG Goal Alignment with National / State 
schemes or priority 

1 2 3 4 5 6 7 8 9 

1 Qualcomm 
India 
Private Ltd 

Dharwad, 
Bangalore, 
Kodagu, Kolar, 
Chikkaballapur, 
Kalaburagi, 
Mysuru 
district of 
Karnataka state 

 37.85 Crores 
(from FY 
2020-21 to 
2024-25) 

10.85 Crores  36.14 Crores 
(from FY 2020-
21 to 2024-25) 

Direct – 
47,000 

students 
Indirect – 
1,50,000 

parents & 
teachers 

Goal 4 - 
Quality 

education 

▪ Targeted Public Distribution
System (TPDS)

▪ National Nutrition Mission 
(NNM) (Core)

▪ Antyodaya Anna Yojana , Priority
Households (PHH)

▪ Mid-Day Meal Scheme
▪ Kasturba Gandhi Balika Vidyalaya

Scheme (KGBV)
▪ Padhe Bharat Badhe Bharat
▪ Sarva Shishana Abhiyan
▪ Rastriya Madhyamik Shiksha

Abhiyan
▪ Support for Educational

Development including Teachers 
Training & Adult
Education
Rastriya Uchhtar Shiksha Abhiyan
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2 Titan 
Company 
Limited 

Mysuru, Raichur, 
Dharwad districts 

of Karnataka 
State 

10.72 Crores 
(from FY 

2020-21 to 
2024-25) 

3.38 Crores 10.65 Crores 
(from FY 2020-
21 to 2024-25) 

3600 
Children, 

Youth, 
Women & 
Men from 

tribal & rural 
community 

Goal 4 - 
Quality 

education 
Goal 8 - 

Decent work 
and economic 

growth 

▪ Pradhan Mantri Jan-Dhan Yojana
▪ Deendayal Upadhyaya Antodaya

Yojana.
▪ Pradhan Mantri Kaushal Vikal

Yojana
▪ Integrated women

Empowerment program (mission
Shakti)

▪ National program for Dairy
Development

▪ Targeted Public Distribution
System (TPDS)

▪ National Nutrition Mission
(NNM) (Core)

▪ Antyodaya Anna Yojana , Priority
Households (PHH)

▪ Mid-Day Meal Scheme
▪ Kasturba Gandhi Balika Vidyalaya 

Scheme (KGBV)
▪ Padhe Bharat Badhe Bharat
▪ Sarva Shishana Abhiyan
▪ Rastriya Madhyamik Shiksha

Abhiyan
▪ Support for Educational

Development including Teachers
Training & Adult
Education

▪ Rastriya Uchhtar Shiksha
Abhiyan
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# Donor or 
Investor 

Name 

Geography Total 
Programme 

Cost 
(in INR) 

Expenditure 
in  the 

Previous 
Year 

(in INR) 

Cumulative 
Expenditure (in 

INR) 

Total 
Outreach 

(to 
Beneficiaries3

) 

SDG Goal Alignment with National / State 
schemes or priority 

1 2 3 4 5 6 7 8 9 

3 Solidarity 
and Action 
Against 
The HIV 
Infection in 
India 
(SAATHII) 

All the districts of 
Karnataka State 

19.56 Crores 
(from FY 
2020-21 to 
2024-25) 

8.11 Crores 15.73 Crores 
(from FY 2020-
21 to 2024-25) 

100000 Goal 3 - Good 
health and well 
being 

▪ National Health Mission
including NRHM

▪ National AIDS & STD Control
Program

▪ Pradhan Mantri Swasthya
Suraksha Yojana (Core)

▪ Janani Suraksha Yojana (JSY)
▪ Integrated Child Development

Services
▪ National Hepatitis Control

Program
▪ National Tuberculosis

Elimination Program
▪ RMNCH+A



Form 1B - Annual Self-Disclosures Report for NPOs 

17 

# Donor or 
Investor 

Name 

Geography Total 
Programme 

Cost 
(in INR) 

Expenditure 
in  the 

Previous 
Year 

(in INR) 

Cumulative 
Expenditure (in 

INR) 

Total 
Outreach 

(to 
Beneficiaries3

) 

SDG Goal Alignment with National / State 
schemes or priority 

1 2 3 4 5 6 7 8 9 

4 Sinai 
health 
system 

Mysuru district of 
Karnataka state 

 5.92 Crores 
(from FY 
2020-21 to 
2024-25) 

4.18 Crores 5.60 Crores 
(from FY 2020-
21 to 2024-25) 

Direct – 4419 
women 

Goal 3 -Good 
health and well 
being 

▪ National Program for prevention
and control of Non
Communicable Diseases

▪ RMNCH+A
▪ Integrated Child Development

Services
▪ National Rural Drinking Water

Program (NRDWP)
▪ Integrated women

Empowerment program (mission
Shakti)

▪ Anaemia Mukth Bharath
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# Donor or 
Investor 

Name 

Geography Total 
Programme 

Cost 
(in INR) 

Expenditure 
in  the 

Previous 
Year 

(in INR) 

Cumulative 
Expenditure (in 

INR) 

Total 
Outreach 

(to 
Beneficiaries3

) 

SDG Goal Alignment with National / State 
schemes or priority 

1 2 3 4 5 6 7 8 9 

5 Ashraya 
Hasta Trust 

Mysuru, 
Chamarajanagara
, Kodagu districts 
of Karnataka 
State 

7.44 Crores 
(from FY 
2020-21 to 
2024-25) 

1.84 Crores 7.44 Crores 
(from FY 2020-
21 to 2024-25) 

68,000 tribal 
population 

Goal 3 -Good 
health and well 
being 

▪ National Health Mission
including NRHM

▪ National AIDS & STD Control
Program

▪ Integrated Child Development
Service (ICDS)

▪ Pradhan Manthri Swasthya
Suraksha Yojana

▪ RMNCH+A program
▪ Janani Suraksha Yojana
▪ National Nutrition Mission
▪ Anaemia Mukth Bharath

Add more rows, 1 row for each of Top 5 donors 
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2) Disclosures on Governance aspects

2a)  Reporting of related party transactions as per Income Tax Act section 13(3)

The organization shall disclose all related party transactions 
entered by it and reasons for the same.  

Definition of Related Party 

If    there    have    been    transactions between   related   parties,   
during   the existence of a related party relationship, the    reporting   
enterprise to disclose the following: 

(i) the  name  of  the  transacting related party;

(ii) a description of the relationship between the parties;

(iii) a  description  of  the  nature  of transactions;

(iv) volume   of   the   transactions either  as  an  amount  or  as
an appropriate proportion;

(v) any   other   elements   of   the related  party transactions
necessary  for  an understanding  of  the  financial statements;

(vi) the   amounts   or   appropriate proportions of outstanding
items pertaining  to  related  parties  at the   balance   sheet   date
and provisions   for   doubtful   debts due  from  such  parties  at
that date; and

(vii) amounts  written  off  or  written back in the period in respect
of debts  due  from  or  to  related parties.

S1: Upto Rs1 Cr 
Must comply  

S2: More than Rs1 Cr 

Details of the  related party  transaction during the Financial 
Year 2024-25 is mentioned below. 
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Details of related party transactions for the FY 2024-25 

# 

(i) the  name
of  the
transacting
related party;

(ii) a
description of
the relationship
between the
parties;

(iii) a
description
of the  
nature of 
transactions; 

(iv) volume
of the   
transactions 
either  as  an  
amount  or  
as an 
appropriate 
proportion; 

(v) any   other
elements of   
the related  
party 
transactions  
necessary  for  
an 
understanding  
of  the  
financial 
statements; 

(vi) the   amounts   or   appropriate proportions of outstanding
items pertaining  to  related  parties  at the   balance   sheet
date  and provisions   for   doubtful   debts due  from  such  parties
at  that date; and

(vii) amounts
written  off  or
written back in the
period in respect of
debts  due  from  or
to  related parties.

1 2 3 4 5 6 7 8 

1 
Dr M R 

Seetharam 
Spouse of 
Treasurer 

Professional 
fees 24,67,581 

Fee for 
professional 

services 
provided for 

the year 

Rs.600/- payable as on 31.03.2025 
No amounts written 

off 
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2b)  Compliance management process 

Compliance management process 
S1: Upto Rs1 Cr 

Must have 
S2: More than Rs1 Cr 

The Governing Body and Core team (Executive team) review the 
compliance of all applicable law periodically to ensure we are complying 
the laws. We have legal advisor, statutory auditor and company 
secretory to consult regarding the various applicable laws. We have in 
house internal auditor to adhere with the organisational policies.   

Statement of compliance from senior decision maker (Chair/ CEO or 
equivalent) in Form duly signed and sealed 1B.4 – Attached below 



Form 1B - Annual Self-Disclosures Report for NPOs 

22 

3) Disclosures on Financial aspects

S1: Upto Rs1 Cr S2: More than Rs1 Cr 

Must Reply Must Reply 

Please attach the following documents: 

Item NA Yes No 

1. Balance Sheet

2. Income &  Expenditure Statement

3. Cash Flow Statement/ Receipts &  Payments Account

4. Schedules to Accounts

5. Notes on Accounts & Significant Accounting Policies

6. Program-wise fund utilization for the previous year

7. Details of Auditors

8. Copy of Income Tax Return

9. Copy of Form10B/ 10BB Audit report filed with Income Tax

10. Copy of FC Return (if NPO has FCRA)

11. Copy of Annual Returns filed with Registration Authority (Registrar of

Companies, Registrar of Societies, Charity Commissioner)

Yes 

Yes 

Yes 

Yes 

Yes 

Yes 

Yes - Anx - 10 
ITR Not yet notified

Form 10B yet to be
prepared

FC Not yet filed for the 

FY 2024-25 

Not yet filed for FY 

2024-25 

Anx 1 
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SSE may specify additional parameters that may be required to be disclosed by NPO on an annual basis.

Form 1B.2 

This section covers the Annual Impact Report (AIR)  that should, at a minimum, cover the aspects described below. 

This should cover at least the top 67 percent of programme spending for the reporting period. For each of the thematic areas the organisation 
works in, as per the SEBI defined 16 thematic areas, a separate AIR is to be prepared in Form 1B.2. This would help the organisation to 
determine eligibility for listing projects. 

 If the organisation has active listed securities in the same period, they should be covered using Form 2 that needs to be assessed by a competent 
social impact assessor of an empanelled social impact assessment firm, for each of the listed securities. 

1B.2(i) List of Programmes funded through Listed Securities on SSE for which Form 2.1 is applicable 

Serial  No. Listing ID Programme/ Project 
Title 

Total Spending in INR on this 
Programme in this FY 

% spending on this 
Programme/ Project in the 

FY under review 

Form 2.1 
Prepared 
(Yes/ No) 

1. NSE/LIST/CD/202
3/0067 

Viveka Tribal Centre of 
Learning (VTCL) 

0.28 Crore 0.37% Yes 

Add more rows, if needed 
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1B.2(ii) List of Programmes for which AIR is prepared in this section 

Serial 
No. 

Programme/ Project Title Total Spending in INR on 
this Programme in this FY 

% spending on this 
Programme/ 
Project in the 
financial year 
under review 

Page Nos in this 
report 

1. Viveka Tribal Centre of Learning (VTCL) 3.85 Crores 5.12% Anx 2 page 8 

2. Vivekananda Memorial Hospital at Saragur 10.10 Crores 13.42% Anx 2 page 6 

3. Viveka school of excellence at Saragur 7.68 Crores 10.21% Anx 2 page 8 

4. Students' education & teacher empowerment 5.63 Crores 7.48% Anx 2 page 9 

5. Academic & Research 3.89 Crores 5.17% Anx 2 page 7 

6. HIV/AIDS - care & control 6.95 Crores 9.24% Anx 2 page 7 

7. Water, sanitation, hygiene & environment program 2.51 Crores 3.34% Anx 2 page 11 

8. Viveka Scholar Program 4.40 Crores 5.85% Anx 2 page 9 

9 Viveka Rural Livelihood Center 3.55 Crores 4.72% Anx 2 page 10 

10 Integrated Village Development Model 2.65 Crores 3.53% Anx 2 page 11 

Please note: Total of 1B.2(i) and 1B.2(ii) should be at least the top 67 percent of programme spending for the reporting period. 
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Sub-Section 1B.2.1 Annual Impact Report (AIR) Self-Reported 

of Swami Vivekananda Youth Movement for the period 

from 01st April 2024 to 31st March 2025 

For <Viveka Tribal Center for Learning> comprising < 5.12% > % spending in the financial year under review 

Under < Promoting Education, Employability, and Livelihoods> SSE Thematic Area> 

Programme start date: 1st April 2024 

Programme Objective(s): 

• To decrease the gap of Enrollment, Gender Parity and Learning outcomes between the tribal community and the State and National Averages.

• To ensure that students shall complete Secondary education (2 years) and Senior Secondary education (2 years) or Equivalent education

• Students able to make informed career choices and pursue professions contributing directly and indirectly to the community development

• Parents and the community at large actively participate in school activity and contribute positively to students’ learning outcomes.
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1) Strategic Intent and Planning

Item S1: Upto Rs1 Cr  S2: More than Rs1 Cr 

a) What is the social or environmental or cultural
challenge the organization is addressing in this
thematic area? Has this changed in the last year?

Must Reply Tribal population of HD Kote taluk, Mysuru district in Karnataka, were displaced 

due to regulation of Indian Forest Act 1927 and construction of Kabini Dam along 

the fringes of Bandipur and Nagarahole National parks. This led to socio-economic 

challenges that could not have been addressed only through provisioning of the 

basics like healthcare, nutrition, and so on. Hence SVYM adopted long-term 

approach that focused on building the requisite Human and Social Capital that 

would make it possible for the tribal population to develop the necessary 

knowledge and skills to take care of themselves which was a critical component of 

the developmental approach - this meant creating the ecosystem and 

infrastructure for a mainstream educational model that would (i) meet the 

standards and requirements of a highly quality school (ii) be accessible & affordable 

to the tribal population that it was serving, and (iii) ensure there is minimal socio-

cultural loss and displacement during the process of mainstreaming (preserving the 

culture and cultural consciousness of the tribal population). 

b) How is the organization attending to the
challenge or planning to attend to the challenge
in this thematic area? Has this changed in the last
year?

Must Reply Today while, few of the initial challenges remain unchanged, the challenges that 

emerged and being tackled, particularly in the last five years include, (i) the need to 

broad base the reach of the schools (ii) ensure greater gender parity in enrolment - 

an increased focus on girl-child education (iii) ensuring continuance of education 

beyond higher primary and later after completion of tenth grade (iv) improving 
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results (pass% outcomes). This has led to the reframing and positioning of the 

purpose of VTCL to: “a platform for the fulfilment of tribal aspirations.” 

c) Who or what is being impacted (target segment/
affected area)? Has this changed in the last year?

Must Reply 
The target segment remains the school-going age population of the tribal hādis 

(Hamlets) being serviced the school. The stakeholders include the parents, teachers, 

the communities, donors, funding agencies, SVYM (as the parent organization), and 

the government.  

There is definitely increase in awareness among the parents of tribal children about 

enrolling their children to school. This is noticed with increase in admissions in the 

recent years. 

Two data-points are particularly important: 1999-2000 when the school for the first 

time had students across all grades/classes (I through X) and 2024-25 (the current 

year). An examination of these two data-points shows a substantial increase in the 

number of students enrolled into the school: 391 students in 1999-2000 versus 562 

students in 2024-2025 - an increase of 171students in numbers and a 45% growth 

between the assessed starting and end-points. The trend between these two data-

point years is presented in the table as well as graphs below. Another data-point 

that is of interest is in the growth of the girl-child enrolment - an increase from 140 

to 278, translating to a 98.6% increase in enrolment numbers. Furthermore, the 

gender ratio (girls to boys) has also seen an increase from 36% to 49% between the 

two data-points.  

In terms of gender ratio changes between the first 5 years (1999-2004) and the last 

5 years (2019-2024), the increase is very significant - from 25% to 90%. 
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d) What will be the outcomes of the activities,
intervention, programs or project? Disclosure
should include positive and potential unintended
negative outcomes.

Must Reply 

Positive Outcomes 

• Improved enrolment of tribal & rural students from the marginalised

communities

• Ensure there is no dropout for the next year

• Improved enrolment of girl children  who continue their higher education

• Reduction in Child marriages among tribal & rural girls

• Exposure to various professions & Pre-vocational training as part of

their curriculum enables in making informed career choices

• Achieving minimum level of learning targets and achieving better learning

outcomes

   Unintended Outcomes 

 Our initiative, while well-intentioned, are not immune to unintended consequences 

that can disrupt our operations. One of these consequences could be inadequate 

stakeholder engagement, insufficient planning and analysis. Without robust 

involvement of key stakeholders and thorough planning, we may encounter 

disruptions in our operations, hindering our ability to achieve intended outcomes 

and creating unintended consequences.  

Furthermore, the unavailability of essential resources, including materials, 

equipment, or skilled personnel, can impede our ability to carry out our programs 

effectively. This scarcity of resources might result from external factors or 

mismanagement within the organization, and it can hinder our ability to meet 

project milestones and fulfill our mission.  

Financial stability is another critical factor, and the unavailability or shortage of 

funds can significantly impact our ability to operate smoothly. If we do not have 
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the necessary financial resources to cover operational costs, pay staff, or invest in 

program development, our initiatives could stall or face cutbacks, limiting their 

impact and reach. Disputes among employees can create internal tensions that 

spill over into the organization's activities. 

2) Approach

Item S1: Upto Rs1 Cr  S2: More than Rs1 Cr 

a) What is the baseline status* at the start of the
activity/intervention/programs or project and at
the end of the last reporting period?

*Baseline status incudes situation analysis/
context description at the start

Must Reply 

The Viveka Tribal Center for Learning (VTCL) was started as an informal school in 

1988 with 28 students. Located in Hosahalli, on the fringes of the Bandipur 

National Park, the school today provides education to 550+ students. A majority 

of the students belong to the Scheduled Tribes esp. the Forest Based Tribal groups 

(which are) - Jenu Kuruba, Kadu Kuruba, Yarava and Soliga. These students come 

from about 60 tribal villages (haadis) of H D Kote and neighboring taluks. 
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Most of the Forest based tribal children are the 1st & 2nd generation 

learners and it’s important to focus on educating them. Major problem 

with the tribal children are that they will be migrating to different districts 

and states along with their parents in search of agricultural labour works. 

Hence the students are staying at Viveka Tribal Centre for Learning (VTCL) 

hostel and continuing their education. Promoting residential & semi 

residential education will provide the much needed boost to the tribal 

children to become literate. 
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 Over the 34 years, the school has evolved from providing access to 

education (focusing on admission, attendance & retention) to providing 

‘holistic’ education leading to continuing education beyond 10th std 

(focusing on the overall development of a child – physical, intellectual, 

emotional and spiritual). The school provides accommodation facilities to 

all students from 6th std. Presently, a fully functional girls hostel (with a 

capacity of 120 girls) provides accommodation to about 180 girls. 

b) What has been the past performance trend? (if
relevant)

Must Reply 
1999-2000 when the school for the first time had students across all grades/classes 

(I through X) and 2024-25 (the current year). An examination of these two data-

points shows a substantial increase in the number of students enrolled into the 

school: 391 students in 1999-2000 versus 562 students in 2024-2025 - an increase 

of 171 students in numbers and a 45% growth between the assessed starting and 

end-points. The trend between these two data-point years is presented in the table 

as well as graphs below. 
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c) What is the solution implementation plan and the
measures taken for sustainability of
activity/intervention/programs or project
outcomes? Has there been any material change in
your implementation model in the last one year?

Must Reply 
There is no material change in our  implementation during 2024-25. Details of SIP 

& measures towards sustainability of the program is described below. 

Educating the underprivileged and underserved 

Heggadadevanna Kote (H.D. Kote) is one of the most underdeveloped taluks in 

Karnataka and has consistently ranked low on the Human Development Index 

(HDI)4 and other key development indicators. This region is home to a significant 

tribal population of approximately 18,000 comprising forest-based indigenous 

groups such as Jenu Kuruba, Kadu Kuruba, Yarava, Soliga and Paniya. These 

communities live in small scattered settlements known as haadis5 – a total of 127 

haadis are located along the fringes of the Bandipur and Nagarahole National 

4 The Human Development Index (HDI) is a summary measure of average achievement in key dimensions of human development: a long and healthy life, being knowledgeable and having a 
decent standard of living. The HDI was created to emphasize that people and their capabilities should be the ultimate criteria for assessing the development of a country, not economic growth 
alone 
5 Haadi is a hamlet or a small human settlement 
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Parks. Among these indigenous tribal groups, the Jenu Kuruba community is the 

largest and is considered to be one of the most marginalized and primitive tribes 

in India. Most of the members of this community work as agricultural laborers, 

often migrating to the neighboring districts during the harvest seasons. Much of 

this community continues to live in conditions marked by severe socioeconomic 

deprivation. 

These tribal communities, originally forest dwellers, were displaced by two major 

development projects of the Government:  

1. Regulation of the forest Act and declaration of Tiger Reserves in the

Bandipur & Nagarahole National parks.

2. Construction of the Kabini6 reservoir in the same region

The absence of a structured rehabilitation or resettlement plan meant that the 

forest dwelling communities had to be relocated to haadis along the remote forest 

peripheries, thus depriving them of their earlier means of livelihood. This 

relocation has contributed significantly to their current socioeconomic conditions 

informed by poverty, loss of livelihood, lack of access to education, and limited 

healthcare services. 

Viveka Tribal Center for Learning caters to tribal children residing in and around 

Mysuru District in Southern Karnataka. The school is located in Heggadadevanna 

Kote (H D Kote) taluk has a population of over 2.6 lakhs with 90.2% people living in 

the rural areas and only 9.8% living in urban areas. The taluk is one of the most 

backward taluks of the state of Karnataka and continues to perform poorly as per 

the Human Development Index (HDI) and other development indicators.  

SVYM’s SIP outlines all the key components of the project, covering both short term 

6 The Kabini River is one of the major tributaries of the river Cauvery. 
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and long term objectives. The proposed project’s Key Performance Indicators (KPIs) 

are designed to reflect the dimensions of Reach, Depth and Inclusion. These KPIs 

are both measurable and verifiable to ensure transparency and accountability 

throughout the implementation.  

The key objectives focused will be - 

• To decrease the gap of Enrollment, Gender Parity and Learning outcomes

between the tribal community and the State and National Averages.

• To ensure that students shall complete Secondary education (2 years) and

Senior Secondary education (2 years) or Equivalent education

• Students able to make informed career choices and pursue professions

contributing directly and indirectly to the community development

• Parents and the community at large actively participate in school activity and

contribute positively to students’ learning outcomes.

Special focus on the girl child 

The school places a strong emphasis on providing education to the girl child. This 

stems from recognizing the deeply rooted social challenge of early marriages 

among tribal communities with girl children being married off as soon as they reach 

adolescence. Additionally, tribal girls and women often suffer from anemia and 

nutritional deficits that impact their health and wellbeing. These problems are 

further compounded by economic hardships and seasonal migration of families in 

search of livelihood.   

Poor health and absence of institutional mechanisms has meant an increase in the 

incidence of high-risk early pregnancies among young girls and women. The lack of 

awareness among tribal parents about the adverse consequences of early marriage 
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continues to be a major barrier to sustained girls’ education. These intersecting 

health and social challenges either prevent girls from enrolling in school or lead to 

high dropout rates at an early age.  

VTCL seeks to address these challenges through a holistic approach with a special 

emphasis on the girl child. Over the last three decades, several positive outcomes 

have been achieved including an 89% rise in girl admissions – from just 12 to 218 

students.  The school works actively to ensure that girl students are not only 

enrolled but are also provided the necessary support towards completion of their 

education along with the provision of adequate healthcare and nutritional support. 

Over the years, SVYM/VTCL have realized the need for a distinct and thoughtful 

approach when it comes to tribal education - one which addresses the 

socioeconomic challenges that hinder their development, while not forgetting 

contextual relevance and cultural appropriateness. Three broad themes reflect this 

approach at VTCL as summarized in the table below.  

Academics (including co-scholastic areas) & Learning Outcomes 

To ensure both flexibility and strong learning outcomes, the school incorporates 

engaging technology-enabled education into its curriculum. Audio-visual content 

is used to simplify the concepts, providing students with clearer understanding 

and hands-on experiences to help with better learning. 

Furthermore, efforts to ensure that children are not deracinated from their tribal 

culture is ensured through an integrated curriculum that incorporates songs, 

stories, games from the local tribal heritage. Tribal elders, leaders, and alumni are 

actively involved in the teaching-learning model at VTCL. 
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Integration of Arts, Sports & Skills and Setting Benchmarks 

To nurture and support the natural talents of the tribal children, the curriculum 

integrates performing arts and sports into regular learning. Gifted children are 

identified and given specialised coaching to help them excel in their areas of talent. 

Opportunities are also created for them to perform or compete on larger 

platforms, encouraging them to pursue these talents as viable career options. 

Vocational Education 

From grades 6 to 10, students are introduced to foundational vocational skills like 

mechanics, plumbing, electronics, agriculture and other livelihood related areas. 

By class 10, students are encouraged to apply these skills through community 

based projects. This practical approach helps them identify their strengths, helping 

to plan their career ahead and enabling them to make informed career choices. 

Introduction to Basic Technology (IBT) is an integral part of the ‘teaching-learning’ 

paradigm at VTCL. 

Context of the Intervention 

It is in this context that VTCL has planned this intervention that seeks to support a 

cohort of 75 students from the tribal and other marginalized families in and around 

Mysuru district.  SVYM’s five-year project (2024-28) aims to provide a value-based, 

holistic residential education for 68 students ( 34 girls and 34 boys) from 

marginalized communities in and around Mysuru district. The goal of this program 

is to ensure that these students complete their education from 8th to 12th grades 

to achieve the following as mentioned under the following stated overall KPIs:  
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Note: *In year-1, only 68 students could be enrolled into grade-8 as against 

objective of 75. This is a direct consequence of the commencement of 8th grade 

in government ashram schools. 

Stated Overall KPIs: 

● Maintaining continuity of education and reducing dropout rates by increasing

enrollments in class-8

● Improving academic performance and overall scholastic and non-scholastic

learning outcomes

● Bridging the gaps in enrollment, gender parity, and learning outcomes

between the tribal communities, state and national averages

● Enhancing community participation and ownership

● Number of children continuing on to grades 11th and 12th

● Continuing education after 12th

Proposed Impact: 

● To decrease the gap of Enrollment, Gender Parity and Learning outcomes

between the tribal community and the State and National Averages.

● To ensure that students shall complete Secondary education (2 years) and

Senior Secondary education (2 years) or Equivalent education

● Students able to make informed career choices and pursue professions

contributing directly and indirectly to the community development

● Parents and the community at large actively participate in school activity and

contribute positively to students’ learning outcomes.

● Parents and the community at large actively participate in school activity and

contribute positively to students’ learning outcomes.
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The same challenge is depicted through a problem-tree chart summarising the 

main problems 

equity

education
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Secondarily, an objective-tree (or solution-tree) chart turns these problem 

(negative) statements into positive solution statements that can help address the 

problems and their underlying causes. 
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These solutions will result in the expected end-goal for each level of the 

intervention listed below- 

• Continuous education from 8th to 12th grade with no dropouts.

• Achievement of age-appropriate learning outcomes in line with DSERT

parameters.

• Fostering active community involvement in supporting the students'

journeys

• Children continuing education after 10th into 11th and completing 12th

• Career and course choices being made by children and their diversity.

Improved knowledge on opportunities & avenues available to them

Sustainability 

The Sustainability plan for the project is envisaged to be developed in consultation 

with the community and the relevant stakeholders after completion of the second 

year of the solution implementation. As such it is planned to have consultation 

meeting with all stakeholders and stakeholder-groups individually and collectively 

in order to chalk out a plan of action that can be rolled out in year-3 and followed 

through to completion and handover.  

d) Please brief out alignment of solution to
Sustainable Development Goals (SDGs)/national
priorities/state priorities/ developmental
priorities.

Must Reply Goal 4. Ensure inclusive and equitable quality education and promote lifelong 

learning opportunities for all 

Goal 8. Promote sustained, inclusive and sustainable economic growth, full and 

productive employment and decent work for all 

Goal 2. End hunger, achieve food security and improved nutrition and promote 

sustainable agriculture 
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The program also compliments some of the government schemes that focuses on 

basic right of children and their averall development, few of them are listed 

below- 

▪ Padhe Bharat Badhe Bharat

▪ Sarva Shishana Abhiyan

▪ Rastriya Madhyamik Shiksha Abhiyan

▪ Mid-Day Meal Scheme

▪ Kasturba Gandhi Balika Vidyalaya Scheme (KGBV)

▪ Support for Educational Development including Teachers Training & Adult

Education

▪ Rastriya Uchhtar Shiksha Abhiyan

▪ National Health Mission including NRHM

▪ Targeted Public Distribution System (TPDS)

▪ National Nutrition Mission (NNM) (Core)

e) How have you taken into consideration
stakeholder feedback in this reporting period?

Must Reply 
Few of the stakeholders mapped, interaction and discussions both informal and 

formal were conducted with teachers, support staff, students, and school 

leadership team. In general, teachers point to a positive trend specifically in 

enrolment trends, gender parity outcomes, learning outcomes, community and 

parental involvement. Some of the key recommendations from stakeholders that 

have been taken on board include the following: 

1. All 15 teachers mentioned that they had noticed a significant improvement in

‘voluntary enrolment’, meaning that parents were bringing their children

themselves to the school as opposed to ‘forced-drives’ that had to be

conducted earlier to not only ensure parents enrolled their children into school

but also to retain them at school
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2. Point-1 above was substantiated by the members of the Education Core Group

(4 members) as well as the leadership group that was interviewed – they

recalled a time when staff had to be placed around the periphery of the school

to ensure that students did not jump over the walls and run away from school!

3. It is this (points 1 & 2 above) that has led to the paradigm shift in the approach

being taken at VTCL towards enrollment as mentioned earlier in this report

(under table 5.3) – an increased focus and emphasis on enhancing the quality

of engagement and transactions across the board – this has meant an emphasis

on improving learning outcomes, holistic development (scholastic & co-

scholastic), completion of senior secondary education that would lead to

parents/community approaching the school voluntarily to enroll their children

into the school – the benefits accrued include voluntary enrolments driven by

the community with less frequent community visits and more sustainable long-

term outcomes.

4. Focus on quality has also led to improvements in learning outcomes and

performances in scholastic and co-scholastic areas – this is borne out by the

number of children matching the DSERT standards for age-appropriate learning

outcomes – see table 5.3, ‘outcome-2: Learning Outcomes’ row. Furthermore,

teachers expressed how greater involvement of parents in the learning

outcomes and progress of their children has led to perceptible shifts and

improvements in outcomes.

5. On learning outcomes, there is also an improvement across summative

assessment-1 versus summative assessment-2 of the current cohort of 8th

grade students with 33 students getting ‘A+’ or ‘A’ grade in summative

assessment-2 as compared to 23 in summative assessment-1.

6. Attendance too has shown a significant improvement – from 71% in June 2024

to 94% in April 2025 and an overall increase from 82% to 86% over the same
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period of the previous year – this was shared by the teachers and documents 

(attendance registers) confirm this.  

7. One of the key challenges that the school has faces in terms of gender parity is

the issue of early marriages in girl-children. Unlike other rural or underserved

communities, active gender-based discrimination is not prevalent in these

tribal communities. However, early marriages is a cultural imperative and as

such is a difficult practice to change. As such, early dropouts, particularly at the

8th grade level is common. This particular initiative being implemented at VTCL

is important to bring out this change through ensuring continuity in education.

It must be noted that of the 9 dropouts that have occurred in the transition

from grade-8 to 9 of this cohort, 4 girl dropouts are primarily because these

girls have ‘attained age’, meaning they have started to menstruate. The

teachers mentioned that they are in touch with the parents of these students

and there is a possibility that they might rejoin the school.

8. Grievance redressal mechanisms’ including ‘food suggestion register’ for

reporting issues with food are mechanisms’ born out of stakeholder

recommendations. Although there is a committee that looks into student

grievances and is constituted with members drawn from student-

representatives, teachers, administrative, and hostel staff it has been

recommended that at least one parent and/or community member be

included in the grievance committee when it is next reconstituted.

9. Teacher capacity building for ensuring better learning outcomes of students is

a key recommendation that has been received from stakeholders including

teachers themselves, Education Core Group, and Leadership Team.
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f) In the last year, what have you seen as the
biggest risks to the achievement of the desired
impact? How are these being mitigated?

Must Reply 
Risk Category - Statutory Compliance Risk 

Risk Description - Uncertainty of future legal and regulatory changes: Amendments 

to statutory compliance rules, introduction of new compliance & reporting 

obligations can significantly impact operations. Ambiguity and/or evolving nature 

of these laws can pose challenges in maintaining compliance and adapting to new 

requirements. Furthermore failure to comply/adhere can lead to adverse 

consequences. 

Risk Mitigation - Establish comprehensive compliance framework for continuous 

monitoring of legislative changes and ensuring that all activities align with current 

laws and regulations at all times 

Risk Category - CSR Funding Risk 

Risk Description - Changes in the legal or regulatory framework that potentially 

reduce the CSR spends and grants.  This could potentially lead to reductions in 

donations and grants that can have a direct adverse impact on operations. 

Mitigation - (1) Diversify donor base to reduce dependency on specific 

contributors 

(2) Establish financial reserves for contingencies.

(3) Explore innovative fundraising avenues.

Risk Category - Foreign Funds Risk 

Risk Description - SVYM holds a valid registration under Foreign Contribution 

(Regulation) Act. However, modifications to regulations and applicable laws 

governing FCRA contributions could potentially pose adverse effects on operations, 

finance, and compliance. 

Mitigation – (1) Continue to focus on  consciously reducing foreign contributions 

over a period of time 
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(2) Actively monitoring legislative developments and engaging in ongoing

dialogues with relevant authorities to stay informed and adapt to potential

changes effectively

(3) Diversify funding sources and explore alternative avenues to build resilience

Risk Category - Natural disasters, epidemics/ 

pandemics 

Risk Description - Rain, floods, fire, pandemics (like COVID-19), earthquakes etc. 

can potentially disrupt programs and create challenges that demand immediate 

attention 

Mitigation - (1) Develop detailed contingency plans outlining specific actions to 

be taken in response to each scenario. 

(2) Ensure contingency plans include provisions for resource allocation,

communication strategies, and coordination with local authorities and partners.

(3) Prioritize programs that have a lasting impact and can withstand disruptions,

thereby reducing overall organizational vulnerabilities.

Risk Category - Stakeholder apathy

Description - Success of this initiative is dependent on stakeholder involvement

and ownership. Inadequate stakeholder ownership/cooperation can adversely

impact outcomes in the -and impact in the long-term.

Mitigation - (1) Map stakeholders to roles & responsibilities and track to ensure

ownership and cooperation

(2) Work with community leaders and all stakeholders to ensure information flow

and empowerment.
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3) Impact Indicators

Item S1: Upto Rs1 Cr  S2: More than Rs1 Cr 

a) What are the indicators used to evaluate the
effectiveness and outcomes of programmes

Must Reply Must Reply 
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Item S1: Upto Rs1 Cr  S2: More than Rs1 Cr 

i) Timeline specific output indicators from inception to
end of project

Must Reply (1) Number of interventions implemented –

1. Maintaining continuity of education and reducing dropout rates by

increasing enrolments in class-8

2. Improving academic performance and overall scholastic and non-

scholastic learning outcomes

3. Bridging the gaps in enrolment, gender parity, and learning outcomes

between the tribal communities, state and national averages

4. Enhancing community participation and ownership

5. Number of children continuing on to grades 11th and 12th

6. Continuing education after 12th

(2) Timeliness of intervention delivery – 5 Years

(3) % of planned vs. achieved programmes – Cater education to 75 was

planned we were able to enrol & retain 68 students and we believe 91%  of it

has been  achieved.

Reason for Deviation: 

Drop in enrolment in 24-25 (start year) is a result of introduction of 8th grade in 

Ashrama schools7 which has led to drop in VTCL enrolments. Upgradation has 

happened in all 10 schools run by social welfare office leading to enrollment into 

8th grade in these schools 

However, education continuity in the community has been maintained. 

7Ashrama Schools are being maintained under the Backward Classes Welfare Department with a view to providing primary education to Backward Classes students. Since the last year, the 
schools have added 8th grade.  



Form 1B - Annual Self-Disclosures Report for NPOs 

48 

Item S1: Upto Rs1 Cr  S2: More than Rs1 Cr 

ii) Intermediate outcomes indicators (for e.g.) -  starts
around mid-term and continue to end-term of project

Must Reply when 
applicable  

Intermediate Outcome Indicators starting around mid-term and continuing to end 

term of project includes- 

▪ No of Children completing 10th Grade

▪ No of these Children enrolling for pursuing 1st and 2nd year of Pre

University Education (11th and 12th Grade)

▪ No of Children successfully completing 12th Grade (2nd PU)
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Item S1: Upto Rs1 Cr  S2: More than Rs1 Cr 

iii) Overall outcome indicators (for e.g.) towards end-
term and after end of the project period (depends on
project gestation period)

Must Reply when 
applicable  Outcome 1: Secondary Education 

Improvement in enrollment, attendance & retention of students 

from 8th to 10th standard 

Outcome 2: Learning Outcomes 

Achievement of age-appropriate learning outcomes 

Outcome 3: Community Engagement 

Attendance & participation of parents & community members in school activities 

& PTMs 

Outcome-4:  Continuing Education 

Enrolment & retention of students from 11th to 12th standards (or equivalent 

courses) 

Outcome-5: Diversity of Career Choices 

# students pursuing diverse streams after 10th grade including vocational, sports, 

and visual arts  
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4) Relevance and Sustainability
(Please share in 3-5 sentences with a supporting fact/ data point) 

Item S1: Upto 
Rs1 Cr 

 S2: More than Rs1 Cr 

i) Relevance: Explain with a
supporting fact/ data point
how the initiative aligns with
the organization's values and
goals and is relevant to the
target audience

Must Reply i) Relevance: Explain with a supporting fact/ data point how the initiative aligns with the
organization's values and goals and is relevant to the target audience

Tribal population of H D Kote were displaced due to two major projects one, Implementation of 
Forest Act and second the construction of Kabini Dam in H D Kote. This led to many socio-economic 
challenges for forest based tribals. SVYM identified this distressed condition and started it work in 
H D Kote for Tribals. Though providing healthcare and nutrition was the first ground work that was 
started but  that did not address all the problems. A long-term approach that focused on building 
the requisite Human and Social Capital that would make it possible for the tribal population to 
develop the requisite knowledge and skills to take care of themselves was a critical component of 
the developmental approach - this meant creating the ecosystem and infrastructure for a 
mainstream educational model that would (i) meet the standards and requirements of a highly 
quality school (ii) be accessible & affordable to the tribal population that it was serving, and (iii) 
ensure there is minimal socio-cultural loss and displacement during the process of mainstreaming 
(preserving the culture and cultural consciousness of the tribal population). 

i) Sustainability: Explain with a supporting fact/ data point how the initiative is sustainable and
if it can continue to make a positive impact in the future.

The Sustainability plan for the project is envisaged to be developed in consultation with the community and 

the relevant stakeholders after completion of the second year of the solution implementation. As such it is 

planned to have consultation meeting with all stakeholders and stakeholder-groups individually and 
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Item S1: Upto 
Rs1 Cr 

 S2: More than Rs1 Cr 

ii) Sustainability: Explain with a
supporting fact/ data point
how the initiative is
sustainable and if it can
continue to make a positive
impact in the future.

collectively in order to chalk out a plan of action that can be rolled out in year-3 and followed through to 

completion and handover.  

Today While, few of the initial challenges remain, the 
challenges that emerged and being tackled, 
particularly in the last five years include, (i) the need to 
broad-based the reach of the schools (ii) ensure greater 
gender parity in enrolment - an increased focus on girl-
child education (iii) ensuring continuance of education 
beyond higher primary and later after completion of 
tenth grade (iv) improving results (pass% outcomes). 
This has led to the reframing and positioning of the 
purpose of VTCL to: “a platform for the fulfilment of 
tribal aspirations.” 

Two data-points are particularly important: 1999-2000 
when the school for the first time had students across 
all grades/classes (I through X) and 2024-25 (the 
current year). An examination of these two data-points 
shows a substantial increase in the number of students 
enrolled into the school: 391 students in 1999-2000 
versus 562 students in 2024-2025 - an increase of 171 
students in numbers and a 45% growth between the 
assessed starting and end-points. The trend between 
these two data-point years is presented in the table as well as graphs below. Another data-point 
that is of interest is in the growth of the girl-child enrolment - an increase from 140 to 278, 
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Item S1: Upto 
Rs1 Cr 

 S2: More than Rs1 Cr 

translating to a 98.6% increase in enrolment numbers. Furthermore, the gender ratio (girls to boys) 
has also seen an increase from 36% to 49% between the two data-points.  

In terms of gender ratio changes between the first 5 years (1999-2004) and the last 5 years (2019-
2024), the increase is very significant - from 25% to 90%. 
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Item S1: Upto 
Rs1 Cr 

 S2: More than Rs1 Cr 

a) Briefly include narratives of Social,
Environmental, Cultural and
Economic impact on target
segment(s) in the reporting
period.

Must share 
any impact 
observed 

on the 
target 

segment 

The Viveka Tribal Centre for Learning (VTCL) is situated in Hosahalli in H D Kote taluk, Mysuru 
District of Karnataka state. The 18-acre campus of VTCL shares its boundary with the 
Bandipur National Park on the South and West and Hosahalli haadi on the other sides. 
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Item S1: Upto 
Rs1 Cr 

 S2: More than Rs1 Cr 

Displaced tribal population that faced 
socio-economic challenges that could not 
have been addressed only through 
provisioning of the basics like healthcare, 
nutrition, and so on. A long-term approach 
that focused on building the requisite 
Human and Social Capital that would make 
it possible for the tribal population to 
develop the requisite knowledge and skills 
to take care of themselves was a critical 
component of the developmental 
approach - this meant creating the 
ecosystem and infrastructure for a 

mainstream educational model that would (i) meet the standards and requirements of a 
highly quality school (ii) be accessible & affordable to the tribal population that it was serving, 
and (iii) ensure there is minimal socio-cultural loss and displacement during the process of 
mainstreaming (preserving the culture and cultural consciousness of the tribal population)  

We also respect and encourage the love for nature that is prominent among the tribal 
community. The school also ensures the aesthetic environment where the school is located 
and we ensue this lush green campus is managed without cutting of trees. Students are 
encouraged to manage their kitchen garden and they are actively engaged in agriculture 
activities as part of their IBT curriculum. We avoid chemical and other harmful fertilisers and 
close mechanisms to manage dry and wet waste.  
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Item S1: Upto 
Rs1 Cr 

 S2: More than Rs1 Cr 

The holistic education provided in such an 
ecosystem with quality residential education is 
addressing many issues like poverty, hunger and 
other socio economic problems among the 
vulnerable population. The nutritious food 
provided for 500+ students is impacting on their 
growth and development, the residential facility 
provides them safe learning environment and 
also exposure to sports and arts are providing 
them platforms to showcase their hidden 

talents. Without these facilities or access most of them would have remained as school 
dropout and migrate in search of labour and stay as unskilled labours all their lives. 

Access to education which is holistic is building human and social capital among tribal 
children which is leading them to make informed career choices and become self-reliant 
impacting on improved economic conditions. 

b) Beneficiary8/Stakeholder

Validation through surveys and
other feedback mechanism

Must Reply 
based on 

any simple 
method of 
validation 

A sample of the stakeholder feedback and notes from meeting is given below. Templates of FGDs and 

questions asked is included in the appendix section of this report. Of the stakeholders mapped, interaction 

and discussions both informal and formal were conducted with teachers, support staff, students, and school 

leadership team. In general, teachers point to a positive trend specifically in enrolment trends, gender parity 

outcomes, learning outcomes, community and parental involvement. Some of the key recommendations 

from stakeholders that have been taken on board include the following: 

8 Beneficiaries includes entities such as individual, person, thing, article, unit, body, creature 
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Item S1: Upto 
Rs1 Cr 

 S2: More than Rs1 Cr 

1. Increased focus and emphasis on enhancing the quality of engagement and transactions across the

board – this has meant an emphasis on improving learning outcomes, holistic development

(scholastic & co-scholastic), completion of senior secondary education – the benefits accrued

include voluntary enrolments driven by the community with less frequent community visits and

more sustainable long-term outcomes. Focus on quality has also led to improvements in learning

outcomes and performances in scholastic and co-scholastic areas

2. Grievance redressal mechanisms’ including ‘food suggestion register’ for reporting issues with food

are mechanisms’ born out of stakeholder recommendations.

3. Teacher capacity building for ensuring better learning outcomes of students

Sample 

FGD – 03 

Research Type Qualitative, exploratory, semi-structured 

Target 
Audience 

Parents of VTCL students - sample drawn using probability sampling across class 8 
(simple random sampling using a number generator) - ensure representation across all 
tribal/demographic groups 

Hypothesis 

This FGD assumes that parents generally have a positive perception of VTCL but 
differ in awareness and involvement levels – this is the hypothesis that is being tested 
through this FGD. 

The hypothetical assumption in itself will not influence the questions posed or the way 
the moderator will moderate the FGD. This is more like a debating proposition where 
people can take a stand “for” or “against” the stated hypothesis/proposition.  
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Item S1: Upto 
Rs1 Cr 

 S2: More than Rs1 Cr 

Objective of 
FGD-03 

Elicit views from parents on the following: 

1. Are they aware of their child’s academic progress and school activities?
2. What changes have they noticed in their child after enrolling in VTCL?
3. Are they saving for their child’s future? If not, why?
4. How frequently do they attend PTMs or visit the school?
5. What suggestions do they have to improve the school further?

Methodology Moderated FGD 

Duration 
90 minutes with 20 minutes for setting up the FGD, clarifying objectives, initiating the 
interaction, net-interaction/discussion = 45 minutes, closing and summary - 25 
minutes 

FGD – 04 

Research Type Qualitative, Exploratory, Structured 

Target 
Audience 

Students of VTCL - sample drawn using probability sampling from 8th and 9th 
standard (simple random sampling using a number generator/roll of dice) - 
randomization done after clustering into boys and girls to ensure representative sample 

Ensure mix includes forest-based tribes and others 

Hypothesis 

This FGD assumes that students may hold mixed, but largely positive views about 
their experiences at VTCL – this is the hypothesis that is being tested through this 
FGD. 
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Item S1: Upto 
Rs1 Cr 

 S2: More than Rs1 Cr 

The hypothetical assumption in itself will not influence the questions posed or the way 
the moderator will moderate the FGD. This is more like a debating proposition where 
people can take a stand “for” or “against” the stated hypothesis/proposition.  

Objective of 
FGD-04 

Elicit views from students on the following: 

1. What do they like most about studying at VTCL?
2. How do teachers support their learning, especially when they are stuck?
3. Are they satisfied with the opportunities in sports, arts and vocational training?
4. Do they feel safe and respected in the school environment?
5. Do they know the streams they want to choose after 10th or career they want to

choose after 12th?
6. If they could bring 3 changes to the school, what would it be?

Methodology Moderated FGD 

Duration 
90 minutes with 20 minutes for setting up the FGD, clarifying objectives, initiating the 
interaction, net-interaction/discussion = 45 minutes, closing and summary - 25 
minutes 
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5) Photographs conveying before and after impact of the Programme
(a maximum of 3 impact situations may be shared per Programme)

S1: Upto Rs1 Cr  S2: More than Rs1 Cr 

Must Reply Must Reply 

A few photographs of specific activities as planned in the plan are included. Given the nature of the indicators being tracked, it may not be possible to provide photos 

specifically that showcase the “before” and “after” impact. 

Photos from PTM: 
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Photos from Talent enrichment programs and educational tours conducted for the cohort of students 
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6) Annexures

S1: Upto Rs1 Cr  S2: More than Rs1 Cr 

Must Reply 
Must Reply 
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End of Sub-Section 1B.2.1Use Sub-Section 1B.2 format for each Programme Report9 with Title Prefixed by Sub-section 1B.2.2, 1B.2.3, 1B.2.4, 1B.2.5 and so 
on for reporting additional projects totalling to 67 percent of total programme expenditure in the financial year under review mentioned at  

SSE may specify additional parameters that may be required to be disclosed by SE in its AIR 

9 For each programme reported in table 1.2.(ii) in Form 1.2 

Item NA Yes No 

1) Blank copy of any questionnaire or survey forms used

2) Summary analysis of surveys undertaken

3) Impact Map linking outputs and outcomes to activities

4) Copies of other consultation details (such as focus group write-ups, workshop notes,

etc.)

5) Copies of evidence summarised or quoted in the social impact report

6) Notes of the previous social impact assessment meetings (when applicable)

7) Past Social Impact Assessment Statements for the projects funded by the Listed Security

(when applicable)

8) Completion certificate of approved mandatory capacity building workshops

9) Case Studies/ Stakeholder Testimonials

10) All stand-alone reports and that have contributed to the organisation’s impact reporting
for this period

NA Anx – 3.1, 3.2, 3.3 

Anx – 4 

Anx - 5  

Anx – 4 

Anx 6 

NA 

Anx 7 – Impact 

Assessment report 2023-

24 

NA 

Anx 8 

Anx 9.1 – VTCL 

Journey & 9.2 

Assessment report 
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Introduction 

This Solution Implementation Plan (SIP) created by the Vivekananda Institute for Leadership 

Development (V-LEAD), a unit of the Swami Vivekananda Youth Movement (hereinafter 

referred to as SVYM-SIP) aims to further the goal of creating a holistic, inclusive and joyful learning 

environment for children from rural & tribal areas of H D Kote, and neighboring taluks through its 

education initiative Viveka Tribal Center for Learning (VTCL). VTCL is a state-board school catering 

to grades 1 through 10 with grades 6 to 10 being fully residential school besides being the only high school 

of the gram panchayat of N Begur1  

This initiative provides children from underprivileged, underserved and particularly vulnerable tribal 

groups (PVTGs)2 access to education with a special emphasis on girl-child education. VTCL is located in 

Hosahalli Village, H D Kote Taluk of Mysuru district, Karnataka. VTCL’s goals are aligned to the principles 

                                                
1 N. Begur is a village in Heggadadevankote Taluk in Mysore District of Karnataka and is located 70 KM towards 
South from District headquarters of Mysuru and 19 KM from H D Kote. 
2 A particularly vulnerable tribal group or PVTG (previously known as a primitive tribal group), in the context of 
India, is a sub-classification of Scheduled Tribe that is considered more vulnerable than a regular Scheduled Tribe. 
The PVTG list was created by the Indian Government with the purpose of better improving the living standards of 
endangered tribal groups based on priority.  
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and objectives of National Education Policy (NEP) 2020.  

In the following sections, some of the major challenges faced by these communities and the approaches 

taken till date and the plan going forward (relevant to this SIP) are summarized under separate heads. 

Educating the underprivileged and underserved 

Heggadadevanna Kote (H.D. Kote) is one of the most underdeveloped taluks in Karnataka and has 

consistently ranked low on the Human Development Index (HDI)3 and other key development indicators. 

This region is home to a significant tribal population of approximately 18,000 comprising forest-based 

indigenous groups such as Jenu Kuruba, Kadu Kuruba, Yarava, Soliga and Paniya. These communities 

live in small scattered settlements known as haadis4 – a total of 127 haadis are located along the fringes of 

the Bandipur and Nagarahole National Parks. Among these indigenous tribal groups, the Jenu Kuruba 

community is the largest and is considered to be one of the most marginalized and primitive tribes in India. 

Most of the members of this community work as agricultural laborers, often migrating to the neighboring 

districts during the harvest seasons. Much of this community continues to live in conditions marked by 

severe socioeconomic deprivation. 

 

These tribal communities, originally forest dwellers, were displaced by two major development projects of 

the Government:  

1. Regulation of the forest Act and declaration of Tiger Reserves in the Bandipur & Nagarahole 

National parks. 

2. Construction of the Kabini5 reservoir in the same region 

The absence of a structured rehabilitation or resettlement plan meant that the forest dwelling communities 

had to be relocated to haadis along the remote forest peripheries, thus depriving them of their earlier means 

of livelihood. This relocation has contributed significantly to their current socioeconomic conditions 

informed by poverty, loss of livelihood, lack of access to education, and limited healthcare services. 

In response to these challenges, the Viveka Tribal Center for Learning (VTCL) was established to bridge the 

developmental gaps through a structured approach through education-delivery that is tailored to the 

cultural, linguistic, and social needs of these marginalized communities. The approach from inception has 

been holistic and thus the delivery model has included within its ambit a focus on health and nutrition 

besides education and vocational training.  VTCL serves a predominantly rural population with 90.2% 

                                                
3 The Human Development Index (HDI) is a summary measure of average achievement in key dimensions of human 
development: a long and healthy life, being knowledgeable and having a decent standard of living. The HDI was 
created to emphasize that people and their capabilities should be the ultimate criteria for assessing the development 
of a country, not economic growth alone 
4 Haadi is a hamlet or a small human settlement 
5 The Kabini River is one of the major tributaries of the river Cauvery. 
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residing in the rural areas and only 9.8% living in urban areas.  The ultimate goal of VTCL is to help the 

children break away from the cycle of poverty and exclusion, through investments that further their Human 

and Social Capital. 

Special focus on the girl child  

The school places a strong emphasis on providing education to the girl child. This stems from recognizing 

the deeply rooted social challenge of early marriages among tribal communities with girl children being 

married off as soon as they reach adolescence. Additionally, tribal girls and women often suffer from anemia 

and nutritional deficits that impact their health and wellbeing. These problems are further compounded by 

economic hardships and seasonal migration of families in search of livelihood.   

Poor health and absence of institutional mechanisms has meant an increase in the incidence of high-risk 

early pregnancies among young girls and women. The lack of awareness among tribal parents about the 

adverse consequences of early marriage continues to be a major barrier to sustained girls’ education. These 

intersecting health and social challenges either prevent girls from enrolling in school or lead to high dropout 

rates at an early age.  

VTCL seeks to address these challenges through a holistic approach with a special emphasis on the girl 

child. Over the last three decades, several positive outcomes have been achieved including an 89% rise in 

girl admissions – from just 12 to 218 students.  The school works actively to ensure that girl students are 

not only enrolled but are also provided the necessary support towards completion of their education along 

with the provision of adequate healthcare and nutritional support. 

Over the years, SVYM/VTCL have realized the need for a distinct and thoughtful approach when it comes 

to tribal education - one which addresses the socioeconomic challenges that hinder their development, 

while not forgetting contextual relevance and cultural appropriateness. Three broad themes reflect this 

approach at VTCL as summarized in the table below.  

Academics (including co-

scholastic areas) & 

Learning Outcomes 

Integration of Arts, Sports 

& Skills and Setting 

Benchmarks 

Vocational Education 

To ensure both flexibility and 

strong learning outcomes, the 

school incorporates engaging 

technology-enabled education 

into its curriculum. Audio-visual 

content is used to simplify the 

To nurture and support the 

natural talents of the tribal 

children, the curriculum 

integrates performing arts and 

sports into regular learning. 

Gifted children are identified 

From grades 6 to 10, students are 

introduced to foundational 

vocational skills like mechanics, 

plumbing, electronics, agriculture 

and other livelihood related areas. 

By class 10, students are 
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concepts, providing students 

with clearer understanding and 

hands-on experiences to help 

with better learning. 

 

Furthermore, efforts to ensure 

that children are not deracinated 

from their tribal culture is 

ensured through an integrated 

curriculum that incorporates 

songs, stories, games from the 

local tribal heritage. Tribal 

elders, leaders, and alumni are 

actively involved in the teaching-

learning model at VTCL.  

and given specialised coaching 

to help them excel in their 

areas of talent. Opportunities 

are also created for them to 

perform or compete on larger 

platforms, encouraging them 

to pursue these talents as 

viable career options. 

encouraged to apply these skills 

through community based 

projects. This practical approach 

helps them identify their 

strengths, helping to plan their 

career ahead and enabling them to 

make informed career choices. 

 

Introduction to Basic Technology 

(IBT) is an integral part of the 

‘teaching-learning’ paradigm at 

VTCL. 

 

Context of the Intervention 

It is in this context that VTCL has planned this intervention that seeks to support a cohort of 75 students* 

from the tribal and other marginalized families in and around Mysuru district.  SVYM’s five-year project 

(2024-29) aims to provide a value-based, holistic residential education for 75 students from marginalized 

communities in and around Mysuru district. The goal of this program is to ensure that these students 

complete their education from 8th to 12th grades to achieve the following as mentioned under the following 

stated overall KPIs. 

*In year-1, only 68 students could be enrolled into grade-8 as against objective of 75. This is a direct 

consequence of the commencement of 8th grade in government ashram schools. 

 

Stated Overall KPIs: 

1. Maintaining continuity of education and reducing dropout rates by increasing enrollments in class-

8. 

2. Improving academic performance and overall scholastic and non-scholastic learning outcomes 

3. Bridging the gaps in enrollment, gender parity, and learning outcomes between the tribal 

communities, state and national averages 

4. Enhancing community participation and ownership 

5. Number of children continuing on to grades 11th and 12th 

6. Continuing education after 12th 
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Proposed Impact:  

1. To decrease the gap of Enrollment, Gender Parity and Learning outcomes between the tribal 

community and the State and National Averages. 

2. To ensure that students shall complete Secondary education (2 years) and Senior Secondary 

education (2 years) or Equivalent education 

3. Students able to make informed career choices and pursue professions contributing directly and 

indirectly to the community development 

4. Parents and the community at large actively participate in school activity and contribute positively 

to students’ learning outcomes. 

5. Parents and the community at large actively participate in school activity and contribute positively 

to students’ learning outcomes. 

 

 

In order to visually represent the ‘roots of the problem’, the underlying causes, and the probable negative 

consequences that can emerge out of them, a “Problem Tree Chart” was created. As indicated, the 

problem-tree chart summarizes the main problems, their underlying causes, and the potential 

consequences if these problems remain unaddressed.  

 

Secondarily, an objective-tree (or solution-tree) chart was also created. This chart turns these 

problem (negative) statements into positive solution statements that can help address the problems and 

their underlying causes. 

 

The problem tree and the objective tree are shown in the following pages below.  
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Problem Tree 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

As can be seen from the problem-tree chart, while the root problem is a low HDI, the underlying causes are 

multifactorial with enrolment gaps, gender disparities, poor learning outcomes, and low community 

involvement being the main contributors.  

 

These underlying causes have led to consequences that include widening education gaps, dropouts, early 

marriages (among girls), and a poor transition rate of children and youth into higher education and quality 

employment.  It is this assessment that forms the basis for the intervention planned for the cohort of 

students being tracked over a period of 5 years. 

  

Low HDI (Human & Social Capital Determinants)  

Enrolment 

Gaps 

Gender 

disparity 

Poor Learning 

Outcomes 

Education / 

Skill Gaps 

Early 

Marriages 

Girl-child 

dropouts 

High 

dropouts  

Poor transition to higher education courses & 

programs 

Poor 

participation 

from parents & 

community 

Poor Intra-

gen equity  

Non-completion of 

secondary & senior 

secondary 

education 

Poor Jobs  

Problem Tree  
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Objective Tree 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The objective tree shown above turns each of the underlying causes into positive statements of intent that 

can identify doable solutions for each problem and potentially lead to sustainable change for the 

community. 

 

These solutions were then transposed into the Logical Framework Analysis (LFA) grid with the narrative 

summary capturing the expected end-goal for each level of the intervention and then broken down into 

their component outcomes, outputs, indicators, and means of verification. This would form the broad 

framework for implementation, tracking-monitoring, and assessment of the intervention.  

 

 

 

 

Ensuring Equitable, Holistic Education (Human & Social Capital Determinants)  

Enhanced 

Enrolment 

Rates 

Gender 

parity 

Improved 

Learning 

Outcomes 

Equitable 

Education / 

Skills  

Age-

appropriate 

Marriages 

Reduced 

dropouts 

Reduced 

dropouts  

Improved transition to higher education courses 

& programs 

Greater 

participation 

from parents & 

community 

Improved  

Intra-gen equity 

Completion of 

secondary & senior 

secondary 

education 

Better Jobs  

Objective Tree  
Greater Community Ownership 
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LFA Framework for Assessment  

Narrative Summary Outcome Output Indicators 
Means of 

Verification 
Assumption 

Continuous education 

from 8th to 12th grade 

with no dropouts.  

 

 

 

 

 

 

 

 

 

 

 

 

 

Achievement of age-
appropriate learning 
outcomes in line with 
DSERT parameters 
 
 
 
 
 
 
 
 
 
 
 

Outcome 1: 
Secondary 
Education 
 
Improvement in 
enrollment, 
attendance & 
retention of students 
from 8th to 10th 
standard 

Output 1: 

 

# / % children enrolled 

into Class-8 and 

increase in attendance 

parameters 

# / % children enrolled 

into Class-8 
Enrollment tracking 

Adequate residential 

and emotional support New Enrollments 

(class-9) 

% increase in overall 

attendance – achieve at 

least 90% 

Attendance registers 

Accessible and 

inclusive admission 

process 

% increase in student 

retention – students 

moving from 8th to 9th 

and so on 

Retention tracking-

year wise 

Parents see value in 

formal education 

Outcome 2: 
Learning 
Outcomes 
 
Achievement of age-
appropriate learning 
outcomes  

Output 2: 

 
Academic Performance 

& co curricular 

activities performance 

 

 

participation in 

district, state and 

national level 

competitions & events 

showcasing the talent 

of students in 

scholastic & co-

scholastic areas 

Age-appropriate 

learning outcomes (as 

prescribed by DSERT) 

Examination marks 

and annual scores 

Adequate teachers and 

resource materials 

available 

Participation in 

district, state and 

national level 

competitions 

Certificates, 

Competition results 

Students regularly 

attend school 

Students in scholastic 

and non-scholastic 

areas 

Record of student 

participation in events 

Availability of 

extracurricular 

infrastructure 

Cross-cutting generic 

indicator of scholastic 

& non-scholastic levels 

Interaction with 

randomized sample of 

students 

Students willing to 

share their experience 

& feedback honestly 
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Fostering active 

community 

involvement in 

supporting the 

students' journeys 

 

 

 

 

 

 

 

Children continuing 

education after 10th 

into 11th and 

completing 12th 

 

 

 

 

 

Career and course 

choices being made by 

children and their 

diversity. Improved 

knowledge on 

opportunities & 

avenues available to 

them 

Outcome 3: 

 

Attendance & 

participation of parents 

& community members 

in school activities & 

PTMs 

Output 3: 

 

% increase in PTM 

attendance 

 

Increased community 

participation in school 

decisions and 

monitoring 

 

 

Parent Savings towards 

children’s education 

Attendance in PTMs 
PTM attendance 

tracking 

Parents value their 

child's education 

Participation in school 

activities 

Event reports and 

photographs 

Flexible meeting times 

and accessible venues 

Interaction with 

parents / community 

members 

Community members 

are willing to engage 

and contribute time to 

school activities 

Number of parents 
enrolled in the 
scheme 

Bank Passbooks, # of 

accounts 

Parents see value in 

investing in children's 

education 

Outcome-4:  
Continuing 
Education 
 
Enrolment & retention 

of students from 11th to 

12th standards (or 

equivalent courses) 

Output 4: 

 
Improved transition 
rate from Grade 10 
to Grade 11 
 
Improved transition 
rate from Grade 10 
to Grade 11 

Number of children 

passing 10th grade 

10th grade exam 

results 

Students are motivated 

and supported to 

pursue higher 

education 

Number of children 

pursuing diverse 

streams after 10th 

grade 

Stream-wise 

enrollment data 

Students and parents 

are aware of 

opportunities beyond 

the traditional career 

paths 

Outcome-5: 
Diversity of 
Career Choices 
 
# students pursuing 

diverse streams after 

10th grade including 

vocational, sports, and 

visual arts 

Output 5: 

 

 

# of students choosing 

different streams & % 

increase in diversity of 

choice 

 

# of counseling 

sessions conducted to 

inform children on 

career choices 

Review of follow-up 

data records 
Financial 

aid/scholarships 

available 

 

Career pathways are 

clearly understood 

Tracking & 

documentation of 

streams chosen 

Follow up surveys with 

students and alumni 
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Impact 

Education for tribal and marginalized children is envisioned as a means to equitable access to education, 

thereby embodying the principle of social equity. This initiative seeks to overcome barriers to education by 

offering contextually relevant and culturally appropriate learning experiences. Teaching methodologies – 

such as residential schooling, open classroom format, IBT (introduction to basic technology), exposure 

visits to corporate companies, science museums, and industries – are employed to enhance engagement 

and learning outcomes.  

The school will be developed in alignment with the recommendations of NEP 2020, which would serve as 

a springboard for the aspirations of the rural and marginalized communities. Equal emphasis will be placed 

on sports and performing arts, thereby creating an education system which is inclusive, holistic, and 

responsive to the diverse needs and talents of tribal children. 

Overall Outcome 
 
SVYM is implementing a five-year project starting from 2024-25 to 2027-28, with clearly defined short-

term and long-term outcomes. The initiative begins with the enrollment of children from the marginalized 

community and nurturing them with value based holistic education which emphasizes both scholastic & co-

scholastic development. Considering the various socio-economic and cultural challenges these children 

face, the education at VTCL is structured as a residential program to prevent dropouts. Thus, residential 

schooling is provided from Grade 8 onwards. The aim is to support 75 students* in 8th standard and ensure 

their continued education through 12th Grade (2nd PUC). The program focuses on tribal and marginalized 

children from in and around Mysuru district. 

 
 
Project Components 
 
SVYM’s SIP outlines all the key components of the project, covering both short term and long term 

objectives. The proposed project’s Key Performance Indicators (KPIs) are designed to reflect the 

dimensions of Reach, Depth and Inclusion. These KPIs are both measurable and verifiable to ensure 

transparency and accountability throughout the implementation.  

 

This report emphasizes the alignment of SVYM’s SIP with the Unified Framework for Social Impact 

Assessment Standards (UFSIAS) and highlights its significant contribution to youth empowerment by 

enhancing employability skills through education provided at VTCL. 
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13.1 Key performance indicator for reporting 

Appropriateness of KPIs: 
 

KPI identified Appropriateness of identified KPI 

Improvement in enrollment & 

retention among students from 

tribal and rural communities 

over baseline 

This KPI is appropriate and needs to be tracked because there is a 

continuing challenge in enrolment and retention of students. 

Therefore, any intervention that aims to improve enrolment can help 

contribute to improving human and social capital determinants 

spanning health, education, skills, livelihoods and overall development  

Improvement in student 

academic 

scores & holistic 

development over baseline 

Learning outcomes, particularly those that measure overall holistic 

outcomes are key to ensure rounded and complete development of 

students and hence this KPI is appropriate 

Increase in overall parental and 

community involvement in 

school activities leading to 

greater ownership, participation, 

ultimately leading to greater 

sustainability of outcomes 

Parental and community involvement in the education and wellbeing 

of their children is a key indicator of children’s overall development. 

The lack of Intra and inter-generational equity is a key challenge in 

ensuring development, learning outcomes, and future wellbeing, 

prosperity, and growth. 

 

Ownership, participation, and leadership demonstrated by parents 

and community elders are key determinants of long-term 

sustainability, impact, and  

Increase in the number of 

students studying beyond 10th 

and going on to complete senior 

secondary education 

Although this indicator can be tracked only 3 years after the 

commencement of the initiative, this is an important indicator as it 

demonstrates the sustained success of the intervention. If the cohort 

that enrolled into 8th grade, goes on to complete 10th grade then it 

fulfills an important requirement of the intervention – completion of 

secondary school education and then continuing on further towards at 

least completion of 12th grade.  

Increased participation in higher 

and professional education 

leading to greater number of 

This indicator too can be measured only in the long-term on 

completion of the intervention but is an important measure of the 

number and percentage of those who go on to complete 12th grade and 
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students completing 12th grade 

and choosing diverse steams 

is a key indicator of the impact of the intervention and its long-term 

sustainability where the onus shifts to the individuals and the 

community demonstrating true empowerment.  

Improvements in family and 

community-level investment in 

children's education, improved 

community ownership for long-

term sustainability - identified 

through perceptional and 

behavioral shifts 

Schemes like the ‘parents saving scheme’ that proposes that each 

parent commit to depositing of ₹2,000 every semester for the 5 years 

of the program with a matching donation or ₹2,000 from SVYM, helps 

inculcate the habit of saving for children’s education, while also 

building a corpus fund for the children’s higher education. 

 

Efforts at instilling community-ownership are also key to ensure 

sustainability of the initiative 

Generic Observations and notes 

While quantitative measures are important in arriving at output-based achievements, qualitative 

indicators will need to be measured on an ongoing basis. This includes Focus Group Discussions, 

questionnaire-based surveys and interviews.  

Inputs 

Financial KPIs: Includes metrics such as cost per student & total operational expenditure. This is 

included as a table in the Annual Impact Report. It must be noted that the financial KPIs are not broken 

down to the level of tasks/activities and are tracked on the following metrics: 

1. Personnel Cost 

2. Teaching Aids 

3. Exposures & Camps 

4. Sports & Cultural Programs 

5. Uniform & Clothing 

6. Students' transportation & other miscellaneous expenses 

7. Food Expenses 

8. Accommodation & medical expenses 

9. Capacity building & awareness 

10. School maintenance cost 

11. Lab & other equipment  

12. School Administration Charges 

13. Average cost per student 

 

Non-financial KPIs: Involves collaboration with other educational departments and effective utilization 

of additional resources to support the program 
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Stakeholder Map 
 
Internal Stakeholders include the school’s teachers, support staff and SVYM employees and members. They 

play a key role in shaping and implementing the project to ensure it achieves its intended outcomes and impact.  

 

External Stakeholders comprise students & their parents, teachers and officials from other departments, as 

well as resource persons who conduct various educational sessions. Their perceptions are critical as they can 

provide insights which contribute to the continuous improvement and enhance the overall learning 

environment.  

 

 
 

 

 

 
 

 
 
 
 
Objectivity and Verifiability: 

The KPIs identified spanning Impact, Outcomes, Outputs, Activities/Tasks are largely objectively 

trackable, measurable, and verifiable. Some of the metrics are of a qualitative nature and as such will 

require perception-mapping and measurement exercises and these shall be measured and reported using 

qualitative techniques such as questionnaire-based surveys, Focus Group Discussions (FGDs), and 

S
ta

k
eh

o
ld

er
s

External

Government

Parents

Students

External Teachers (Alumni)

Resource Persons

Internal

SVYM leadership

SVYM Employees

Teachers

Support Staff

Hostel

Canteen

Admin
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personal interviews as appropriated. 

 

Contribution 

Comment on the trend in the mobilization of voluntary community support/contribution or the stake developed 
by the community/ entity that have contributed to, or will contribute in the future to the accomplishment of these 
goals and sustainability of the project. How can this be improved further?  

 

● SVYM strongly believes in grassroots-level action which means that all programs, projects, 

initiatives, and interventions are community-embedded, participative, and ultimately 

community-driven in order to ensure sustainability. As such, SVYM believes in “working with 

community” rather than ‘working for community’ 

● The institution has received strong support from both the government and the community. Over 

time, this has fostered a sense of ownership among the community members – several school 

alumni continue to engage with the school including as teachers and resource persons 

● Supporting students to pursue and continue their education contributes to its long term 

sustainability, and many of these children now serve as role models for the younger generation 

within the tribal community. 

● To ensure sustained impact and quality, the school has prioritized ongoing capacity building of 

teaching and non-teaching staffs. The school also aligns with 14 recommendations of NEP. 

 

 

Knowledge management and advocacy 

Comment on how best the organization is doing to create a sharper narrative through Social Impact Assessment 

to the Sector’s advantage. 

The information obtained through this 5-year intervention will serve as a useful contribution to the 

development sector’s goals of equitable and inclusive development, particularly of the marginalized and 

underserved communities – in this case the tribal community. Of the several outputs to be generated 

from this initiative, some of those planned, include the following: 

 A compiled Impact Report of the 5-year intervention including the SIP and the execution thereof 

will be made publicly available for anyone from the development sector to use going forward. 

 A paper on the tribal population of HD Kote, the challenges and the Human and Social Capital 

benefits that have accrued as a consequence of the initiatives will be published. 

 A book tracing the history and development of VTCL will be published which will serve to help 

similar communities that face similar challenges in other parts of the country.  
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Sustainability Plan 

Write key measures taken for sustainability of the project. Comment on the adequateness of these   measures. Cite 
further needful measures, if any? 

 
The Sustainability plan for the project is envisaged to be developed in consultation with the community 

and the relevant stakeholders after completion of the second year of the solution implementation. As such 

it is planned to have consultation meeting with all stakeholders and stakeholder-groups individually and 

collectively in order to chalk out a plan of action that can be rolled out in year-3 and followed through to 

completion and handover.  
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SECTION -A: 
 

1. General Information 

 

 Item Response 

1 Listing ID BSE SSE  Registration No: BSESSE0032NP2324 
NSE SSE  Registration No: NSESSENP0030 

2 Name of the 
organization 

Swami Vivekananda Youth Movement (SVYM) 

3 Name of 
program 

Viveka Tribal Center for Learning (VTCL) 

4 Duration FY 23-2024 to FY 2027-2028 

5 
Program mode: 
(one time/ 
ongoing) 

Ongoing 

6 
Program 
area -  Hosahalli Village, H D Kote Taluk, Mysuru District, Karnataka , India 

7 
Beneficiary 
group(s)/ 
segment(s) 

Tribal & Rural children from the marginalized communities 

8 Thematic Areas 
of SSE 

Theme-2:  (SAS-300) Promoting education, employability and 
livelihoods  
 
Theme-3: (SAS-400) Promoting gender equality, empowerment of 
women and LGBTQIA+ communities.1 

9 
SDG Goals 
Aligned 

SDG Goal-2. End hunger, achieve food security and improved 
nutrition and promote sustainable agriculture.2  

● Universal access to safe and nutritious food  
● End all forms of malnutrition 

SDG Goal 4. Ensure inclusive and equitable quality 
education and promote lifelong learning opportunities for all 

● Free primary and secondary education 
● Equal access to affordable technical, vocational and 

higher education 
● Increase the number of people with relevant skills for financial 

 
1 Although Theme-3 is included, not all of the indicators mentioned under Theme-3 may be specifically relevant in 
the context of this intervention. The thematic indicators that are specifically relevant include: Promoting gender 
equality, empowerment of women 
2 Although SDG Goal 2 is included, the goals aligned in this context include: ending hunger, achieving food security 
and improving nutrition 
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success 
● Eliminate all discrimination in education 
● Universal literacy and numeracy 
● Build and upgrade inclusive and safe schools 

SDG Goal 5: Achieve gender equality and empower all 
women and girls  

● End discrimination against women and girls 
● End all violence against and exploitation of women 

and girls 
● Eliminate forced marriages and genital mutilation 

10 

Alignment with 
National and 
State Schemes & 
priorities 
 
NOTE: A table 
containing brief 
details of each 
scheme is 
provided in 
Annexure-I of 
this document. 

1. National Nutrition Mission (NNM) (Core)  
2. National Food Security Act (NFSA), passed in 2013  
3. Mid-Day Meal Scheme 
4. Kasturba Gandhi Balika Vidyalay (KGBV) 
5. Padhe Bharat Badhe Bharat 
6. Sarva Shishana Abhiyan 
7. Rashtriya Madhyamik Shiksha Abhiyan 
8. Support for Educational Development including Teachers Training 

& Adult Education 
9. Rashtriya Uchhtar Shiksha Abhiyan 

 

2. Designated timeline for Mid-term and End-term (if any) 
 

Phase Financial Year 
(From) 

Financial Year (To) Possible month of Review 

Pre Project 
Implementation 

15th March, 2024 to 31st March 2024 NA 

Phase I: Project 
start to mid-term 

1st April 2024 31st March 2027 May 2027 

Phase II: Mid-
term to End-term 

1st April 2027 31st March 2029 June 2029 
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3. Solution Implementation Plan & KPIs: 

 

Sl. 
no. 

Parameters Yes/No/ 
Partially Yes 

If yes, give the reference 
page in SIP 

1 Has the Solution implementation plan (SIP) 
considered the Guiding framework on Logic 
Model for plan preparation? 

Yes Pages 7 to Page 8  

2 Has timeline based KPIs for outcome, output and 
activities been delineated in clear qualitative and 
quantitative terms in the SIP? 

Yes Page 7 to Page 8 

3 Have the parameters of reach, depth and inclusion 
integrated appropriately in the KPIs in SIP? 

Yes Page 7 to Page 8 

4 Are each of the KPIs verifiable? Yes Page 10 to 11 and Page 14 

5 Have the means of verification worked out in clear 
terms for each KPIs?  

Yes Page 7 to Page 9 

6 Have the stakeholders been mapped out clearly 
for consultation and feedback across the timeline 
of the project 

Yes Page-12 

 

4. Baseline and situation analysis 

 
Situational Summary:  

The Viveka Tribal Center for Learning (VTCL) is spread across 18 acres, bounded on the South and South 

West by the lush Bandipur National Park and the approximately 114 hādis3 on the other side. 

Heggadadevankote (HD Kote) is one of 7 taluks comprising the Mysuru district of Karnataka and contains 

281 villages and just 2 towns (the taluk panchayats of Saraguru and HD Kote). COVID-19 has meant that 

the census scheduled for 2021 could not be conducted, hence most of the demographic data available for 

this region is drawn from the census of 2011. Table-1 summarizes the key demographic details of this 

region4. 

 
3 The nearest English equivalent of Hādi is a hamlet or small settlement.   
4 Available at: https://bit.ly/4g46msv. Last accessed. Oct 23, 2024.  
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The urban/rural split is quite stark with 90.2% of the population living in the rural areas and only 9.8% in 

urban areas. The taluk is also home to a sizable 

population of forest-based tribal groups comprising 

primarily the Jenu Kuruba, Kadu Kuruba, Yarava, 

Soliga and Paniya tribes that are native to this 

region. 

The tribal hādis are dispersed along the fringes of 

the Bandipur and Nagarahole National Parks with 

HD Kote accounting for 51.67% of the total tribal 

population of Mysuru district. Table-25 provides an 

estimate of the numbers across the major tribal 

groups in HD Kote which remains one of the most 

backward taluks in Karnataka and continues to 

perform poorly on the Human Development Index 

(HDI)6 and other development indicators. 

The Viveka Tribal Center for Learning (VTCL) 

which started as an informal school in 1988 with 

just 28 students has 562 students on its rolls today. 

Close to 50% of the students are girls and a majority 

of the students come from about 60 nearby hādis of the forest-

based tribal groups listed earlier. VTCL is a state-board, fully 

residential school from grade 6 to 10 and the only high school of 

the gram panchayat of N Begur. With limited educational 

opportunities beyond 7th grade in tribal areas and the 

increasing awareness among parents, the school has seen a 

steady increase in the admissions over the last 4 years. The 

school charges a nominal participation fee of Rs. 500 per 

student per year against the average expenses per student in the 

school of Rs. 35,000 (up to 6th std) and Rs. 68,000 (7th – 10th 

std). The school is supported by the Ministry of Tribal Affairs, 

Govt of India and by the Govt of Karnataka through the grant-

in-aid support for the higher primary school. The school today can boast of a 97% pass-percentage in the 

SSLC exam and an almost 100% record of students continuing their education after their 10th grade. Over 

the 33 years, the school has evolved from providing access to education (focusing on admission, attendance 

 
5 Kumar AH, Mahesh TM, International Journal of Humanities & Social Science Invention. 2014; Volume-3, Issue-1.  
6 The Human Development Index (HDI) is a summary measure of average achievement in key dimensions of human 
development: a long and healthy life, being knowledgeable and having a decent standard of living. 

Table-1: Summary demographic details, HD Kote 

Parameter Number % 

Population 2,63,706  

Males 1,32,748  50.34% 

Females 1,30,958  49.66% 

Children 29,554  

Overall literacy  56.92% 

Male literacy  63.29% 

Female literacy  50.46% 

Scheduled Tribes  23.61% 

Scheduled Castes  27.78% 

Average Sex Ratio: 987 females per 1000 males 

Table-2: Tribes of HD Kote 

Tribe Population 

Jenu Kuruba 16,761 

Kadu Kuruba 2,430 

Yarava 1,547 

Soliga 2,630 

Total 23,368 
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& retention) to providing ‘holistic’ education leading to continuing education beyond 10th std (focusing on 

the overall development of a child – physical, intellectual, emotional and spiritual). 

The table below provides the baseline status for the key indicators as on date.  
 

 
Key Indicator Baseline Stats: At the start of the initiative for VTCL 

Enrollment 
Overall: 45% increase - 391 students in 1999-2000 versus 
562 students in 2024-2025 

Gender Parity (2024-25 reporting year) Overall, School:  Boys: 286 / Girls: 276 

Learning outcomes (pass %) Last 5 years average (SSLC Xth Board Exam): 95% 

Parent Participation in school activities 

PTM average attendance %: 80 – 85% 
Attendance in School Functions: 
o National Festivals: 85 – 90% 
o Taluk/district-level Sports Meets: 80% 
o Tribal – Sports & Cultural Activities: 70% 

 

 
 
 
Two data-points are particularly important: 1999-2000 when the school for the first time had students 

across all grades/classes (I through X) and 2024-25 (the current year). An examination of these two data-

points shows a substantial increase in the number of students enrolled into the school: 391 students in 

1999-2000 versus 562 students in 2024-2025 - an increase of 171 students in numbers and a 45% 

growth between the assessed starting and end-points. The trend between these two data-point years is 

presented in the table as well as graphs below. Another data-point that is of interest is in the growth of the 

girl-child enrolment - an increase from 140 to 278, translating to a 98.6% increase in enrolment 

numbers. Furthermore, the gender ratio (girls to boys) has also seen an increase from 36% to 49% between 

the two data-points.  
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In terms of gender ratio changes between the first 5 years (1999-2004) and the last 5 years (2019-2024), 

the increase is very significant - from 25% to 90%. 

 

SECTION-B:  
5. Report on Performance and Outcome 
 

 

5.1 Stated overall outcome and overall outcome KPIs   

 

Stated overall outcome: SVYM’s five-year project (2024-28) aims to provide a value-based, holistic 

residential education for 75 students* from marginalized communities in and around Mysuru district. 

The goal of this program is to ensure that these students complete their education from 8 th to 12th grades 

to achieve the following as mentioned under the stated overall KPIs: 

 

Stated Overall KPIs: 

1. Maintaining continuity of education and reducing dropout rates by increasing enrollments in 

class-8 

2. Improving academic performance and overall scholastic and non-scholastic learning outcomes 

3. Bridging the gaps in enrollment, gender parity, and learning outcomes between the tribal 

communities, state and national averages 

4. Enhancing community participation and ownership 

5. Number of children continuing on to grades 11th and 12th 

 

*Actual enrolment (as on date) is 68.  

 

 

Proposed Impact:  
 

 

1. To decrease the gap of Enrollment, Gender Parity and Learning outcomes between the tribal 

community and the State and National Averages. 

2. To ensure that students shall complete Secondary education (2 years) and Senior Secondary 

education (2 years) or Equivalent education 

3. Students able to make informed career choices and pursue professions contributing directly and 

indirectly to the community development 

4. Parents and the community at large actively participate in school activity and contribute positively 

to students’ learning outcomes. 
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5.2 Annual Progress in Outcome KPIs vis-à-vis Overall outcome KPIs for the year reported upon (previous year)  

Stated 
Intermediate 
Outcome/s of the 
project and their 
KPIs 

KPIs 
Applicable at 
different outcome 
levels for 
reporting year 

What has been 
accomplished in KPIs 
mentioned in Col. 2? 

What could not be 
accomplished 
mentioned in Col. 
2? 

Why could it not be 
accomplished? Any 
challenges? 

Unintended 
negative 
outcome, (if 
any) 

1 2  3 4 5 6 

Outcome 1: 
Secondary 
Education 
 
Improvement in 
enrollment, 
attendance & 
retention of 
students 
from 8th to 10th 
standard 
 

# / % children 
enrolled into 
Class-8 

2024-25 (8th grade): 
Enrolled: 68 (Boys: 36 / 
Girls: 32) 
 
Of these 59 (28 girls) have 
continued on to 9th grade 
(4 have enrolled into other 
schools, 5 are undecided) 
 
30 (5 girls) new 
enrollments have 
happened into 9th grade. 
Current total strength: 72 
(Boys: 43 / Girls: 29) – as 
on reporting date 
 
  

In the starting year 
of intervention, 75 
enrolments for 8th 
grade could not be 
accomplished. 
 

Drop in enrolment in 
24-25 (start year) is a 
result of introduction 
of 8th grade in 
Ashrama schools7 
which has led to drop 
in VTCL enrolments. 
Upgradation has 
happened in all 10 
schools run by social 
welfare office leading 
to enrollment into 8th 
grade in these schools 
 
However, education 
continuity in the 
community has been 
maintained.  

None 

 
7Ashrama Schools are being maintained under the Backward Classes Welfare Department with a view to providing primary education to Backward Classes 
students. Since the last year, the schools have added 8th grade.  
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% increase in 
overall attendance 
– achieve at least 
90% 

Marginal increase in 
attendance from 82% to 
86% 
 
Analysis of month-wise 
attendance shows a 
gradual increase (from Jun 
thru April (71% to 94%) 

Ensuring attendance 
at the start of the AY 
as well as 
immediately after a 
holiday break 
remains a challenge. 
Attendance 
improves as the AY 
progresses  

  

% increase in 
student retention 
– students moving 
from 8th to 9th and 
so on 

There is an increase of 10 
students between 2023-24 
and 2024-25 (verified thru 
attendance records). 

   

Outcome 2: 
Learning 
Outcomes 
 
Achievement of age-
appropriate learning 
outcomes  
 

# of students 
achieving grade-
level proficiency 
in age-appropriate 
learning outcomes 
(as per DSERT) 

A+ (90-100) 
A (70-89) 
B+ (50-69) 
B (30-49) 
C (<30) 
……………………. 
Science: 
A+ = 32 
A = 9 
B+ = 13 
B = 4 
C = 10 
 
Math: 
A+ = 15 
A = 10 
B+ = 19 
B = 9 
C = 15 
 
I Lang (Kannada): 
A+ = 30 
A = 14 

Target was to ensure 
that all students 
secure B+ and above 
– this could not be 
achieved, although 
progression is noted 
over the years and 
from mid-term to 
final 

Inadequate parental 
involvement 
 
Lack of a desire to 
excel in academic 
scores 
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B+ = 13 
B = 5 
C = 6 
 
II Lang (English): 
A+ = 5 
A = 13 
B+ = 23 
B = 15 
C = 12 
 
III Lang (Hindi): 
A+ = 4 
A = 3 
B+ = 27 
B = 15 
C = 19 
 
Social Science: 
A+ = 29 
A = 12 
B+ = 13 
B = 2 
C = 12 
 

participation in 
district, state and 
national level 
competitions & 
events showcasing 
the talent of 
students in 
scholastic & co-
scholastic areas 

NCC: 11 from this batch 
(out of 46) participated in 
state-level NCC camp 
 
Athletics: (Running, 
Long jump, triple jump): 4 
students (1 girl) selected to 
represent district. 
 
Badminton: 1 student 
selected to represent 
district. 
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Yoga: 2 students selected 
to represent district. 
 
Gita Chanting: 1 student 
selected to represent taluk 

Outcome 3: 
Community 
Engagement 
 
Attendance & 
participation of 
parents & 
community 
members in 
school activities & 
PTMs 

% increase in PTM 
attendance 

23-24:  
4 PTMs conducted 
Avg. Attendance (verified 
thru’ registration 
notebook): 80.5% 
 
24-25: 
4 PTMs conducted 
Avg. Attendance: 82.5% 
 
Marginal increase in 
attendance. 

Plan to achieve 90% 
PTM attendance 
could not be 
accomplished 
 
Recommendation
: Open & maintain 
attendance register 
similar to student 
register 

PTMs are conducted 
on fixed dates as per 
academic calendar. 
Seasonal farming 
patterns and 
migration are reasons 
for non-attendance. 
 
Parents not attending 
PTMs are called 
separately & briefed  

 

Increased 
community 
participation in 
school decisions 
and monitoring 

School Management 
Committee (SMC) 
reconstituted with 3 
members from community 
 
Alumni teachers as RPs for 
‘eco-club’, ‘science-club’ – 
sharing of community 
wisdom  

2 meetings planned 
for the year but only 
1 could be 
completed 
 
Alumni Sessions: 
Planned: 4 sessions 
/ Achieved: 4 
sessions 
 
Plan to increase # of 
sessions to 6 in 
2025-26 
 
 

Ensuring attendance 
by committee 
members remains a 
challenge. 
 
Recommendation: 
 
Going forward dates 
to be fixed & 
communicated to 
members in advance 
& meetings can be 
online or offline 
depending on 
convenience 
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Parent Savings 
towards children’s 
education 

Scheme started in 2024-
25. Opening of exclusive 
Bank a/c towards saving 
for student’s higher 
education only. Bank a/c 
opened in Begur & frozen 
for specific purpose only. 
Each parent contributes 
₹2,000 per semester. 
SVYM matches 
contribution. Total at the 
end of 3 years ₹24,000 to 
be used for 11th & 12th 
grade fee. 

Enrollment Plan: 68 
Achievement: 54 

Lack of documents 
(Aadhar/PAN) 
Lack of cooperation 
from parents 
 
Recommendations: 
One-to-one 
counseling with 
parents and need-
based assistance in 
accessing 
documentation & 
social entitlements 

 

Outcome-4:  
Continuing 
Education 
 
Enrolment & 
retention of students 
from 11th to 12th 
standards (or 
equivalent courses) 

Improved 
transition rate 
from Grade 10 
to Grade 11 

NA for reporting year 
(students have moved 
from 8th to 9th grade only) 

   

# enrolling into 
11th and going on 
to complete 12th 
grade 

NA for reporting year 
(students have moved 
from 8th to 9th grade only) 

   

Outcome-5: 
Diversity of 
Career Choices 
 
# students pursuing 
diverse streams after 
10th grade including 
vocational, sports, 
and visual arts 

# of students 
choosing different 
streams & % 
increase in 
diversity of choice 

NA for reporting year 
(students have moved 
from 8th to 9th grade only) 
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5.3 Annual Progress of Activities and Inputs vis-à-vis stated Output KPIs in the year reported upon (previous year)  

State 
overall 
output KPIs 
at each level 
of outcome 
Unit 

Overall activity 
target of the 
project (unit) 

Activity target of the year 
reported upon 

Achievement during   the 
year reported upon 

Deviation (if any) for 
the year reported 
upon 

Reasons for 
deviation 

Physical (unit) Physical (unit) Physical (unit) Physical 

1 2 3 4 5 6 

Outcome 1: Secondary Education: Improvement in enrollment, attendance & retention of students from 8th to 10th standard 

75 children 
enrolled into 
class-8 
Increase 
overall 
enrollment 

Community 
enrollment drives 
during March 
through May by 
community 
facilitators  

12 community visits/drive 
programs (4 per month) 

12 visits completed  NA NA 

Awareness 
program for 
parents (Parents 
contribution to 
children’s 
education) 

2 special session by 
education leader to address 
parents on the importance 
of educating their children. 
………… 
It is noted that staff & 
teachers have mentioned 
the paradigm shift in the 
approach that has been put 
in place at VTCL. Enrolment 
drives, including door-to-
door to visit which used to 
be the norm earlier, have 
considerably reduced 
because of a greater interest 
from parents & community. 

Session-1: Mr. Prakash MC, 
retired Principal, 
Vidyavardhaka 1st grade 
College, Bengaluru. 
 
Session-2: Mr. Prasad S, 
Lecturer, Govt. PU College, 
Harave, Chamarajanar 
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Furthermore, the school is 
focused on improving 
quality at the school which 
is believed to have led to 
voluntary (& sustained) 
enrolments.  

Outcome 2: Learning Outcomes: Achievement of age-appropriate learning outcomes  

Achievement 
of age-
appropriate 
learning 
outcomes (as 
prescribed by 
DSERT) 

Remedial Classes 
for low achievers 

No activity target fixed (# of 
units) 

These activities are being 
conducted but number of 
sessions/classes etc. cannot 
be quantified in this report. 
 
Recommendation: List # 
of activities/session plans 
etc. for tracking & reporting 
from the next year onwards.  

NA  

Peer group 
learning 

No activity target fixed (# of 
units) 

NA  

Outcome 3: Community Engagement: Attendance & participation of parents & community members in school activities & PTMs 

% increase in 
PTM 
attendance 

 
 

Conduct 4 PTMs in the year 
 

4 PTMs completed    

Increased 
community 
participation 
in school 
decisions and 
monitoring 

 Achieve 90% PTM 
attendance 

Has increased to 82.5%   

Parent 
Savings 
towards 
children’s 
education 

Parent 
orientation 
sessions on 
purpose and need 

Enroll all 68 parents into 
the Parent Savings Scheme 

54 enrollments completed till 
date 

  

 Outcome-4:  Continuing Education: Enrolment & retention of students from 11th to 12th standards (or equivalent courses) 
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Improved 
transition 
rate from 
Grade 10 
to Grade 11 

NA for reporting 
year.  
 
Plan to include 
specific activities 
from the next 
year onwards 

    

# enrolling 
into 11th and 
going on to 
complete 
12th grade 

NA for current 
reporting year.  
 
Plan to include 
specific activities 
from the next 
year onwards 

    

Outcome-5: Diversity of Career Choices: # students pursuing diverse streams after 10th grade including vocational, sports, and visual arts 

# of students 
choosing 
different 
streams & % 
increase in 
diversity of 
choice 

NA for current 
reporting year.  
 
Plan to include 
specific activities 
from the next 
year onwards 

    

 
 

5.4 Cumulative Financial budget utilization versus stated utilization: itemized 

Item 
Unit cost: Per 
Student 

Total for 75 
students 
(planned) 

Total for 68 
students 
(planned) 

Actual for 68 
students Variance Reasons for variance 

Personnel Cost ₹ 14060 ₹ 1,054,500  ₹ 956,080  ₹ 1,092,662  ₹ -136,582  

Overspend of 14% as the salary 
of teachers has remained the 
same despite the drop in the 
number of students from 75 to 
68 
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Teaching Aids  ₹ 1,933   ₹ 144,975  ₹ 131,444  ₹ 94,207  ₹ 37,237  
Underspend of 29% as a 
consequence of successful 
negotiations with the vendor 

Exposures & Camps  ₹ 1,230  ₹ 92,250  ₹ 83,640  ₹ 59,530  ₹ 24,110  
Underspend of 29% as a 
consequence of successful 
negotiations with the vendor 

Sports & Cultural 
Programs ₹ 1,054  ₹ 79,050  ₹ 71,672  ₹ 68,593  ₹ 3,079  

Underspend of 4.3% as a 
consequence of successful 
negotiations with the vendor 

Uniform & Clothing  ₹ 2,109  ₹ 158,175  ₹ 143,412  ₹ 159,302  ₹ -15,890  
Overspend of 11% as the cost of 
the uniform was higher than 
estimated 

Students' 
transportation & other 
miscellaneous 
expenses 

 ₹ 351  ₹ 26,325  ₹ 23,868  -  ₹ 23,868  

The transportation cost has 
not been utilized because 
funds have been sourced from 
existing sources and also 
because transport facility 
already exists   

Food Expenses    ₹ 10,545  ₹ 790,875  ₹ 717,060  ₹ 870,390  ₹ -153,330  

Overspend of 21% due to 
government mandating the 
introduction of egg along with 
meals. This was not estimated 
earlier at the time of budgeting 

Accommodation & 
medical expenses  ₹ 4,782  ₹ 358,650  ₹ 325,176  ₹ 160,744  ₹ 164,432  

Underspend of 51% as the 
medical expenses are lower 
than the estimated 

Capacity building & 
awareness 

 ₹ 879  ₹ 65,925  ₹ 59,772  ₹ 32,754  ₹ 27,018  

Underspend of 45% as the 
actual Resource Person cost 
incurred was lower than 
budgeted. 

School maintenance 
cost  ₹ 3,515  ₹ 263,625  ₹ 239,020  ₹ 177,558  ₹ 61,462  

Underspend of 26% as the 
actual maintenance cost was 
lower than estimated 

Lab & other 
equipment  ₹ 3,663  ₹ 274,725  ₹ 249,084  ₹ 11,977  ₹ 237,107  

Underspend of 95% as the lab 
& other equipment were in 
good condition and were 
retained for the current year 

School Administration 
Charges 

₹ 879 ₹ 65,925  ₹ 59,772  ₹ 25,533  ₹ 34,239  
Underspent of 57% as the 
actual admin cost was lower 
than estimated 
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5.5 Cumulative deviation in output KPIs under each outcome KPI of the previous years before the year reported upon  

Outputs at  each level  of 
outcome8 

Cumulative KPI achievement and 
finance utilized in the previous 
years before the year reported 
upon 

Cumulative Deviation, 
if any, in the previous 
years13 

Reasons for deviation,  if any 

KPI (unit9) Financial 
(Rs.) 

KPI 
(unit13) 

Financial 
(Rs.) 

KPI and /or Finance 

1 4 5 6 7 8 

Outcome 1  
KPI 

NA for this reporting year as we do not have a baseline to base it on. Will be tracked and reported from the 
next year onwards. 

Outcome 2 
KPI 

 

 
8 For details see year on year physical and financial progress of the organization 
9 Unit to be set as per the physical activity 

Total ₹ 45,000 3,375,000  3,060,000  2,753,250  ₹ 306,750  

There is an overall underspend 
of 10% with the largest 
unspent block coming from the 
non-purchase of lab 
equipment due to the reasons 
cited above. 
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5.6 Convergence and contribution of the year reported upon (previous year) 

Intermediate outcome wise KPIs at each 
level 

Convergence from the outside the project 
Contributions rendered voluntarily by target 
beneficiaries/community/ entity, if any 

Convergence 
items10 
Unit11 

Agencies12 

Estimated 
money 
value13 of 
convergence 
(Optional) 

Contribution items14 
Units14 

Estimated 
money value of 
16 contribution 
(Optional) 

1 2 3 4 5 6 

Outcome 1 KPIs: 
 

New Hostel 
building 

FANUC India 
Private 
Limited 

NA NA NA 

Outcome 3 KPIs CC-TV 
cameras 

AVAILITY 
India Pvt. 
Ltd. 

NA NA NA 

 
10 Convergence Items consist of assets/ expertise/capacities or any other support mobilized through partnerships, networks and influence from the stakeholders 
within and outside the project 
11 Unit to be set as per the convergence/ contribution item 
12 Agencies could be any government or any non-government partner institutions and individuals who has a stake in the project or whose stake needs to be 
developed in the interest of the Project 
13 Giving this information is optional, but this will be very useful in creating narrative on stakeholders’ participation/contribution in tangible terms. This 
should be provided only if the organization has a reasonable basis of calculation to provide this information 
14 Any agreed upon voluntary contribution of time, money, materials, or labour to the project (social/ environmental/ cultural) activities by the target 
community/entity, or stake undertaken by the target community/entity to sustain the project with considerations for reach, depth, inclusion 
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5.6 Past performance trend 

 
 
What has been the past performance trend? What are the organization’s learnings on what went 
well and what did not work well? 
 
Over the years, VTCL has transitioned its outlook from a provisioning outlook (ensuring health, 

nutrition, education, and minimal sociocultural loss to the community, to reframing its paradigmatic 

approach to serve as “a platform for the fulfillment of tribal aspirations.” There are several standout 

achievements over the years that has led to significant human and social capital outcomes. Some of 

these are summarized below. 

Increasing trend in enrollments: 

 
Two data-points are particularly important: 1999-2000 when the school for the first time had 

students across all grades/classes (I through X) and 2024-25 (the current year). An examination of 

these two data-points shows a substantial increase in the number of students enrolled into the school: 

391 students in 1999-2000 versus 562 students in 2024-2025 - an increase of 171 students in 

numbers and a 45% growth between the assessed starting and end-points. The trend between these 

two data-point years is presented in the table as well as graphs below. Another data-point that is of 

interest is in the growth of the girl-child enrolment - an increase from 140 to 278, translating to a 

98.6% increase in enrolment numbers. Furthermore, the gender ratio (girls to boys) has also seen 

an increase from 36% to 49% between the two data-points. In terms of gender ratio changes between 

the first 5 years (1999-2004) and the last 5 years (2019-2024), the increase is very significant - from 

25% to 90%. 

 

 

 

Overall enrolment trend of girls: considering the two data-points of 1999 & 2024 when the school 
had classes I through 10. 
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Representation across tribal groups 

The school caters to several tribal groups. The total number of students across the various tribal 

groups who have enrolled and studied at the school shows a predominance of the Jenu Kuruba and 

Kadu Kuruba groups. Table-6 below gives the absolute numbers of each tribal group who have studied 

at the school till date. However, as can be seen from the trend shown in graph-3 below, there has been 

a trend towards a more uniform distribution across groups in the last five years in particular. An 

analysis of the data shows that enrolments from the Beda community for example started from only 

from the year 2015-16 and has since shown a steady increase from 44 (30 boys & 14 girls) in 2015-16 

to 86 (48 boys & 38 girls) in 2024-25. Similarly, the Nayaka community had only 3 students (all boys) 

in 2019-20 and has since grown to 18 (5 boys & 13 girls). 

 

Table-6: Distribution of students across tribal groups (from the time of inception). 

Jenu Kuruba Kadu Kuruba Yerava Soliga Iruliga Beda Nayaka SC OBC 

3,849 2,311 875 118 20 385 68 41 42 

 



Form 2.1: Annual Social Impact Report by SVYM (Social Enterprise)-2025 

 

22 

 
Results: A progressive trend 

An analysis of the pass percentages in five 5-year blocks (from the time data on results is available) 

shows a steadily rising trend from 43.8% in block-1 to 93.6% in block-5. Graph-4 below shows this 

trend: [1999-2000 to 2003-2004]; [2004-2005 to 2008-2009]; [2009-2010 to 2013-2014]; 

[2014-2015 to 2018-2019]; [2019-2020 to 2023-2024].  

 

Continuing Education - after completion of class x 

There has been a steady and consistent increase in the number of students (boys and girls) choosing to 

pursue further studies after completion of their tenth class. Introduction of a scholarship support, 

industry and academic linkages, special guidance and counselling sessions have aided this trend. 

Chart-5 below, provides a snapshot of some of the career-choices and trends with regard to what 

students do/take up after completion of their Class-X. 
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There is also a positive trend in those pursuing higher studies after the completion of Class-X. An 

assessment of the last four years shows a steady upward trend as summarized in Table-7 below. 

Summary of students pursuing higher studies after completion of Class X 

Year 
Arts Commerce Science Diploma 

Boys Girls Total 
Boys Girls Boys Girls Boys Girls Boys Girls 

2020- 
2021 

2 6 0 0     2 6 8 

2021- 
2022 

3 3 3 1 0 1 2 0 8 5 13 

2022- 
2023 8 17 3 1 3 2 8 1 22 21 43 

2023- 
2024 

13 14 2 6 0 1 8 4 23 25 48 

Total 26 40 8 8 3 4 18 5 55 57 112 

 
Of the many lessons learned and incorporated into the intervention plans, include the following: 
 

1. Change and empowerment are gradual processes that have to be community-led, community-

owned, and community-driven. That is why SVYM’s approach is defined by “working with 

community” rather than “working for community” – it is this approach that ensures 

sustainability. 

2. Investing in building Human and Social Capital are crucial to human development, sustainable 

outcomes, and positive economic consequences. 

3. Interventions have to be cognizant of taking on board community wisdom while being culturally 

appropriate and contextually relevant. 

4. While there has been significant achievements over the past several years, the lack of a cohort 

of Role Models from within the community remains a challenge – it is to be noted that this too 

is seeing a positive trend with more students pursuing higher education across diverse streams 

and also finding jobs and livelihoods more aligned with the mainstream.  
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6. Report on risks and unintended negative outcome 

 

6.1 In the previous year, what have you seen as the biggest risks to the achievement of the 
desired impact? How are these being mitigated? 

# Risk 
Category 

Risk Description Mitigation 

1 Statutory 
Compliance 
Risk 

Uncertainty of future legal and 
regulatory changes: Amendments 
to statutory compliance rules, 
introduction of new compliance & 
reporting obligations can 
significantly impact operations. 
Ambiguity and/or evolving nature 
of these laws can pose challenges 
in maintaining compliance and 
adapting to new requirements. 
Furthermore failure to 
comply/adhere can lead to adverse 
consequences 

Establish comprehensive compliance 
framework for continuous monitoring 
of legislative changes and ensuring that 
all activities align with current laws 
and regulations at all times 

2 CSR Funding 
Risk 

Changes in the legal or regulatory 
framework that potentially reduce 
the CSR spends and grants.  This 
could potentially lead to 
reductions in donations and grants 
that can have a direct adverse 
impact on operations.  

(1) Diversify donor base to reduce 
dependency on specific contributors 
(2) Establish financial reserves for 
contingencies. 
(3) Explore innovative fundraising 
avenues.  

3 Foreign 
Funds Risk 

SVYM holds a valid registration 
under Foreign Contribution 
(Regulation) Act. However, 
modifications to regulations and 
applicable laws governing FCRA 
contributions could potentially 
pose adverse effects on operations, 
finance, and compliance. 

(1) Continue to focus on  consciously 
reducing foreign contributions over a 
period of time 
(2) Actively monitoring legislative 
developments and engaging in ongoing 
dialogues with relevant authorities to 
stay informed and adapt to potential 
changes effectively 
(3) Diversify funding sources and 
explore alternative avenues to build 
resilience. 

4 Natural 
disasters, 
epidemics/ 
pandemics 

Rain, floods, fire, pandemics (like 
COVID-19), earthquakes etc. can 
potentially disrupt programs and 
create challenges that demand 
immediate attention 

(1) Develop detailed contingency plans 
outlining specific actions to be taken in 
response to each scenario. 
(2) Ensure contingency plans include 
provisions for resource allocation, 
communication strategies, and 
coordination with local authorities and 
partners. 
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(3) Prioritize programs that have a 
lasting impact and can withstand 
disruptions, thereby reducing overall 
organizational vulnerabilities. 

5 Stakeholder 
apathy 

Success of this initiative is 
dependent on stakeholder 
involvement and ownership. 
Inadequate stakeholder 
ownership/cooperation can 
adversely impact outcomes in the -
and impact in the long-term.  

(1) Map stakeholders to roles & 
responsibilities and track to ensure 
ownership and cooperation 
(2) Work with community leaders and 
all stakeholders to ensure information 
flow and empowerment.  

 
 

6.2 Describe any potential unintended negative outcome of this project seen in the year 
reported upon (previous year). How are these being addressed? 

Unintended (Negative) Outcomes 
 
Any initiative, however well-intentioned, is not immune to unintended consequences. As part of the 

assessment, all unintended consequences (if any) were sought to be captured through qualitative and 

observational methods. These included specific questions posed during open-ended surveys, Focus 

Group Discussions, and Key Informant Interviews. Stakeholders were also encouraged to share their 

thoughts openly and call out any unintended issues that may have cropped up as a result of the 

intervention. There have been no unintended outcomes as on date. In effect this is the first year when the 

metrics are being measured and as such it might be too early to state this with absolute clarity.  

 

The following recommendations and suggestions were given to the leadership team, teachers and staff at 

VTCL for future tracking, reporting, and documenting any unintended consequences.  

 

1. Maintenance of incident reports, monitoring reports, and field staff notes that can document any 

and every unintended consequence. 

2. Maintenance of a register (online/offline) that provides traceability of reported unintended 

consequences 

3. It was further noted that unintended consequences can also be positive and not only negative. 

Therefore, these too are to be noted going forward. 

4. A quarterly informal skip-level meeting across levels and stakeholders has been recommended 

from the next year where participants should be encouraged to share their feedback in a freely 

and clearly.  

7. Report on Stakeholder consultation 

 
Has the organization taken into consideration relevant stakeholders' feedback in the year reported upon? What 
has been the stakeholder wise feedback? How they have been used by the organization? 
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The SIP contains the following chart mapping the stakeholders relevant to the school.  
 

 
 

A sample of the stakeholder feedback and notes from meeting is given below. The table below 

summarizes the approach taken towards drawing the samples to ensure adequate representation from 

each group.  

Target Group Approach/Methodology 

Teachers at VTCL 

Include those with at least 3 years of experience at VTCL. 

Break teachers into 3 groups: (1) > 5 years (2) 3 months - 3 years 

(3) people who have moved out of VTCL into other departments of 

SVYM including VSOE. Ensure, teachers from all subjects are 

included. Total 15 teachers. 

Students of VTCL  

Sample drawn using probability sampling across 8th, 9th, 10th 

class (simple random sampling using a number generator/roll of 

dice) - randomization done after clustering into boys and girls to 

ensure representative sample 

 

Make 2 groups: (1) those who studied from 1st standard (2) those 

who moved in after 6th  

Ensure mix includes forest-based tribes and others 

Group-1 included 15 students & Group-2: 10 students 

Parents of VTCL 

Only 5 parents could be met for this assessment cycle due to 

extraneous circumstances including non-availability. 

 

St
ak

eh
ol

d
er

s

External

Government

Parents

Students

External Teachers (Alumni)

Resource Persons

Internal

SVYM leadership

SVYM Employees

Teachers

Support Staff

Hostel

Canteen

Admin
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Alumni 16 alumni were met. 

Education Core Group at 

VTCL 
4 members were met. 

Leadership Team (past & 

present) 
10 members (personal interviews) 

 

Templates of FGDs and questions asked is included in the appendix section of this report. Of the 

stakeholders mapped, interaction and discussions both informal and formal were conducted with 

teachers, support staff, students, and school leadership team. In general, teachers point to a positive 

trend specifically in enrolment trends, gender parity outcomes, learning outcomes, community and 

parental involvement. Some of the key recommendations from stakeholders that have been taken on 

board include the following: 

1. All 15 teachers mentioned that they had noticed a significant improvement in ‘voluntary enrolment’, 

meaning that parents were bringing their children themselves to the school as opposed to ‘forced-

drives’ that had to be conducted earlier to not only ensure parents enrolled their children into school 

but also to retain them at school 

2. Point-1 above was substantiated by the members of the Education Core Group (4 members) as well 

as the leadership group that was interviewed – they recalled a time when staff had to be placed 

around the periphery of the school to ensure that students did not jump over the walls and run away 

from school! 

3. It is this (points 1 & 2 above) that has led to the paradigm shift in the approach being taken at VTCL 

towards enrollment as mentioned earlier in this report (under table 5.3) – an increased focus and 

emphasis on enhancing the quality of engagement and transactions across the board – this has 

meant an emphasis on improving learning outcomes, holistic development (scholastic & co-

scholastic), completion of senior secondary education that would lead to parents/community 

approaching the school voluntarily to enroll their children into the school – the benefits accrued 

include voluntary enrolments driven by the community with less frequent community visits and 

more sustainable long-term outcomes. 

4. Focus on quality has also led to improvements in learning outcomes and performances in scholastic 

and co-scholastic areas – this is borne out by the number of children matching the DSERT 

standards for age-appropriate learning outcomes – see table 5.3, ‘outcome-2: Learning Outcomes’ 

row. Furthermore, teachers expressed how greater involvement of parents in the learning outcomes 

and progress of their children has led to perceptible shifts and improvements in outcomes. 

5. On learning outcomes, there is also an improvement across summative assessment-1 versus 

summative assessment-2 of the current cohort of 8th grade students with 33 students getting ‘A+’ or 

‘A’ grade in summative assessment-2 as compared to 23 in summative assessment-1. 

6. Attendance too has shown a significant improvement – from 71% in June 2024 to 94% in April 2025 

and an overall increase from 82% to 86% over the same period of the previous year – this was shared 

by the teachers and documents (attendance registers) confirm this.  

7. One of the key challenges that the school has faced in terms of gender parity is the issue of girl-child 

dropouts’ particularly at the secondary school level and transition into grade 8. Unlike other rural 
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or underserved communities, active gender-based discrimination is not prevalent in these tribal 

communities. However, early marriages and more specifically dropouts on attainment of puberty is 

a challenge that remains in some pockets, despite major cultural shifts that have taken place. This 

particular initiative being implemented at VTCL is important in facilitating this change through 

ensuring continuity in education. It must be noted that of the 9 dropouts that have occurred in the 

transition from grade-8 to 9 of this cohort, 4 girl dropouts are primarily because these girls have 

‘attained age’, meaning they have started to menstruate. The teachers noted that they are in touch 

with the parents of these students and there is a possibility that they might rejoin the school.  

8. Grievance redressal mechanisms’ including ‘food suggestion register’ for reporting issues with food 

are mechanisms’ born out of stakeholder recommendations. Although there is a committee that 

looks into student grievances and is constituted with members drawn from student-representatives, 

teachers, administrative, and hostel staff it has been recommended that at least one parent and/or 

community member be included in the grievance committee when it is next reconstituted.  

9. Teacher capacity building for ensuring better learning outcomes of students is a key 

recommendation that has been received from stakeholders including teachers themselves, 

Education Core Group, and Leadership Team.  

8. Report on sustainability of the interventions made as envisaged in the Fund 
Raising Document 

Has the project recommended a sustainability plan in FRD and SIP? If yes, any measures implemented from SIP 
for sustainability of activity/ intervention/ programs or project outcomes during the year reported upon? When 
will the organization start preparing/ preparing a withdrawal plan for exit? 

 
The SIP plans to implement the Sustainability plan from the third year of implementation, i.e., 2025-

26 in consultation with community and other stakeholders. The following is reproduced from the SIP 

for reference. This needs to be followed through and action taken needs to be included in the Annual 

Impact Report for 2025-26. 

 

The Sustainability plan for the project is envisaged to be developed in consultation with the 

community and the relevant stakeholders after completion of the second year of the solution 

implementation. As such it is planned to have consultation meeting with all stakeholders and 

stakeholder-groups individually and collectively in order to chalk out a plan of action that can be 

rolled out in year-3 and followed through to completion and handover.  

9. Plan for using Social Impact Assessment for Knowledge Management  

How the knowledge on Social Impact Assessment has been used by the organization to create a sharper 
narrative about the Sector works and how such knowledge is being disseminated to the stakeholders for cross 
learning to the Sector's advantage? 
*It could involve publishing the executive summary of the Social Impact Assessment on the Organization's 
website or discussing on the uniqueness of the organization's impact assessment experience to uncover certain 
issue-based realms that could be spread for cross-learning to the Sector's advantage. 
 

The SIP confirms how the information from the intervention will be used for the betterment of the 
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development sector as well as the tribal/marginalized communities in the country. It is also noted 

that a book tracing the history, challenges, and progress of VTCL has already been drafted and is in 

the process of publication. The following extract from the SIP is reproduced for reference: 

The information obtained through this 5-year intervention will serve as a useful contribution to the 

development sector’s goals of equitable and inclusive development, particularly of the marginalized 

and underserved communities – in this case the tribal community. Of the several outputs to be 

generated from this initiative, some of those planned, include the following: 

 A compiled Impact Report of the 5-year intervention including the SIP and the execution 

thereof will be made publicly available for anyone from the development sector to use going 

forward. 

 A paper on the tribal population of HD Kote, the challenges and the Human and Social 

Capital benefits that have accrued as a consequence of the initiatives will be published. 

A book tracing the history and development of VTCL will be published which will serve to help similar 

communities that face similar challenges in other parts of the country. 

 

 

10. Plans for the next Social Impact Assessment Cycle15 
 
The next social impact assessment cycle is planned to be conducted in phases at the end of each 

quarter and the final report compiled on the basis of the same. It is recommended that the indicators 

be tracked on an ongoing basis and reported quarterly for follow-up and follow-through action.  

 

 

11. Photographs conveying before and after impact of the Program 
 

A few photographs of specific activities as planned in the plan are included. Given the nature of the 

indicators being tracked, it may not be possible to provide photos specifically that showcase the 

“before” and “after” impact. 

 

Photos from PTM: 

  

 
15 to be filled by the Social Enterprise after receiving the comments on Annual Impact Report from 
Assessors at Section C and before the final draft 
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Photos from Talent enrichment programs and educational tours conducted for the cohort of students 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

12. Annexures 
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List of Annexures included in this report (Table-3 below): 
 

Item NA 

If applicable 

Notes 
Yes No 

Annexure I: National 
and State schemes 
relevant to the social 
impact report 

 Yes  A table with a brief summary of each 
scheme is included 

ANNEXURE II: Blank 
copy of any 
questionnaire or survey 
forms used 

 Yes  FGD templates are included 

ANNEXURE III: 
Summary analysis of 
surveys undertaken 

 Yes  Summary takeaways from each FGD is 
included 

ANNEXURE IV: 
Copies of evidence 
summarized or quoted 
in the social impact 
report   

 Yes  

Photos of activities have been included 
in the body of the text itself. PTM 
attendance sheet photos are included in 
the  

ANNEXURE V: Notes 
of the previous social 
impact assessment 
meetings (when 
applicable) 

NA    

ANNEXURE VI: Past 
Social Impact 
Assessment Statements 
for the projects funded 
by the Listed Security 
(when applicable) 

NA    

ANNEXURE VII: 
Completion certificate 
of SEBI approved 
mandatory capacity 
building workshops 

NA    

ANNEXURE VIII: 
Case Studies/ 
Stakeholder 
Testimonials 

   Link to recording and notes provided 

ANNEXURE IX: All 
stand-alone reports and 
that have contributed to 
the 
organization’s impact 
reporting for this period 

 Yes  
Previous year’s impact report and 
document tracing history of VTCL 
included as downloadable links.  

 
 
ANNEXURE I: Table providing summary details of National and State schemes relevant to the social 
impact report 
 

 Scheme Description 

 National Aims to reduce the level of under-nutrition, stunting, anemia 
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Nutrition Mission (NNM) 

(Core) 

(among young children, women and adolescent girls) as well 

as reduce low birth weight babies and other problems 

affecting the nutritional status of pregnant women, lactating 

mothers and children in our country 

 
National Food Security Act 

(NFSA), passed in 2013  

Aims to provide food and nutritional security to a significant 

portion of the population. 

 Mid-Day Meal Scheme 

Aims to provide a free, nutritious meal to children in 

government and aided schools in India to improve their 

nutritional levels and support their education 

 
Kasturba Gandhi Balika 

Vidyalaya 

Scheme launched by the Government of India to provide 

quality, residential education to girls from disadvantaged 

communities in rural areas 

 
Padhe Bharat Badhe 

Bharat 

National educational initiative aimed at improving the quality 

of education in India and promoting a reading culture among 

students 

 Sarva Shikshana Abhiyan 

The primary objective is to provide free and compulsory 

education to children between 6 and 14 years of age, as stated 

in the 86th Amendment of the Constitution of India.  

 
Rashtriya Madhyamik 

Shiksha Abhiyan 

The objective of the scheme is to universalize secondary 

education by enhancing access and to improve quality of 

education at secondary stage, while ensuring equity. 

 

Support for Educational 

Development including 

Teachers Training & Adult 

Education 

Adult Education aims at extending educational options to 

those adults, who have lost the opportunity and have crossed 

the age of formal education, but now feel a need for learning 

of any type, including literacy, basic education equivalency, 

skill development (Vocational Education) and Continuing 

Education. 

 

 

Rashtriya Uchhtar Shiksha 

Abhiyan 

 

Aims to usher transformative reforms in the State Higher 

Education System by creating a facilitating institutional 

structure for planning and monitoring at the state level, 

promoting autonomy in State Universities and improving 

governance in institutions. State videos highlighting their 

reforms in higher education due to RUSA can be found in this 

section. 

 
ANNEXURE II: Templates of FGDs and questionnaires used for collecting information 
 
Note: Focus Group Discussions (FGDs) fall under the category of qualitative research and are 

conducted to provide insights into perceptions, feelings, and opinions of the selected FGD that brings 
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together a small group of people to answer questions in a moderated setting. The group is chosen due 

to predefined demographic traits, and the questions are designed to shed light on a topic of interest 

1. A topic that is the subject of discussion 

2. Define the objectives, scope, and broad hypotheses 

3. List the broad and indicative questions for the moderator to guide the FGD 

4. Decide target audience for each FGD 

5. Setup and host the FGD 

6. Record the discussion with permission of the participants 

7. Collect, collate, analyze, and report data 

 

FGD – 01 

Research Type Qualitative, exploratory, semi-structured 

Target 
Audience 

Teachers at VTCL - include those with at least 3 years of experience at VTCL  
 
Break teachers into 3 groups: (1) > 5 years (2) 3 months - 3 years (3) people who 
have moved out of VTCL into other departments of SVYM including VSOE  

Hypothesis  

This FGD assumes that teachers at VTCL believe that the integrated residential 
education model significantly improves student learning and development – this 
is the hypothesis that is being tested through this FGD. 
 
The hypothetical assumption in itself will not influence the questions posed or the 
way the moderator will moderate the FGD. This is more like a debating 
proposition where people can take a stand “for” or “against” the stated 
hypothesis/proposition.  

Objective of 
FGD-01 

Elicit views from teachers on the following: 
 
 
1. How have students progressed academically and emotionally under their 

guidance? 
2. Do they believe that the school provides sufficient support (infrastructure, 

materials, training)? 
3. What issues commonly hinder student performance? 
4. How effective are PTMs and how often do the parents engage with them? 
5. What kind of training or support do they require to perform better 
6. Would they recommend VTCL as a model for tribal education across India?   

Methodology Moderated FGD, recorded 

Duration 
12o minutes with 20 minutes for setting up the FGD, clarifying objectives, 
initiating the interaction, net-interaction/discussion = 75 minutes, closing and 
summary - 25 minutes 

 
 

FGD – 02 

Research Type Qualitative, exploratory, semi-structured 
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Target 
Audience 

School leaders, administrators and coordinators - sample drawn using 
probability sampling (simple random sampling using a number generator)  

Hypothesis  

This FGD assumes that the administrative team recognizes the challenges and 
impact of VTCL’s education model and is striving to ensure scalability and 
sustainability – this is the hypothesis that is being tested through this FGD. 
 
The hypothetical assumption in itself will not influence the questions posed or the 
way the moderator will moderate the FGD. This is more like a debating 
proposition where people can take a stand “for” or “against” the stated 
hypothesis/proposition.  

Objective of 
FGD-03 

Elicit views from parents on the following: 
 
 

1.  What trends are they observing in student retention, enrollment and 
academic success? 

2. What are the top three challenges faced in running the school? 
3. Are the infrastructure and resources adequate? 
4. How often do they see parents engaging meaningfully with the school? 
5. What efforts are made to integrate technology and vocational education? 
6. How does the school ensure alignment with NEP 2020? 
7. What future strategies are being developed for further improving learning 

outcomes? 

Methodology Moderated FGD, recorded 

Duration 
90 minutes with 20 minutes for setting up the FGD, clarifying objectives, 
initiating the interaction, net-interaction/discussion = 45 minutes, closing and 
summary - 25 minutes 

 
 

FGD – 03 

Research Type Qualitative, exploratory, semi-structured 

Target 
Audience 

Parents of VTCL students - sample drawn using probability sampling across 
class 8 (simple random sampling using a number generator) - ensure 
representation across all tribal/demographic groups 

Hypothesis  

This FGD assumes that parents generally have a positive perception of VTCL but 
differ in awareness and involvement levels – this is the hypothesis that is being 
tested through this FGD. 
 
The hypothetical assumption in itself will not influence the questions posed or the 
way the moderator will moderate the FGD. This is more like a debating 
proposition where people can take a stand “for” or “against” the stated 
hypothesis/proposition.  

Objective of 
FGD-03 

Elicit views from parents on the following: 
 
 

1. Are they aware of their child’s academic progress and school activities? 
2. What changes have they noticed in their child after enrolling in VTCL? 
3. Are they saving for their child’s future? If not, why? 
4. How frequently do they attend PTMs or visit the school? 
5. What suggestions do they have to improve the school further? 
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Methodology Moderated FGD 

Duration 
90 minutes with 20 minutes for setting up the FGD, clarifying objectives, 
initiating the interaction, net-interaction/discussion = 45 minutes, closing and 
summary - 25 minutes 

 

FGD – 04 

Research Type Qualitative, Exploratory, Structured 

Target 
Audience 

Students of VTCL - sample drawn using probability sampling from 8th and 9th 
standard (simple random sampling using a number generator/roll of dice) - 
randomization done after clustering into boys and girls to ensure representative 
sample 
 
Ensure mix includes forest-based tribes and others  

Hypothesis  

This FGD assumes that students may hold mixed, but largely positive views 
about their experiences at VTCL – this is the hypothesis that is being tested 
through this FGD. 
 
The hypothetical assumption in itself will not influence the questions posed or the 
way the moderator will moderate the FGD. This is more like a debating 
proposition where people can take a stand “for” or “against” the stated 
hypothesis/proposition.  

Objective of 
FGD-04 

Elicit views from students on the following: 
 
 

1. What do they like most about studying at VTCL? 
2. How do teachers support their learning, especially when they are stuck? 
3. Are they satisfied with the opportunities in sports, arts and vocational 

training? 
4. Do they feel safe and respected in the school environment? 
5. Do they know the streams they want to choose after 10th or career they 

want to choose after 12th? 
6. If they could bring 3 changes to the school, what would it be? 

Methodology Moderated FGD 

Duration 
90 minutes with 20 minutes for setting up the FGD, clarifying objectives, 
initiating the interaction, net-interaction/discussion = 45 minutes, closing and 
summary - 25 minutes 

 
 
ANNEXURE III: Summary analysis of surveys and FGDs 
 
FGD-1: Teachers 
 
15 teachers were met in all. This was an exploratory discussion where the moderator placed the 

questions in front of the group and the group responded through interactive discussion. A summary of 

the key points from all interactions are provided under the section dealing with Stakeholder 

Consultation Report (Pages 26 though 28) and as such only the purpose of the FGD and key points are 

included in this section in order to avoid repetition.  
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Summary of Qualitative Impressions: Many of the teachers, even the new ones, seemed to be able 

to relate to the VTCL narrative - to serve as the springboard for tribal aspirations. Many of them came 

to VTCL reluctantly but soon discovered that they like the place, the people, the children, and the 

ecosystem – the sentiment shared by them was that “VTCL grows on you”. Most were appreciative of 

the environment, the support, and the opportunities provided to them at VTCL. Some did express the 

thought that they would like to be more involved in decision-making and a more consultative approach 

would be of appreciated. They also spoke of how they had come here under the illusion that they would 

be teaching the tribal children and have realized now, how much they have learned themselves. 

Key Points from Quantitative improvements: Improvement in learning outcomes is a key 

improvement over baseline both in the current year as well as across years. For example, summative 

assessment-1 versus summative assessment-2 of the current cohort of 8th grade students with 33 

students getting ‘A+’ or ‘A’ grade in summative assessment-2 as compared to 23 in summative 

assessment-1. Attendance too has shown a significant improvement – from 71% in June 2024 to 94% 

in April 2025 and an overall increase from 82% to 86% over the same period of the previous year – this 

was shared by the teachers and documents (attendance registers) confirm this. 

FGD-2: School leaders including principal, Head Master 
 
25 students (drawn as per the approach mentioned earlier) were part of the interaction. Some of these 

school leaders have been engaged with the school since inception and for them, the change they see is 

immense, particularly in enrolment numbers, gender parity, scholastic and non-scholastic 

performances of the tribal children. All audio recordings are available at:  

 

FGD-3: Parents of VTCL students 
 
VTCL already has second and third generation learners with parents of many of these children being 

past alumni of the school. There is an increasing understanding and desire in parents to see that their 

children become part of the mainstream of society. There is an aspiration to see their children as 

leaders of society who will become part of and contribute towards the nation’s development story – 

this is a paradigmatic shift in perspective that has occurred and is an important positive trend. 

 

FGD-4: Students of VTCL  
 
The change that has come about in the students is their attending school willingly. The positive trend 

in attendance is a direct result of this willingness in students. During the discussions, they were able 

to clarify their objectives, goals, and aspirations of what they would like to become and make of 

themselves. This too is a paradigm shift in attitudes as compared to earlier.  

 

 

In addition to FGDs, interviews with key personnel including founders, past leaders of VTCL, and 

alumni of VTCL were conducted. All the recordings are available at: Recordings 
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Personal Interview Template 

Introduction: The personal interviews are planned with a select group of individuals who fulfil 

one, some, or all of the following criteria: 

 

1. Founder members of SVYM/VTCL 

2. Have a granular idea of “The idea of VTCL” 

3. Will be able to articulate the vision at the time of inception and the vision for a developing 

idea of VTCL 

4. Have been associated with VTCL in a leadership role or have contributed to furthering the 

idea of VTCL 

Objectives 

Conduct a free flowing interview for approximately 60 minutes with each interviewee across three 

themes: (1) The idea of VTCL - origins and how it is a developing idea (2) The journey till date and the 

specific contributions, insights, experiences of the interviewee (3) The way forward in terms of the idea 

as well as the specific steps to be taken 

Mode 

Online or offline with an option to record the conversation for future reference 

Repurposing of content  

Repurpose the content into a script for publication 

 

 

 

 

Indicative questions for theme-1: 

1. Why did you think of the idea of a tribal school? What was the seed that started the whole 

process? OR What has been your experience of the tribal school? How has the idea of a school 

in a tribal geography appealed to you? 

2. How do you see the progress of that idea? Do you see it as a still developing idea or something 

that has reached some level of saturation/steady-state 

3. If you had an opportunity to travel back in time, would you change anything at all, and if ‘Yes’ 

what would that be? 

4. VTCL is seen as the “soul of SVYM” the place where change is visible - what are the specific 

changes that have left an impact on you? 

5. Influence of well wishers in the developing idea and how it has shaped the evolution of the 

school 

6. Adhoc contributions by visitors/government personnel - what has been the impact of that? 
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7. Connections with Ramakrishna Vidyashala and Ramakrishna mission - how has that shaped 

the growth and development of VTCL? 

8. Community dynamics  

 

Indicative questions for theme-2: 

1. How do you see the journey till date - your own personal/professional journey as well as that 

of VTCL? 

2. What would you consider are your most important contributions to VTCL? 

3. Can you share a few standout experiences during your time at VTCL that reinforced your 

commitment to the development of this idea and the school? 

 

Indicative questions for theme-3: 

1. VTCL as an idea has global relevance - it can work across geography and communities. How 

do you think this “idea of VTCL” can be globalized and mainstreamed? What do you think 

needs to be done in that direction? 

2. Where do you see VTCL 10 years from now?  
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SECTION-C 
 
13. Analysis of Solution Implementation Plan (SIP) and Key Performance Indicators 
 
13.1 Solution Implementation Plan: 
 

The Solution Implementation Plan (SIP) is detailed and follows a logical structure. The 

contextualization of the issues at hand and the interventions planned for achieving the planned 

objectives, through the use of a problem tree and objective tree helps visualize the problem and 

solutions. The SIP includes a Logical Framework Analysis (LFA) model that provides the narrative 

summary for each outcome/output along with the indicators and means of verification. Assumptions 

made for each indicator and outcome/output KPI are in line and will need to be tracked to ensure 

compliance and implementation. 

 

The Financial KPIs are not at the level of activities or tasks and as such are being tracked at the level of 

cost-per student, operational expenditures, and personnel cost. It is recommended that additional line-

items including apportioning of cost towards tracking and reporting of metrics relevant to the Annual 

Impact Report be included going forward and from the next year’s report.  

 

13.2 Key Performance Indicators for Reporting: 

Appropriateness of KPIs: 
 

KPI identified Appropriateness of identified KPI 

Improvement in enrollment & 

retention among students from 

tribal and rural communities 

over baseline 

This KPI is appropriate and needs to be tracked because there is a 

continuing challenge in enrolment and retention of students. 

Therefore, any intervention that aims to improve enrolment can help 

contribute to improving human and social capital determinants 

spanning health, education, skills, livelihoods and overall development  

Improvement in student 

academic 

scores & holistic 

development over baseline 

Learning outcomes, particularly those that measure overall holistic 

outcomes are key to ensure rounded and complete development of 

students and hence this KPI is appropriate 
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Increase in overall parental and 

community involvement in 

school activities leading to 

greater ownership, participation, 

ultimately leading to greater 

sustainability of outcomes 

Parental and community involvement in the education and wellbeing 

of their children is a key indicator of children’s overall development. 

The lack of Intra and inter-generational equity is a key challenge in 

ensuring development, learning outcomes, and future wellbeing, 

prosperity, and growth. 

 

Ownership, participation, and leadership demonstrated by parents 

and community elders are key determinants of long-term 

sustainability, impact, and  

Increase in the number of 

students studying beyond 10th 

and going on to complete senior 

secondary education 

Although this indicator can be tracked only 3 years after the 

commencement of the initiative, this is an important indicator as it 

demonstrates the sustained success of the intervention. If the cohort 

that enrolled into 8th grade, goes on to complete 10th grade then it 

fulfills an important requirement of the intervention – completion of 

secondary school education and then continuing on further towards at 

least completion of 12th grade.  

Increased participation in higher 

and professional education 

leading to greater number of 

students completing 12th grade 

and choosing diverse steams 

This indicator too can be measured only in the long-term on 

completion of the intervention but is an important measure of the 

number and percentage of those who go on to complete 12th grade and 

is a key indicator of the impact of the intervention and its long-term 

sustainability where the onus shifts to the individuals and the 

community demonstrating true empowerment.  

Improvements in family and 

community-level investment in 

children's education, improved 

community ownership for long-

term sustainability - identified 

through perceptional and 

behavioral shifts 

Schemes like the ‘parents saving scheme’ that proposes that each 

parent commit to depositing of ₹2,000 every semester for the 5 years 

of the program with a matching donation or ₹2,000 from SVYM, helps 

inculcate the habit of saving for children’s education, while also 

building a corpus fund for the children’s higher education. 

 

Efforts at instilling community-ownership are also key to ensure 

sustainability of the initiative 

Generic Observations and notes 

While quantitative measures are important in arriving at output-based achievements, qualitative 

indicators will need to be measured on an ongoing basis. This includes Focus Group Discussions, 

questionnaire-based surveys and interviews. 

It has been recommended that going forward, interim assessments and reports are done on a quarterly 

basis to ensure ongoing verification of progress indicators and course corrections if any.  

Is there any modification required to the indicators? 
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None at the moment. 

14. Previous Social Impact Assessments, if any

14.1 A detailed impact report as well as a document tracing the history and growth of VTCL have been 

created and are available at the links below: 

1. VTCL Impact Assessment-2024 - Annexure 9.2
2. The Journey of VTCL - Annexure 9.1

Although not conforming to the format and structure of this AIP, it provides the necessary grounding 

and structure for a base-document that can be used for secondary data purposes and also tracing the 

growth of the school, the challenges faced and how they were overcome. The report also includes 

details of focus group discussions, interviews, and analysis of all years (from inception to current) 

across multiple parameters including enrollment data – 1999-2000 through 2024-2025, enrollment 

trends for girls, pass-percentages, trend of those pursuing higher studies and diversity of streams 

chosen, and so on. 

4 broad recommendations were provided in the previous report, 3 of these have been followed-

through 

1. Expand Career Guidance and Scholarships: Establish targeted programs to guide students

in post 10th grade options, possibly in partnership with local colleges or vocational institutions,

and expand scholarship availability to support students’ continued education. – Although not

specifically relevant to this reporting period, it is noted that the ‘Viveka-Chetana’ scholarship

initiative, has resulted in an increase in enrolment particularly of girl-children in grade-8.

2. Enhance Health and Nutrition Monitoring: Introduce regular health and nutrition

assessments as part of the school’s impact framework to track student wellbeing and identify any

immediate needs – while changes to diets, meal-plans have been incorporated along with regular

health checks and monitoring, the health parameter and indicators have not yet been listed and

tracked. It has been recommended that it be tracked from this year onwards. Although not a direct

indicator, it is a proxy indicator than can influence and impact attendance, scholastic and co-

scholastic performance.

3. Strengthen Alumni Engagement: Create an alumni network that can serve as mentors, role

models, or resources for current students, particularly those looking to give back to their

communities after graduation. – Alumni continue to be engaged with school and its activities and

many work at the school itself and also contribute as Resource Persons, influencers, and

ambassadors.

4. Include Environmental Education and Conservation Efforts: As the school is located in a

unique ecosystem, incorporating conservation education could foster environmental stewardship
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among students and align with local cultural values. – This is active and includes eco clubs, nature 

tours, and alumni-managed bird watching and so on.  

 

 

15. Report on Performance 
 

15.1 Performance on Outcome 

 
As on the reporting date, the program appears to be on track with regard to the outcome KPIs and 

outputs planned. The enrolment numbers although slightly lower than the planned target are backed 

by solid reasons – the upgradation of the Ashrama Schools of the state government has led to a drop in 

enrolment at VTCL, however, there has been an uptick in the overall enrolment from the community 

which fulfils the larger objective of increasing enrolment at grade-8 and ensuring that students 

complete higher secondary schooling – the increase in enrolment into grade-9 at VTCL is an indication 

of continuing education.  

 

There has been an overall increasing trend in girl-child enrolment, particularly in the higher secondary 

school level. Furthermore, there is an upward trend in the academic performance and learning 

outcomes of students as measured against DSERT standard norms. There has also been an increase in 

parental participation and community involvement. The Parents Saving Scheme, an innovative 

approach to not only enhance parental involvement, ownership, and commitment toward education of 

their children has also seen good compliance. 80% of parents (54 of 68) have enrolled into the scheme 

and have started depositing money into the scheme. The long-term impact of these interventions will 

be known only in a few years and the intermediate impact can be noted in the next year of the report.  

 

There are not many gaps or challenges as of now but a few may emerge as the intervention progresses. 

A few recommendations have been marked out for action in the following year. These include: 

1. Tracking health and nutritional parameters of the students and monitoring overall wellbeing 

as part of determining Human Capital determinants of the impact – these are to be 

implemented from current year onwards. 

2. Maintenance of a register for PTMs to track attendance – at present attendance is documented 

on sheets. 

3. Start tracking activity-level numbers (visits to community, number of sessions conducted etc.) 

4. Start counseling sessions on POSH and PoCSO for teachers and staff.  

15.2 Stakeholder Feedback 

The stakeholder feedback, consultation, and inputs taken are covered under Section-B of this report 
(Pages 26 & 27).   
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15.3 Convergence, Contribution, Knowledge Management, Advocacy, and Sustainability  

 

The information obtained through this 5-year intervention will serve as a useful contribution to the 

development sector’s goals of equitable and inclusive development, particularly of the marginalized 

and underserved communities – in this case the tribal community. Of the several outputs to be 

generated from this initiative, some of those planned, include the following: 

 A compiled Impact Report of the 5-year intervention including the SIP and the execution 

thereof will be made publicly available for anyone from the development sector to use going 

forward. 

 A paper on the tribal population of HD Kote, the challenges and the Human and Social 

Capital benefits that have accrued as a consequence of the initiatives will be published. 

A book tracing the history and development of VTCL will be published which will serve to help similar 

communities that face similar challenges in other parts of the country. 

 

The SIP plans to implement the Sustainability plan from the third year of implementation, i.e., 2025-

26 in consultation with community and other stakeholders. The following is reproduced from the SIP 

for reference. This needs to be followed through and action taken needs to be included in the Annual 

Impact Report for 2025-26. 

 

The Sustainability plan for the project is envisaged to be developed in consultation with the 

community and the relevant stakeholders after completion of the second year of the solution 

implementation. As such it is planned to have consultation meeting with all stakeholders and 

stakeholder-groups individually and collectively in order to chalk out a plan of action that can be 

rolled out in year-3 and followed through to completion and handover. 

 
 

16. Issues for Achievement 
 
No major issues impinging on the successful completion of this intervention at the time of compiling 
this report.   
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SECTION-D Confirmation by Social Enterprise (SVYM) 
 
I, on behalf of the Swami Vivekananda Youth Movement (SVYM), confirm that the social impact 

assessment process was carried out as per the terms of reference of the engagement and the draft report 

was shared with us and our responses heard. The minutes of the Social Impact Assessment Meetings 

capture our responses and the points for action. These minutes are maintained in our records. Feedback 

as appropriate will be incorporated for review in the next social impact assessment cycle.  

 
 
Remarks, (if any): 
 
 
 
 
 
 
 
 
Authorized Representative: Ms. Savitha Sulugodu, Chief Executive Officer, SVYM.  
 
 
 
 
 
Signed: ________________________ 
 
 
Date: June 29, 2025     Place: Bengaluru  
 
 
 
 
 
Seal of the Social Enterprise (SVYM) 
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FORM 3.1: ANNUAL SOCIAL IMPACT ASSESSMENT REPORT  

{In terms of Regulation 91E (2) of SEBI (Listing Obligations and Disclosure Requirements) 

Regulations, 2015} 

1. Introduction  

We, Bluesky Sustainable Business LLP, a Social Impact Assessment Entity (SRO registration 
number ICMAI SAO/2024-25/SIAO/0002, were engaged by Swami Vivekananda Youth 
Movement (SVYM) (“Client”), a Social Enterprise listed on the Social Stock Exchange, to 
conduct an annual Social Impact Assessment (SIA) of specific projects placed below for which 
funds were obtained through a process of listing on BSE/NSE Social Stock Exchange. The 
boundary of our assessment is restricted to the activity in the financial year 2024-2025 and for 
project with referenced appendices for Assessors’ Report/s as stated below:  

Sl. 

No 

Name of the 

Project/Program 

Intervention 

State & 

Districts 

SDGs Financial 

Year 

Appendix 

1 Viveka Tribal 
Centre for 
Learning (A unit 
of SVYM). 

Hosahalli 
village, H D 
Kote taluk, 
Mysuru 
District. 
Karnataka 

Goal 4. Ensure inclusive and 
equitable quality education 
and promote lifelong learning 
opportunities for all 

Goal-2. End hunger, achieve 
food security and improved 
nutrition and promote 
sustainable agriculture 

Goal 5: Achieve gender 
equality and empower all 
women and girls 

2024-
2025 

1 

This report is prepared exclusively for the benefit of the Client, as defined in the engagement 
agreement between Bluesky Sustainable Business LLP, a Social Impact Assessment Entity 
(SRO registration number ICMAI SAO/2024-25/SIAO/0002) and the Client SVYM. 

2. Management Responsibility  

The management of SVYM is, inter-alia, responsible for identification of programme output 

in terms of eligible activities under Regulation 292E of SEBI (ICDR) Regulations, 

establishing and maintaining appropriate performance management and internal control 

systems and compilation of performance data for reporting purposes.  

In relation to the Social Impact Report and more specifically Section 3, referred to in this 

report contained therein, the management is responsible for ensuring that the Report is 

prepared in accordance with established social impact assessment methodologies and 

relevant guidelines and the accuracy and completeness of the information as presented in 

the Report including a comprehensive assessment of the social impact arising from the 

organization's activities.  
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Management is also responsible for disclosing all relevant social impacts, even those that 

may be perceived as unfavourable. Transparency is crucial for stakeholders to understand 

the full range of potential social consequences. 

3. Social Impact Assessment Entity Responsibility 

A Social Impact assessment, conducted as an independent, objective and reliable 

examination of impact of a project Viveka Tribal Centre for Learning (VTCL) - A unit of 

SVYM, is designed to assess whether the project is operating in accordance with the 

stated strategic intent and planning, assesses the stated performance in terms of 

impacts/outcomes and to provide suggestions, if any, to improve the impact measurement 

and/ or performance and to provide a report thereon. 

This report also includes a specific review of and our comments on the matters as 

contained in the Social Impact Report prepared by the SVYM and placed before us in 

Form 2.1.  

SVYM implements similar project(s) in the same geographies funded through sources 

other than through the Stock Exchange. However, such projects, if any, have not been 

subject to Social Impact Assessment by us and are excluded from the scope and 

boundary of our assessment.  

We conducted our engagement in accordance with SEBI Regulations/Guidelines, as 

applicable for Social Enterprises listed on a Social Stock Exchange and the terms of 

listing of the project on BSE/ NSE.  

The Social Impact Assessment Report by its very nature involves numerous assumptions, 

inherent risks, and uncertainties, both general and specific. The conclusions drawn are 

based on the information available with us at the time of writing this report. No 

representation or warranty, express or implied, is made with respect to the information 

contained in this report. 

The work was limited to the samples/specific procedures described in this report and 

were based only on the information and analysis of the data obtained for desk review, 

primary data through interviews of key stakeholders of the project, selected as sample 

respondents. Accordingly, changes in circumstances/samples/ procedures or information 

available could affect the findings outlined in this report. 

The deliverables in this report in no way should be construed as an opinion, attestation, 

certification, or other form of assurance. Further, comments in our report are not intended, 

nor should they be interpreted to be legal advice or opinion. 

To the fullest extent permitted by law, we do not accept or assume responsibility to 

anyone other than the client for the report, or for the conclusions expressed in this 

independent Social Impact Assessment Report and the conduct of the engagement is 
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based on the assumption that the data and information provided to us is complete and 

true. We expressly disclaim any liability or co-responsibility for any decision, a person or 

entity would make based on this report. 

4. Work Undertaken  

To conduct social impact assessment of the program - Viveka Tribal Center for Learning 

(VTCL) for the project period 2024-25. This is an ongoing program starting from 2023 and 

ending in 2028. However, the scope of this Impact assessment is only limited to the project 

period of 2024-25. The scope of assessment covers the verification of the activities 

conducted; outputs and outcomes achieved in FY 2024-25.  

The assessment examined the Annual Social Impact Report in Form 2.1 by performing 

procedures including review of records of SVYM, documents in relation to projects 

assessed, review of learning level surveys, FGDs and KIIs and meetings with the client’s 

team. 

We have also examined a sample of the data and the sources of information on which the 

Social Impact Assessment Report is based. The annual social impact assessment 

consisted of sample verification of student beneficiaries in Viveka Tribal Center for 

Learning, Hosahalli village, H D Kote taluk, Mysuru District. Karnataka which forms 10% of 

the project. 

5. Independence  

The social impact1 assessment was conducted by professionals with domain knowledge 

of the concerned thematic subject, and suitable skills, competence and experience in 

social impact assessment in the thematic area as per SEBI requirements for Social 

Impact Assessment. Our work was performed in compliance with the requirements of 

the Code of Conduct for Social Impact Assessors of ICMAI SAO which requires, among 

other requirements, that the members of the assessment team be independent of the 

organization assessed. The Code also includes detailed requirements for practitioners 

in relation to integrity, objectivity, professional competence and due care, confidentiality 

and professional behaviour. The social impact assessment organization has systems 

and processes in place to monitor compliance with the Code and to prevent conflicts 

regarding independence. 

6. Report  

 
1 Impact may not come in initial years and may come later in the fourth or fifth year onwards, in such cases there 
would not be any impact to report. Hence the word impact should be used very judiciously. Reference may be 
made to the logic model framework in this regard. 
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Our detailed report, concluded based on discussions with the client on the listed projects 

is placed in Appendix 1. appended to this report and includes the following details on a 

project wise basis: 

• Name of the project and Appendix No. 

• Scope and objectives of the Social Impact Assessment 

• Approach & Methodology, if any, used, including Sampling, Data collection and 
study Limitations, if any  

• Project wise Assessors’ findings and overall comments including Specific 
comments of the Social Impact Report placed and recommendations for 
improvement 

• Any other matters as considered relevant and necessary.  

• Status of implementation of Social Impact Assessment Reports of earlier periods 

• Annexures (as applicable) 

 
Signature:  

Social Impact Assessor Name: Rohit Agarwal  

Social Impact Assessor Membership No.: ISAI/SA-511  

For Social Impact Assessor’s Entity Name: Bluesky Sustainable Business LLP  

Social Impact Assessor’s Entity Registration No: ICMAI SAO/2024-25/SIAO/002  

Empanelled with: ICMAI SAO  

Seal of Social Impact Assessor’s Entity:  
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Appendix 1  

Social Impact Assessors Annual Report for Financial Year 2023-2024  

1. Project Name: Viveka Tribal Center for Learning (VTCL) Hosahalli village, H D Kote taluk, 

Mysuru District. Karnataka  

2. Scope and Objectives of the Social Impact Assessment 

The Social Impact Assessment (SIA) aims to evaluate the effectiveness and reach of the 
Viveka Tribal Center for Learning (A unit of SVYM) based on the recommendations of the 
National Education Policy 2020. The school is located in Hosahalli village, H D Kote taluk, 
Mysuru District. Karnataka.  

Viveka Tribal Center for Learning SVYM has a project period for 5 years starting from 2023-
24 to 2027-28. 

The scope of assessment covers the cohort of 68 students from marginalized communities in 
and around Mysuru district who are being supported through residential school support at 
VTCL (Viveka Tribal Center for Learning.  

In total the project targets the school education of 562 children enrolled in the school.  

Key objectives of Viveka Tribal Center for Learning (VTCL) include – 

1. To decrease the gap of Enrollment, Gender Parity and Learning outcomes between 

the tribal community and the State and National Averages. 

2. To ensure that students shall complete Secondary education (2 years) and Senior 

Secondary education (2 years) or Equivalent education 

3. Students able to make informed career choices and pursue professions contributing 

directly and indirectly to the community development 

4. Parents and the community at large actively participate in school activity and contribute 

positively to students’ learning outcomes. 

3. Approach & Methodology – 

a. Basic Approach - Sampling Methodology 

- The impact assessment was based on the SAS standards 300 & 400 to understand 

inclusiveness, relevance, effectiveness and efficiency, convergence and sustainability 

of the project.  

- Desk review of existing project documents were conducted to gain further insight into 

the outcomes achieved in FY 2024-25. Each outcome linked KPI was evaluated by 

reviewing documents pertaining to listed outcomes in the Form 2.1 (AIR). Desk review 

of documents related to the VTCL program included –  
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• Enrolment data of students in Class 8th 

• Learning Level Assessments data of 10 sample beneficiary students 

• Attendance data of students 

• Bank passbooks to review the contributions made by both parents and SVYM 

towards savings for children’s education 

• PTM attendance sheets, Subject wise summative assessment sheets of 68 

students enrolled in Grade 8 

- Qualitative data: A purposive sampling technique was used to select participants for 

Key informant interviews. 2 Key Informant Interviews were conducted – 1 with Principal 

and 1 with Program Coordinator of the program. All stakeholder interactions were done 

virtually through telephonic calls. Due to challenges related to availability of student 

beneficiaries, they could not be reached out for interactions.  

b. Data Collection: 

Data was gathered through interviews with School Principal and Program Coordinator.  

c. Study Limitations:  

• Sample size and demographic representation may affect generalizability. 

• Students could not be reached out for interaction due to unavailability.  

• Feedback collection from external stakeholders was informal and might not capture all 

perspectives. 

• The 12-month timeframe limits long-term impact analysis. 

4. Supplementary information to be provided by the Assessor 

a) Project-wise Assessors’ Findings  

• Total Students Reached: 

o 562 students enrolled in the school in FY 2024–25. 

o Of these, 68 students in Class 8 (target cohort for this intervention). 

• Attendance Performance: 

o Overall attendance improved from 82% in 2023-24 to 86% in 2024-25. 

o Month-wise attendance rose from 71% in June 2024 to 94% in April 2025. 

o Attendance improves progressively through the academic year; early-session 

absenteeism remains a minor challenge. 

• Student Retention: 
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o Increase in retention numbers: 10 additional students retained between 

2023-24 and 2024-25 across grades. 

o 59 out of 68 Class 8 students moved to Class 9; marginal dropout (9 students), 

with cultural factors (girls attaining puberty) affecting girl students. 

• Learning Level Improvements (as per DSERT benchmarks): 

o High performers (A+ and A grades): 

▪ Science: 41 students 

▪ Math: 25 students 

▪ Kannada: 44 students 

▪ English: 18 students 

▪ Hindi: 7 students 

▪ Social Science: 41 students 

o Improvement noted between Summative Assessment 1 & 2: From 23 

students scoring A+ or A to 33 students in 8th grade. 

• Participation in Scholastic & Co-scholastic Activities: 

o 11 students in NCC state-level camps. 

o 4 students (1 girl) in athletics for district representation. 

o 1 student in badminton, 2 in yoga, 1 in Gita chanting at district/taluk level. 

• Parental & Community Participation: 

o PTM attendance increased from 80.5% in 2023-24 to 82.5% in 2024-25. 

o Active alumni engagement: 4 alumni sessions conducted. 

o SMC reconstituted with 3 community members. 

o Alumni-led initiatives in eco-club and science-club. 

• Parent Savings Scheme for Higher Education: 

o 54 out of 68 parents enrolled (79% achievement against target). 

o Challenges due to documentation gaps (Aadhar/PAN) and cultural hesitancy. 

• Career Continuation (Grade 11+): 

o Not applicable for reporting year (students currently in Grades 8 & 9). 

o Historical trends indicate steady increase in post-Grade 10 transition rates. 

• Financial Performance: 

o Overall underspend of 10% against the planned budget. 

o Notable overspends in food expenses (21%) and personnel costs (14%); 

savings in teaching aids, exposure visits, maintenance, and equipment. 

• Risks & Mitigation: 

o Risks identified: regulatory changes, CSR fund dependency, natural calamities, 

stakeholder apathy. 
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o Mitigation strategies in place, including compliance frameworks, donor 

diversification, and community engagement plans. 

• Unintended Outcomes: 

o None observed during this reporting period. Recommendation for future 

incident reporting protocols initiated. 

• Sustainability Measures Initiated: 

o Community consultations and sustainability plan scheduled for Year-3. 

o Alumni and parental participation models show early indicators of long-term 

sustainability. 

b) Stakeholder Feedback  

• Teachers and students report increased voluntary enrolments and improved learning 

outcomes. 

• Community leaders observed reduced need for enrolment drives as parents actively 

bring children to school. 

• Positive shifts in student aspirations and attendance trends. 

• Key challenge remains ensuring continuity of education amongst girls in tribal 

communities. 

c) Specific Comments:  

Based on a comprehensive review of the Annual Social Impact Report (Form 2.1) submitted 

by Swami Vivekananda Youth Movement (SVYM) for the Viveka Tribal Center for Learning 

(VTCL) project, along with verification of supporting documents, beneficiary data, financial 

records, and stakeholder consultations, the following specific observations are noted: 

• It must be acknowledged that the demonstrated impact of the program in the time 

frame of FY24-25 builds on the cumulative efforts and experience of SVYM which 

started VTCL as an informal school in 1988.  

• Recommendations for improvement include incorporating measurable KPIs related to 

gender related aspects as it is mapped to thematic scope of promoting gender equality. 

Other thematic alignment if planned for the project in terms of addressing hunger, 

poverty, malnutrition or Promoting health care, has to be incorporated in the form of 

measurable KPIs linked to specific project outcomes.  

• The project continues to demonstrate strong alignment with its stated objectives of 

improving access to quality education for tribal children in the region and addressing 

barriers to attendance, learning, and retention. 
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• The progressive improvement in attendance rates (from 82% to 86%) and sustained 

retention rates in the reporting year reflect effective programme delivery, enhanced 

parental engagement, and improved student engagement strategies implemented by 

the school management. 

• The learning level improvements, particularly in Science, Kannada, and Social Science 

subjects, indicate positive academic outcomes. The increment in the number of A+ and 

A-grade students between successive assessments confirms the efficacy of remedial 

and enrichment initiatives undertaken. 

• The parental participation rate in Parent-Teacher Meetings (PTMs) exceeding 82% is 

commendable, particularly given the socio-cultural dynamics of tribal communities. 

The gradual increase in alumni involvement and community-driven initiatives such as 

eco-clubs and science-clubs indicates growing ownership and potential pathways for 

project sustainability. 

• While the project has made considerable progress in enrolling parents in the Higher 

Education Savings Scheme (79% achievement), documentation challenges for a 

segment of beneficiaries remain an area for attention. A targeted awareness and 

documentation facilitation campaign is recommended to enhance participation. 

• Stakeholder feedback indicates a positive perception of the project’s impact, with 

notable shifts in student aspirations, community attitudes toward education, and 

reduction in absenteeism linked to household labour and cultural factors. 

• No significant unintended outcomes or adverse risks were observed during the 

verification period. The project’s risk mitigation measures appear adequate at this 

stage, though the dependency on external CSR funding and cultural challenges like 

continued education amongst girls remain areas requiring continuous monitoring. 

d) Any Other Matters Considered Relevant  

During the course of this independent verification and assessment, the following additional 

aspects were considered relevant to the performance, impact, and future sustainability of the 

Viveka Tribal Center for Learning (VTCL) project, though not explicitly mandated within the 

reporting framework: 

• Operational Resilience Post-Pandemic: 

It was observed that the project has successfully navigated post-COVID operational 

challenges. The rebound in attendance, engagement levels, and learning outcomes 

since the pandemic disruptions reflects effective programme adaptation and 

resilience measures. 
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• FGD and KII Documentation: For future assessments, systematic documentation 

and summary analysis of FGDs and KIIs will ensure organizing stakeholder feedback 

in line with the predefined areas of enquiry. This alignment will enhance the clarity, 

relevance, and evidence quality of stakeholder consultations and improve the 

coherence of reporting against project objectives. This will also support better 

triangulation of qualitative data with quantitative findings and strengthen the 

credibility of outcome reporting in the Annual Impact Report (Form 2.1) and 

subsequent independent verification. 

• Alignment with SSE Objectives: 

The project reflects strong alignment with the objectives of the Social Stock 

Exchange (SSE) framework, particularly in its focus on measurable, community-level 

outcomes in underserved tribal areas. The inclusion of both outcome and process 

indicators in SVYM’s reporting supports transparency and accountability as expected 

under the SSE framework. 

• Documentation and Data Quality: 

The reporting quality of Form 2.1 was high, with well-organized annexures and 

disaggregated beneficiary data. Learning outcome data, attendance trends, and 

stakeholder feedback were clearly linked to programmatic inputs. This level of 

documentation significantly supports the verification process. 

5. Assessors’ Overall comments:  

The Viveka Tribal Center for Learning (VTCL) project, implemented by Swami Vivekananda 

Youth Movement (SVYM), represents a well-structured and thoughtfully executed educational 

initiative addressing the learning, retention, and development needs of tribal children in a 

historically underserved region. The project’s implementation strategy demonstrates a clear 

alignment with its stated objectives and the broader social impact priorities envisaged by the 

Social Stock Exchange (SSE) framework. 

The impact assessment confirms notable improvements in student attendance, learning 

outcomes, and parental engagement over the reporting period. The upward trend in student 

performance across key subjects, enhanced participation in scholastic and co-scholastic 

activities, and increased parental involvement through structured initiatives such as the higher 

education savings scheme reflect tangible, positive changes resulting from the project’s 

interventions. 
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The reporting quality in Form 2.1 was comprehensive, evidence-based, and well-supported 

by disaggregated data, beneficiary records, and financial utilisation statements. The 

documentation practices followed by SVYM, coupled with the organization’s proactive 

stakeholder engagement processes, have facilitated a credible, transparent, and verifiable 

assessment exercise. While certain contextual challenges — notably cultural factors 

influencing adolescent girls’ education and minor documentation gaps in specific beneficiary 

categories — persist, SVYM has demonstrated sensitivity and responsiveness in addressing 

these issues.  

Based on the independent verification of the Annual Social Impact Report, supporting records, 

and stakeholder consultations, it is confirmed that the Viveka Tribal Center for Learning 

(VTCL) project has achieved its stated objectives for the reporting period and is delivering 

tangible, evidence-based social outcomes. The reporting submitted by Swami Vivekananda 

Youth Movement (SVYM) is found to be credible, transparent, and in alignment with the 

disclosure requirements under the Social Stock Exchange (SSE) framework. 

 
Signature:  

Social Impact Assessor Name: Rohit Agarwal  

Social Impact Assessor Membership No.: ISAI/SA-511  

For Social Impact Assessor’s Entity Name: Bluesky Sustainable Business LLP  

Social Impact Assessor’s Entity Registration No: ICMAI SAO/2024-25/SIAO/002  

Empanelled with: ICMAI SAO  

Seal of Social Impact Assessor’s Entity:  

 

 

 

 



Declaration 

S1: Upto Rs1 Cr S2: More than Rs1 Cr 

Must Reply Must Reply 

I hereby certify that all the information provided in this report are correct and that all 

documents submitted by our organisation are true copies. 

Authorised Representative of Swami Vivekananda Youth Movement, 

Name: Savitha Sulugodu, Chief Executive Officer 

Signed:……………………………….  Date: 28.06.2025  Place: Bengaluru 

Seal of NPO: 



Statement of Compliance

I, Savitha Sulugodu Chief Executive Officer of Swami Vivekananda Youth Movement certify that: 

a. All activities undertaken by the Social Enterprise are in conformity with the objectives as stated in the
relevant constitution documents and aligned to the vision, purpose and mission of the Social Enterprise.

b. Activities reflect primacy of Social intent in the functioning of the Social Enterprise as per SEBI Act and
regulations made thereunder that at least 67 percent* of our organisation’s activities cover target population
segments/ entities that are under-served or less privileged or live in regions recording lower performance in the
development priorities of central or state governments (immediately preceding 3-year average of revenues/
expenditure/ total customer base and/or total number of beneficiaries1)

c. I have reviewed the financial statements prepared by the Social Enterprise for the year ended March 31, 2025
and to the best of my knowledge and belief these Statements do not contain any materially untrue statement or
omit any material fact or contain statements that might be misleading.  Further, these Statements together
present a true and fair view of the Social Enterprise’s affairs and are in compliance with the relevant Accounting
Standards, applicable laws and regulations

d. To the best of my knowledge and belief, no transactions entered into by the Social Enterprise during the year
ended March 31, 2025 are fraudulent, illegal or violative of the laws, regulations and policies and procedures of
the Social Enterprise.  The Social Enterprise has complied with all applicable laws and regulations as applicable for
the Social Enterprise

e. I accept responsibility for establishing and maintaining internal controls for operations as well as financial
reporting and the Social Enterprise has implemented and evaluated the effectiveness of internal control systems
of the Social enterprise in the conduct of operations and reporting thereon

f. I am not aware of any instance during the year of significant fraud with involvement therein of the
management or any employee having a significant role in the Social Enterprise’s internal control systems.

Name: Savitha Sulugodu 
Chief executive Officer 
Swami Vivekananda Youth Movement 

Signed:……………………………….        Date:28.06.2025    Place: Bengaluru   Seal of NPO: 

1 Beneficiaries includes entities such as individual, person, thing, article, unit, body, creature 
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Annexure 2



Swami Vivekananda Youth Movement

Swami Vivekananda Youth Movement (SVYM) is a development organization, engaged in 

building a new civil society in India through its grassroots to policy level action in Health, 

Education, Socio Economic Empowerment and Training & Research sectors since 1984. 

SVYM has its headquarters in Mysuru district of Karnataka state in Southern India. Acting as a 

key promoter-facilitator in the community's efforts towards self-reliance and empowerment, 

SVYM is developing local, innovative and cost-effective solutions to sustain community-

driven progress. SVYM believes that building human and social capital will result in economic 

consequences and all of SVYM's programs are driven by this development paradigm.
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Urban Poor

Pregnant Women & Mothers

Rural Youth Migrant Workers

People with HIV/Chronic Illness Persons with Disabilities

Elderly

Since our inception, we have partnered with indigenous forest based 

tribal communities comprising Jenu Kuruba, Betta Kuruba, Yarava, 

Soliga, Iruliga & Paniya living on the fringes of Nagarhole and Bandipur 

Forest & Tiger Reserves. 

Jenu Kurubas are given the status of Particularly Vulnerable Tribal Group 

(PVTGs) by the Govt. of India. It is said that one can take Jenu Kuruba out 

of the forest, but one cannot take the forest out of Jenu Kuruba. Back in 

Maharaja's days, Jenu Kuruba men, being deft Mahouts, were 

commissioned to escort the royal hunt parties. Even today, Jenu Kuruba 

Mahouts are a part of the royal procession during Mysore Dasara. 

Indigenous Tribal Population

Grassroots Government Functionaries

Communities We Serve
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SVYM's Reach in Karnataka

41
Years of Service

3.5
Million People 
being Served

40+
Projects

100+
Partners

SVYM at a glance

SVYM intervention areas with

regional/project offices

3.5 Million people being served 

40+ Programs 

31 Districts of Karnataka

Care & Support Centre 

(CSCs) 2.0 (HIV) across 

Karnataka

Eliminating TB through 

decentralizing pediatric TB 

services & Innovative ACF in 

Karnataka (Intense, lite & TA)

KalaburagiKalaburagiKalaburagi

DharwadDharwadDharwad

ChamarajanagarChamarajanagarChamarajanagar

HassanHassanHassan

KodaguKodaguKodagu

Bengaluru UrbanBengaluru UrbanBengaluru Urban

Bengaluru RuralBengaluru RuralBengaluru Rural

RaichurRaichurRaichur

MysuruMysuruMysuru

KolarKolarKolar

Uttara KannadaUttara KannadaUttara Kannada
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SVYM's Institutions in Mysuru District

MysuruMysuruMysuru

HosahalliHosahalliHosahalli

SaragurSaragurSaragur

KenchanahalliKenchanahalliKenchanahalli

Vivekananda Institute for 

Leadership Development

Vivekananda Institute 

of Indian Studies  

Vivekananda 

Memorial Hospital

Viveka Pre-University 

College 

Viveka Rural 
Livelihood Centre

Viveka Tribal 

Centre for Learning

Vivekananda Teacher 

Training & Research Centre

31
Districts

7
Institutions

33
Awards so far

Janadhwani 90.8 Community 

Radio Station run by VSOE

Viveka School 

of Excellence 

(A Sainik School)
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Guided by our core value of Satya

Guided by our core values of Seva & Tyaga

Guided by our core value of Ahimsa

Transparency in action, 

disclosures & 

accounting procedures

Ensuring dignity

in development

Nurturing a non-transactional relation

with our community partners

Transitioning towards zero plastic, 

zero paper, zero waste

We work with ethical 

& socially conscious 

partners

Listed in NGO-DARPAN of

 NITI Aayog, GuideStar India 

& Credibility Alliance

Service before self

All SVYM events are 

plastic free

Striving to be energy 

sufficient & green

Developing Human & Social Capital to build a resurgent India

A caring and equitable society, free of deprivation and strife

To facilitate and develop processes that improve the quality of life of people

Development Paradigm

Vision

Mission

SVYM's Development Narrative 
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10,786 Individuals 

received 

subsidised health 

care to a tune of 

INR 47,36,818 
Lakhs

Reproductive maternal, newborn, 

child, adolescent health Program 

reaches 66,000 tribals in 3 

districts of Karnataka. 1001 
(98.1%) of registered pregnant 

women delivered safely in 

hospital settings in 2024-25

13,480 Individuals from 

remote indigenous tribal 

communities in H D Kote with 

over 50% women & 9,375 

individuals in urban slums in 

Bengaluru accessed timely 

primary care through health 

outreach services

SVYM's 100 bedded 

secondary care rural hospital in 

Saragur, Vivekananda Memorial 

Hospital serves the rural and 

tribal communities with ethical, 

rational and cost effective 

health care. 67,078 patient 

visits recorded in 2024-25.

Health Sector Health Sector 
HighlightsHighlights

Health Sector 
Highlights

Vivekananda Memorial HospitalVivekananda Memorial HospitalVivekananda Memorial Hospital
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The Pediatric TB project implemented across Karnataka to 

address one of the most vulnerable populations affected 

by this disease. 

Towards the goal of ending HIV by 2030, Care & Support 

Centre (CSC 2.0) Project implemented across Karnataka 

through 36 Sub-sub-recipients (SSRs), leveraging 

community-based networks to manage and deliver care.

Program for migrants reaches 11,000+ and prison inmates 

reaches 42,000+

Palliative Care Program served 

2128 active cases in Mysuru, 

Saragur, Hassan, Madikeri, 

Bengaluru and Dharwad 

through home based and 

institutional care

Healthy Life Trajectories Initiative (HeLTI), 

a global research initiative towards 

reducing long term risks of NCDs is being 

undertaken in 105 villages and 2 towns 

of Saragur and H D Kote taluk of Mysuru 

district. 4419 women & 732 husbands 

recruited for the research.

Comprehensive, Care, Support & 

Treatment of PwDs in Mysuru and 

Kodagu Districts engages PwDs with 

medical (screening, medical and 

rehabilitation) and socio-economic 

rehabilitation (formation of Self Help 

Groups and vocational skills). 301 

children & 582 adults received 

comprehensive rehabilitation 
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Viveka Tribal Centre for Learning, a 

residential school for indigenous 

tribals extends equitable education to 

562 students (49% girls) with a focus 

on introduction to basic technology, 

art and sports.

573 Students at Viveka School 

of Excellence access quality 

CBSE Board Education 

The Sainik School Section with 

162 Students ranks amongst the 

top Sainik Schools 

Viveka Pre University College 

provides affordable quality 

education to 159 students from 

rural communities. Meritorious 

students from economically 

humble backgrounds are awarded 

scholarship seats.

Education Sector Education Sector 
HighlightsHighlights

Education Sector 
Highlights

Viveka Tribal Centre for LearningViveka Tribal Centre for LearningViveka Tribal Centre for Learning
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School Education Program collaborated 

with 190 Govt. schools towards better 

learning outcomes.

46,000 Students and 11,000 Teachers 

engaged in 7 districts of Karnataka

Viveka Scholar Program extends 

scholarship to meritorious students 

from economically humble 

backgrounds. Initiated in 2007, the 

program has benefited 2000+ 
students. 

217 Students in Pre-University, 456 

Students in higher education were 

supported in 2024-25.

Nurseries of Talent Program aims at 

nurturing the exceptional talents of 

children in rural, tribal, and 

underserved communities with access 

to modern learning tools and 

resources, enhancing their educational 

experience. In 2024-25, digital 

classrooms were set up in 15 new 

schools in addition to 10 existing ones.

Future Teachers of India, a 

3-month fellowship offered 

by Vivekananda Teacher 

Training & Research 

Institute taken by 

28 teacher trainees.
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Socio-economic empowerment of 

rural and tribal communities 

through formation of Self Help 

Groups, micro-saving activities, 

vocational & agricultural skills and 

small scale business units. 

120 tribal women SHGs saved INR 

10,91,795 in 2024-25

Viveka Rural Livelihood Centres 

provide vocational, agro-based and 

academic training to rural youth and 

women to create employment and 

entrepreneurship opportunities.

3856 individuals trained with 

83% job placement

9 Rural Social Business Units entirely 

run and managed by rural and tribal 

women Self Help Groups producing 

Ragi based products, soaps, cloths & 

handloom, with a cumulative sale 

worth INR 42,03,165

Socio-economic Socio-economic 
Empowerment Empowerment 

Program HighlightsProgram Highlights

Socio-economic 
Empowerment 

Program Highlights
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SVYM's Janadhwani Community 

Radio reaches a population of 

2,70,000 in 250 villages with 40+ 

programs aired for 14 hours every 

day related to education, health & 

community led development

Solar electrification of 

remote tribal hamlets on the 

fringes of the Bandipur 

Forest creating energy 

equity for over 200 families 

from indigenous 

communities.

Focusing on building the human & 

social capital through interventions 

in health, education, livelihood & 

sustainable energy, Integrated 

Village Development Program 

implemented in the remotest & 

less developed communities living 

in rural locations in Joida, M M 

Hills and Orohalli in Karnataka.

The comprehensive sustainable village 

deve lopmen t  t h rough  Wate r shed 

Development & Tank Rejuvenation in Kolar, 

Karnataka implemented in 2 Gram 

Panchayats of Mulbagal block. About 536 
hectares of land belonging to 350 farmers 

in 7 Villages covered under this project
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Vivekananda Institute for Leadership 

Development conducted capacity 

building and training programs for 

Govt., Corporate and CSOs. 

Collaborating with 28 universities worldwide, Viveka Institute of Indian Studies 

engaged 40+ international students with tailored immersion programs 

Training & Training & 
ResearchResearch
Training & 
Research

Vivekananda Institute of Indian Studies 
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Our partners in building a resurgent India

UNICEF

The Global Fund to Fight AIDS, Tuberculosis and Malaria - GFATM

UN & Multilateral Agencies

CSIR - Centre for Cellular and Molecular Biology, Hyderabad, Council of Scientific and Industrial

Research, Ministry of Science & Technology

Department of Biotechnology, Ministry of Science & Technology

Indian Council of Agricultural Research (ICAR)

Institute of Secretariat Training and Management

Ministry of Defence

Ministry of Information & Broadcasting

Ministry of Tribal Affairs

National AIDS Control Organisation (NACO)

National Bank for Agriculture and Rural Development

National Health Mission (NHM)

National Tuberculosis Elimination Program (NΤΕΡ)

Rashtriya Madhyamik Shikshan Abhiyan

Sainik School Society (SSS)

Tribal Cooperative Marketing Federation of India (TRIFED)

 Government of India

Administration Training Institute, Mysore

Department of Fisheries

Department of Forest. Ecology & Environment

Department of Health & Family Welfare

Department of Primary and Secondary Education

Department of Rural Development & Panchayat Raj

Department of Women and Child Development

Department of Youth Empowerment & Sports

District Disability Rehabilitation Center

Integrated Tribal Development Project (ITDP)

Kamataka State Health Welfare

Karnataka Science and Technology Academy (KSTA)

Karnataka Science and Technology Promotion Society

Karnataka State AIDS Prevention Society (KSAPS)

Karnataka State Minerals Corporation Limited

Rural Drinking Water & Sanitation Department

 Government of Karnataka

Banking Partners

Canara Bank

State Bank of India
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Asha For Education

Ashraya Hastha Trust

Bharat Foundation

Chitta Sanjeevini Charitable Trust

CSI Wesley Church, Hassan

Devagiri Charitable Trust

Essae Padmaaruna Trust

Freedom Trust, Chennai

Inner Wheel Club, Kushalnagar

Karimiya Rice Mill

Kaveri Seva Foundation

Kaveripatnam Subbaraya Setty Anniah Setty Charities

Marathe Foundation

Rotary Club, Kushalnagar

Mulla Saifuddin Mulla Rubabai Vagh Trust

Nihchal Israni Foundation

NSE Foundation

Om Prakash & Vimal Abbhi Daan Punya Trust

Online Giving Foundation

Raghulal & Co

Rotary Avoidable Blindness Foundation

Rotary Club of Hassan Midtown

Rotary Club, Gonikoppa

Rotary Club, Somwarpet

Rotary Misty Hills, Madikeri

Shilpa Nagendran & Dyuti Charitable Trust

Smt Bhagwanidevi Basudev Jhunjhunwala Trust

Society for Study on Chronic Diseases

Solidarity and Action Against The HIV Infection In India (SAATHII)

Sri Krishna Charitable Trust

SVYM of NA

SVYM of UK

The Association of People with Disability

The Mysore Rotary Club Charitable Trust

The UK Online Giving Foundation

Urban Health Care (UHC) Centre, Madikeri

Vartakara Mandali, Saragur

Visit Hampi Ltd Partnership

WMG Foundation

Non-Profit Institutions
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Academic and Institutional Partners

Albion College

ATME College of Engineering

Creighton University

Episcopal School of Dallas

Heritage High School, Saginaw Michigan, USA

Malgudi Public School

Sinai Health System

The University of Illinois Urbana-Champaign

The University of Kansas

The University of Texas at Austin

The University of Utah

United Educational Society

University of California Riverside

University of Zagreb, School of Medicine



Corporate and Private Partners

Akamai Technologies India CSR Trust

Ametek Instruments India Pvt Ltd

Aminbhavi & Hegde Consulting Engineers Pvt Ltd

Aristo Pharmaceuticals Pvt Ltd

Association of Specialised Logistics India

Aurigene Oncology Ltd

Availity India Pvt Ltd

Bharat Petroleum Corporation Ltd

Canara Bank Ltd

CanFin Homes Ltd

Centre for Cellular and Molecular Platforms (C-Camp)

Chem Trend Chemicals Company Pvt Ltd

Kluber Lubrication India Pvt Ltd

Cloudera Data Platform India Pvt Ltd

Desmet India Corporation Private Limited

Fanuc India Pvt Ltd

GLT Techserv Pvt Ltd

Gmmco Ltd

Hindustan Petroleum Corporation Ltd

Hunger Heroes

Indian Sports & Scientific Company

Ionidea Interactive Pvt Ltd

Juniper Networks India Pvt Ltd

Kotak Mahindra Prime Ltd

Lindstrom Services India Pvt Ltd

Lodestar Innovations Pvt Ltd

LTIMindtree Foundation

Maxim India Integrated Circuit Design Pvt Ltd

McAfee Software India Pvt Ltd

MD Manage (India) Pvt Ltd

MN Associates

Momentive Performance Materials (India) Pvt Ltd

Musarubra Software India Pvt Ltd (Trellix)

NewSpace India Ltd

Oil and Natural Gas Corporation Ltd

Padmini VNA Mechatronics Pvt Ltd

PayPal Payments Pvt Ltd

PriceWaterhouseCoopers (PWC) India Foundation

Qualcomm India Pvt Ltd

Raadhi Advisors LLP

Raj and Raj Investments

Right to Live

S.K. Steeltech Pvt Ltd

Sandvine Technologies (India) Pvt Ltd

Schevaran Laboratories Pvt Ltd

Siemens Technology and Services Pvt Ltd

Soften Trust

Sycomp Technologies India Pvt Ltd

TaeguTec India Pvt Ltd

Tata Consumer Products Ltd

Tektronix India Pvt Ltd

Texas Instrument India Pvt Ltd

Textron India Pvt Ltd

Titan Company Ltd

Trelleborg India Pvt Ltd

Universal Sompo General Insurance Company Ltd

Vinyas Innovative Technologies

Wipro Foundation

Individual Donors

Mr. Antonat Franklin

Dr. Balasubramaniam R

Ms. Bhramarambha

Mr. Dhruv Singhal

Mr. Govind Nadadur R

Mr. Hariprasad Shanbhogue Alampady

Ms. Janaki Acharya

Ms. Jayalekshmi

Mr. Joish Rajendrakumar

Mr. Kagalkar A N

Mr. Paniraj S

Ms. Pushpalatha M & Mr. Subraya Baliga

Mr. Rajesh Babu D.N

Mr. Ravichandra More

Ms. Saumitra Chakravarty

Ms. Savithramma K

Mr. Seshanna K S

Ms. Shanthi Ganapathy P

Mr. Shashidhar Sastry L

Mr. Sheshadri K N

Mr. Sreedhar K V

Mr. Sreepada Rao M S

Ms. Sudha Raman
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Institutional Volunteer 

Volunteers 

Ms. Aarabhi

Dr. Abhay Matkar

Dr. Ajai Shreevatsa

Mr. Ajay Soodh

Mr. Anikethan V

Mr. Anwaarah

Dr. Arunkumar C

Mr. Ashok Kori

Dr. Bindu C B

Mr. Channappa

Dr. Damayanthi H R

Dr. Deepk P

Mr. Dinesh

Mr. Ganesh chandan K

Mr. GC Tallur

Dr. Gopalkrishna D. Kamalapur

Mr. Harsha S

Dr. Hemalatha Pattabhi

Dr. Hemanth H T

Mr. Hemanth D

Dr. Jagadish C N

Mr. Kiran Kumar B

Mr. Kollegala Sharma

Mr. Kulkarni B V

Mr. Kushwant Kolibailu

Dr. Mahesh Desai

Mr. Mallikarju Hugar

Dr. Mamatha B S

Ms. Mamatha Patil

Dr. Managala Kanabargi

Dr. Manjunath Bhanjantri

Mr. Nagaraj Hugar

Dr. Nagesh K A

Mr. Nandisha N

Mr. Ningappa Hadapad

Mr. Ningaraju

Mr. Pavan Kumar K K

Ms. Pavitra Ullagaddi

Ms. Pooja Raghunandhan

Dr. Raghavendra Nayak

Mr. Rajgopal Setty Ravish

Mr. Rajesh Kalal

Dr. Ramesh Kadam

Ms. Raneka Dindoor

Mr. Rangaswamy

Mr. Sabir Ahmed

Dr. Sachin B S

Dr. Sameer Mangalwedhe

Ms. Sangeetha R

Dr. Santhosh S V and Family Hassan

Mr. Satisha M S

Dr. Settar (Kotresh) M M

Dr. Shakti N

Dr. Shilp B J

Dr. Shridhar Kulkarni

Dr. Shylaja S Kumar

Dr. Srinivas V

Mr. Suresh Guruji

Ms. Tanuja

Dr. Thirumalachar

Dr. Ulhas Kanabargi

Ms. Vanishree

Dr. Vedvyas M. Deshpande

Dr. Veena T A

Dr. Venkatesh G M

Dr. Vijayalaxmi Thota

Dr. Vishal

Mr. Vishwanath

Mr. Vreddhi Bhat

Dr. Zahan Akthar

Cauvery College of Physiotherapy, Mysuru

CSI Holdsworth Memorial Hospital, Mysuru

Indian Red Cross Society, Hassan Branch

Interactive Research School for Health Affairs, Pune

KVG Hospital, Sullia

MCKS Food for the Hungry Foundation, Karnataka

Mount Sinai Hospital, University of Toronto, Canada

Mysore Medical College & Research Institute, Mysuru

Primary Healthcare Centre (PHC), Bhagamandala

Rajiv College of Physiotherapy, Hassan

Yoganjali Spiritual Fitness Centre, Hassan
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Analysis of the sources of Income for the year 2024-25

Individual

Corporate

Government

Trust & Foundation

Social Stock Exchange

UN Agencies

Academia

Self-Generated Income

Interest & other income

Expenditure

Grand Total

 I202 I166

I3,491 I2,267

I328 I336

I1,189 I1,097

I28 I5

I26 I31

I419 I144

I2,516 I2,231

I112 I94

I8,311 I6,371

2024-25 2023-24

 Amount in lakhs of  I
% Change

22

54

(2)

8

451

(16)

191

13

20

Composition of Income

Geographical Segmentation

I7,781

During the FY 2024-25, Foreign contribution increased to I376 lakhs from I269 lakhs of FY 2023-24.  

Despite the increase in contribution for the year, the foreign contribution continued to represent 6% of the 

total funding, consistent with the previous year

I529 Foreign Contribution

Local Contribution

6%

94%

Income Composition for FY 2024-25 (in lakhs) 

Individual I 202 2.43%

Corporate I 3,491 42.00%

Government I 328 3.95%

Trust & Foundation I 1,189 14.31%Social Stock Exchange I 280.34%

UN Agencies I 260.31%

Academia I 4195.04%

Self-Generated 
Income

I 2,51630.27%

Interest & other income I 1121.35%

Financial Highlights
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The Cheques/DD may be sent in the name 

of "Swami Vivekananda Youth Movement" 

to our office: Swami Vivekananda Youth 

Movement CA-2, KIADB Industrial Housing 

Area, Ring Road, Hebbal, Mysuru - 570 016, 

Karnataka State, INDIA

Donations made to  in India are SVYM

exempt from Income Tax under Sec. 80 (G)

SVYM NA 501(c)3 is a registered  
Organization. Your  donations are tax-

deductible to the extent allowed by law

Donations made to  are tax SVYM UK

deductible. UK Registered charity number: 

1118678

2832, Alderberry Court, Fullerton, California 

92835, USA

38, Montmano Drive, Didsbury Point, 

Manchester M20 2EB

Account Name Swami Vivekananda Youth 

Movement ,  0566101026241, Account No:
Bank Name: Canara Bank, Branch - 

Jayalakshmi Puram,  - #6, Bank address
Ganga, Temple Road, Jayalakshmi Puram, 

Mysore - 570012, - CNRB0000566 , IFSC 
SWIFT - CNRBINBBJLM

Account Name Swami Vivekananda 

Youth Movement of North America, 

Account No: 00101158270, 

Bank Name: Orange County Credit Union, 

Bank address: P.O.Box 60097, CA 91716, 

Routing/Transit Number: 322281989

Account Name Account No: SVYM UK,  

6523 2923,   The Cooperative Bank Name:

Bank P.L.C  08-92-99 Sort code: 

For donors in India For donors in USA

For donors in United Kingdom

 https://svym.org/donate

Scan & Pay with any BHIM UPI app

Donate Online

Donations made to SVYM in India are exempt from Income Tax under Sec. 80(G)

through our easy and secure payment modes 

Netbanking | Credit Card  | UPI  https://svym.org/donate

13683399026241@cnrb

You can make a difference by donating

Donate online
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Governing Body 2024-25

Dr. Sridevi Seetharam Dr. Prashanth C R Ms. Swathi R
Treasurer Executive Member Executive Member

Our People 

Dr. Sudheer B Bangalore Dr. Chandrashekar K N Dr. S Pushpalatha
President Vice President Secretary

Dr. Dathathri H A
Joint Secretary

SVYM Executive Leadership

Chief Executive 
Officer

Deputy Chief Executive 
Officer &

Head - Education Sector 

Mr. Praveen Kumar S
Head - 

Health Sector

Ms. Savitha S
Head - 

North Karnataka 
Programs

Director - 
Socio - Economic 

Empowerment Program 

Mr. Jayanth K SDr. Dennis D ChauhanDr. Kumar G S

SVYM Advisors

Advisor and Founding Member, SVYM
Chairman & Designated Partner, 

NAVGRAAM

Advisor & Founding Member, SVYM
Senior Orthopaedic Consultant, 
Vivekananda Memorial Hospital

Dr M R SeetharamDr (Flt Lt) M A Balasubramanya
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Our Auditor Legal Advisors

Swami Vivekananda Youth Movement (SVYM) is 

Registered under Sec 12 A of vide No. The Indian Income Tax Act 1961, 

Trust/718/10A/Vol B II/85 having PAN: AAATS5045F

Registered under the  vide No. 122/84-85,                  Karnataka Societies Registration Act,

dated 1-12-1984

Registered with  Government of India, under FCRA 1976                        Ministry of Home Affairs,

vide No. 094590102

Organization GST REG - 06 29AAATS5045F1ZG

Office of Registrar of Companies,   Ministry of Corporate Affairs,

GoI - CSR00002215

Registered under , vide No. AAATS5045FSD001Service Tax

SVYM is registered under BSE Social Stock Exchange- Registration 

Number - BSESSE0032NP2324

SVYM is registered under NSE Social Stock Exchange- Registration 

Number - NSESSENP0030

Registered under  Unique Id vide NGO Partnership System, (NITI Aayog)

No. KA/2009/0002213

M/s. MSSV & Co. 
nd

2  Floor, 63/2, Railway Parallel Road,

Kumara Park West, Bengaluru - 560 020,

Karnataka, India

Sri J Purushotham

Advocate, Mysuru

Statutory Registrations



Three things I would emphasize about SVYM,

First, it is the economy with which results are achieved and the carefulness with 

which money is spent. Secondly, it's highly professional. And thirdly, that it's a very 

transparent model. The kind of transparency of working, of funding of auditing of 

accountability is something which should commend itself as an ideal for prototypes 

of this type in India. SVYM is truly a metaphor for the change which we want to see."

Shri Justice M N Venkatachalaiah
Former Chief Justice of Supreme Court of India

Former Chairman, National Human Rights Commission, India

It is indeed a very heartening experience to see SVYM's enthusiasm in popularising 

Science and bringing the process of Science to the student community

Shri Kiran Kumar
Former Chairman,

Indian Space Research Organisation (ISRO)

Best NGO in INDIA under the Category of large NGOs (2014/15)

SAFA Award - Best

Presented Annual Report (2017)

ICAI Awards - Excellence in 

Financial Reporting (2015)

33
Awards so far

As corporate, we brought in excellence, thought process and strategic thinking to 

work with our partners to do best what they do. And year on year with every 

interaction, SVYM took every single opportunity to improve in their programs and 

work with us like a true partner. They experimented and have created successful 

models with that.

“

“

Shri Sridhar N E
Chief Sustainability Officer, Titan Company Ltd

“
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Swami Vivekananda Youth Movement
Hanchipura Road, Saragur, Saragur Taluk, Mysuru 

District - 571121, Karnataka State, INDIA

Tel/Fax: (08228) 265877, 265412

Mobile: +91 96866 66312

Swami Vivekananda Youth Movement
CA-2, KIADB Industrial Housing Area

Ring Road, Hebbal, Mysuru - 570 016

Karnataka State, INDIA

Ph: +91 - 96866 66313

Administrative Office

/svym.india /svym.india /svym /svym.org

Registered Office

�शव �ाने जीव सेवा�शव �ाने जीव सेवा�शव �ाने जीव सेवा
Serving God in ManServing God in ManServing God in Man

Featuring on SVYM's emblem and translating to 'Knowledge of God through service of man', in just four 

words 'Shiva Jnane Jeeva Seva' captures the essence of spirituality. It encourages us to pursue divinity in an 

experiential way by devoting ourselves in the service of the others, guiding us to see everyone as equal and 

serve them with equality, fairness and compassion to uphold their dignity.

We believe, SVYM is a platform for everyone to come and exercise spirituality by serving others.
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Swami Vivekananda Youth Movement 

VTCL Questionnaire Draft 

Introduction/Objectives: 

The objective of this questionnaire is to gather insights into the impact of VTCL on the community 

and how the community has in turn contributed in shaping the “idea of VTCL.” The feedback and 

opinions from the community will help assess the school’s performance and its influence on the 

community and surrounding areas, as well as  to identify areas for improvement. The 

questionnaire will also attempt to capture the impact/influence of VTCL on the larger ecosystem 

that drives education - donors, CSR, government, SVYM staff. 

Disclaimer: This survey and your responses to the following questions will be used for general 

analytical purposes only. Although we collect your email address along with your answers, your 

specific responses will not be connected to you in any way whatsoever. After your results are 

added into the final tally, your email address, individual responses, and any other confidential 

information you share, will not be given to any third party whatsoever. 

In addition, you will not be added to any mailing lists without a prior written consent from you, 

subsequent to this survey. Proceeding to the survey implies that you understand and agree to 

provisions in this disclaimer. Your cooperation and participation in this survey is highly 

appreciated. 

Section-1 

This is a generic section and common to everyone who is included within the ambit of the test 

sample and the questionnaire is administered to. 

1. Name ______________________________ Required

2. E-mail address ____________________________ Optional

3. Mobile _________________________________ Required

4. How have you been associated with VTCL? You can choose all that apply. Required

a. Parent (of a student) 𝥷 

b. Community member 𝥷 

Annexure 3.1
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c. Individual Donor 𝥷 

d. Faculty/Teacher 𝥷 

e. CSR professional 𝥷 

f. SVYM employee 𝥷 

g. Other (specify) 𝥷 ___________________________________ 

5. How long has your association with VTCL been?

a. 1 - 3 years 𝥷 

b. 3 - 5 years 𝥷 

c. 5 - 10 years 𝥷 

d. > 10 years 𝥷 

If your response to Q-4 was (a), then go to section-2 of this questionnaire, (b), go to section-3, (‘c) go to 

section-4, (d), go to section-5, (e) go to section-6, (f), go to section-7. 

Section-2 [Parents] 

This section of the questionnaire attempts a qualitative assessment among the parents on their 

“experience with VTCL” - what was it like before the advent of VTCL and how has VTCL changed 

their outlook toward life, what does VTCL mean to them and how do they see themselves 

contributing towards VTCL. 

1. Are you an alumnus of VTCL?

a. YES 𝥷 

b. NO 𝥷 

2. If you answered ‘YES’ to the previous question, how did your being an alumnus of VTCL

influence your decision to enroll your child/ward into VTCL?

a. It was an important consideration 𝥷 
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b. It did not influence my decision 𝥷 

c. It had a limited influence on my decision 𝥷 

3. If you answered ‘NO’ to Q-2, then how did you come to know of VTCL?

a. Friends/Family member 𝥷 

b. School staff contacted me 𝥷 

c. Community leader advice 𝥷 

4. What are the other schools in and around your community that you are aware of?

_____________________________________________________________

_____________________________________________________________

5. Why did you choose VTCL over other schools ? (Select all that apply)

a. Quality of teaching 𝥷 

b. Infrastructure & Facilities 𝥷 

c. Life skills being taught 𝥷 

d. Extracurricular activities 𝥷 

e. Better employment opportunities 𝥷 

f. Community participation/involvement 𝥷 

g. Other (please specify) 𝥷 _______________ 

6. What were the primary challenges you faced regarding your children’s education before

VTCL? (Select all that apply)

a. Lack of access to schools 𝥷 

b. Poor quality of education 𝥷 

c. Financial constraints 𝥷 

d. Other: 𝥷 ____________ 
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7. In what ways has VTCL changed your outlook toward education and life? (Select all that

apply)

a. Increased value placed on education 𝥷 

b. Greater hope for children’s future 𝥷 

c. Improved community cohesion 𝥷 

d. Enhanced our cultural pride 𝥷 

8. What additional support or programs would you like VTCL to offer to better assist

parents and the community? (Select all that apply)

a. Parenting workshops 𝥷 

b. Adult education programs 𝥷 

c. Vocational training 𝥷 

d. Health and wellness programs 𝥷 

e. Other (Specify) 𝥷____________ 

9. How has the school impacted your family's overall quality of life?

a. Positively

b. Neutral

c. No comments

10. On a scale of 1 to 5 (where 1 is poor, 3 is good, and 5 is excellent),  how would you rate

the quality of education provided by VTCL?

3 

Section-3 
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This section of the questionnaire attempts a qualitative assessment among the community on 

their “experience with VTCL” - what was it like before the advent of VTCL and how has VTCL 

changed their outlook toward life, what does VTCL mean to them and how do they see 

themselves contributing towards VTCL. This section also attempts to find out if the community 

is aware of other schools (if at all) in the vicinity and do they exercise choice in deciding which 

school to send their children/wards to.  

1. How many children of school-going age live in your community?

______________

2. How many schools are there in and around your community?

________________

3. How many children of school-going age have enrolled into a school (any school)?

_________________

4. In what ways can VTCL improve its relationship with the community? (Select all that

apply)

a. Regular community meetings 𝥷 

b. More cultural events 𝥷 

c. Improved communication channels 𝥷 

d. Increased community involvement in school activities 𝥷 

e. Other (specify) 𝥷 ____________ 

5. What additional support or programs would you like VTCL to offer to better assist the

community? (Select all that apply)

a. Community development workshops 𝥷 

b. Building a better tomorrow for the community 𝥷 

c. Vocational training 𝥷 
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d. Health and wellness programs 𝥷 

e. Other (Specify) ____________ 𝥷 

6. In what ways has VTCL changed the community’s outlook toward education and life?

(Select all that apply)

a. Increased value placed on education 𝥷 

b. Greater hope for the future 𝥷 

c. Improved community cohesion 𝥷 

d. Better job opportunities 𝥷 

e. Other (Specify) 𝥷____________ 

7. How accessible was education for children in your community before VTCL?

a. Accessible 𝥷 

b. Somewhat Accessible 𝥷 

c. Not Accessible 𝥷 

8. What improvements would you suggest for VTCL to enhance its impact on the

community? (Select all that apply)

a. Enhancements in infrastructure 𝥷 

b. More diverse educational programs 𝥷 

c. Increased cultural integration 𝥷 

d. Greater community involvement 𝥷 

e. Enhanced teacher training 𝥷 

f. Other: 𝥷___________ 

Section-4 [Individual Donor] 



7 

This section of the questionnaire attempts a qualitative assessment among the community on 

their “experience with VTCL” - what was it like before the advent of VTCL and how has VTCL 

changed their outlook toward life, what does VTCL mean to them and how do they see 

themselves contributing towards VTCL. This section also attempts to find out if the community 

is aware of other schools (if at all) in the vicinity and do they exercise choice in deciding which 

school to send their children/wards to. 

1. How long have you been a donor for VTCL?

__________________

2. What initially motivated you to become a donor for VTCL? (Select all that apply)

a. Belief in the cause of tribal education 𝥷 

b. Personal connection to the community 𝥷 

c. Desire to give back to society 𝥷 

d. Recommendation from friends/family 𝥷 

e. Other: 𝥷____________ 

3. How did you first hear about VTCL?

a. Through friends or family 𝥷 

b. Social media 𝥷 

c. VTCL events or campaigns 𝥷 

d. Media coverage 𝥷 

e. Other: 𝥷____________ 

4. How well do you think VTCL communicates with its donors?

a. Very Well 𝥷 

b. Could be better 𝥷 

c. No comments 𝥷 

5. In what ways do you think your donation has made an impact on VTCL? (Select all that

apply)

a. Enhanced Infrastructure 𝥷 

b. Improved educational facilities 𝥷 

c. Enhanced quality of teaching 𝥷 

d. Better access to educational resources 𝥷 

e. Cultural preservation and promotion 𝥷 
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f. Community development

g. Other (Specify) 𝥷 ____________ 

6. How do you prefer to contribute to VTCL? (Select all that apply)

a. Financial donations 𝥷 

b. Volunteering time and skills 𝥷 

c. Participating in fundraising events 𝥷 

d. Providing in-kind donations 𝥷 

e. Other: 𝥷 ____________ 

7. How frequently do you receive updates about VTCL’s activities and progress?

a. Monthly 𝥷 

b. Quarterly 𝥷 

c. Annually 𝥷 

d. Only when significant updates occur 𝥷 

8. On a scale of 1 to 5 how would you rate the effective utilization of your

donation/contribution towards overall achievement of VTCL goals?

4 

9. What impact stories or outcomes from VTCL have resonated with you the most? (Select

all that apply)

a. Success stories of students 𝥷 

b. Community development projects 𝥷 

c. Infrastructure improvements 𝥷 

d. Health and wellness programs 𝥷 

e. Other: 𝥷____________ 

10. How likely are you to increase your involvement or recommend others to get involved

with VTCL?

a. Highly likely 𝥷 

b. Unlikely 𝥷 

c. I don’t have the time now, but definitely later 𝥷 
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d. I can recommend others who would be keen 𝥷 

11. What additional information or resources would you like VTCL to provide to its donors?

(Select all that apply)

a. Human Capital Impact reports 𝥷 

b. Regular output reports 𝥷 

c. Donor recognition programs 𝥷 

d. Opportunities for direct involvement 𝥷 

e. Other: ____________

Section-5 [Teacher] 

1. What motivated you to join VTCL as a faculty member or teacher? (Select all that apply)

a. Passion for teaching 𝥷 

b. Desire to contribute to tribal education 𝥷 

c. Recommendation from colleagues 𝥷 

d. VTCL/SVYM mission and values 𝥷 

e. Past Alumnus of VTCL 𝥷 

f. Other (Specify) 𝥷 ___________ 

2. How did you first hear about VTCL?

a. Job listing 𝥷 

b. Through friends or family 𝥷 

c. VTCL outreach programs 𝥷 

d. Media coverage 𝥷 

e. Other: 𝥷____________ 

3. On a scale of 1 -5 (where 1 is poor and 5 is excellent) how would you rate your overall

experience and satisfaction of  working at VTCL?

2 

4. How well do you think VTCL supports its faculty and teaching staff - please rate this on a

scale of 1-5 where 1 is poor and 5 is excellent
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5 

5. (On a scale of 1-5 ) How would you rate the quality of educational resources and

materials available at VTCL? Here, 1 is poor and 5 is excellent

1 

6. How would you describe your relationship with the students at VTCL? (choose all that

apply)

a. Feel a sense of responsibility 𝥷 

b. Warm and friendly 𝥷 

c. Professional and restricted to classroom transactions 𝥷 

7. How would you describe your interaction with the local community? (Choose all that

apply)

a. There is much I have learnt from the community 𝥷 

b. Their cooperation and support are critical for success 𝥷 

c. Sometimes difficult to manage 𝥷 

8. How would you assess the impact of your teaching on the students and community

a. Significant Positive Impact 𝥷 

b. Have not thought about this 𝥷 

c. Neutral 𝥷 

9. What additional support or resources would help you perform your role more effectively?

(Select all that apply)

a. More educational materials

b. Enhanced professional development

c. Better infrastructure

d. Increased community engagement

e. Other: ____________

10. How likely are you to recommend VTCL as a place to work for other educators?

a. Very Likely 𝥷 

b. Depends on the person 𝥷 

c. Unlikely 𝥷 
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Section 6 :  CSR professional 

1. How did your organization first learn about VTCL?

a. Internal research 𝥷 

b. Networking events/Org reachout 𝥷 

c. Media coverage 𝥷 

d. Referral from other organizations 𝥷 

e. Legacy engagement 𝥷 

f. Other: ____________

2. What motivated your organization to support VTCL through CSR initiatives? (Select all

that apply)

a. Alignment with corporate values 𝥷 

b. Impact on tribal education 𝥷 

c. Community development goals 𝥷 

d. Recommendation from stakeholders 𝥷 

e. Other (specify) 𝥷 ____________ 

3. On a scale of 1 to 5, how would you rate your satisfaction with the partnership between

your organization and VTCL?

1

4. How well does VTCL align with your organization’s CSR objectives?

a. Excellent 𝥷 

b. Very Good 𝥷 

c. Good 𝥷 

d. Neutral 𝥷 
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5. How would you rate VTCL’s re[orting and communication  of the progress and impact it

is creating ? Rate this on a scale of 1 to 5 where 1 is poor and 5 is excellent

4

6. What types of support does your organization provide to VTCL? (Select all that apply)

a. Financial donations 𝥷 

b. Volunteer support 𝥷 

c. In-kind donations 𝥷 

d. Technical expertise 𝥷 

e. Other: 𝥷____________ 

7. How would you rate the impact of your organization’s contributions to VTCL’s vision and

mission?

a. Very High Impact 𝥷 

b. High Impact 𝥷 

c. Moderate Impact 𝥷 

8. In what areas do you believe your contributions have made the most significant impact?

(Select all that apply)

a. Educational facilities 𝥷 

b. Teacher training and development 𝥷 

c. Student scholarships 𝥷 

d. Community outreach programs 𝥷 
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e. Infrastructure development 𝥷 

f. Other (specify) 𝥷____________ 

9. Would your organization consider increasing its support to VTCL in the future?

a. Yes 𝥷 

b. No 𝥷 

c. Not Sure 𝥷 

10. How frequently would you want to receive updates from VTCL about its activities and

progress?

a. Monthly 𝥷 

b. Quarterly 𝥷 

c. Annually 𝥷 

d. Only when significant updates occur 𝥷 

11. What additional support or resources would help your organization strengthen its

partnership with VTCL? (Select all that apply)

a. Detailed impact reports 𝥷 

b. Regular meetings with VTCL representatives 𝥷 

c. Opportunities for employee engagement 𝥷 

d. Recognition and visibility of contributions 𝥷 

e. Other (specify) 𝥷____________ 

Section 7 : SVYM/VTCL employee (include all employees including support staff) 

1. What motivated you to join VTCL? (Select all that apply)

a. Alignment with personal values 𝥷 

b. Desire to contribute to social development 𝥷 



14 

c. Recommendation from friends/family 𝥷 

d. Reputation of SVYM 𝥷 

e. An opportunity to work in a peaceful setting 𝥷 

f. Other: ____________

2. How did you first hear about SVYM?

a. Job listing 𝥷 

b. Through friends or family 𝥷 

c. SVYM outreach programs 𝥷 

d. Media coverage 𝥷 

e. Other (specify) 𝥷____________ 

3. How satisfied are you with your overall experience working at SVYM?

a. Very Satisfied 𝥷 

b. Satisfied 𝥷 

c. Neutral 𝥷 

4. On a scale of 1 to 5, how would you rate SVYM’s support to its employees?

4

5. How familiar are you with the mission and goals of VTCL and do you understand them

fully?

a. Very Familiar 𝥷 

b. Familiar 𝥷 

c. Unfamiliar 𝥷 

6. How often do you interact with VTCL staff or participate in VTCL-related activities?

a. Very Often 𝥷 
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b. Often 𝥷 

c. Occasionally 𝥷 

d. Rarely 𝥷 

e. Never 𝥷 

7. In what ways do you contribute to the initiatives of VTCL? (Select all that apply)

a. Direct involvement in VTCL projects 𝥷 

b. Providing administrative support 𝥷 

c. Fundraising and resource mobilization

d. Community engagement 𝥷 

e. Other (specify) 𝥷 ____________ 

8. What are the main challenges you face while working on VTCL projects? (Select all that

apply)

a. Lack of resources 𝥷 

b. Community resistance 𝥷 

c. Logistical issues 𝥷 

d. Communication barriers 𝥷 

e. Other (specify) 𝥷____________ 

9. How well do you think SVYM and VTCL collaborate on shared goals?

a. Excellent 𝥷 

b. Very Good 𝥷 

c. Good 𝥷 

d. Fair 𝥷 

e. Poor 𝥷 
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10. What suggestions do you have for improving the working conditions and support for

employees involved in VTCL projects? (Select all that apply)

a. Better communication with leadership 𝥷 

b. More professional development opportunities 𝥷 

c. Improved facilities and resources 𝥷 

d. Greater involvement in decision-making 𝥷 

e. Other (specify) 𝥷____________ 
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Personal Interview Template 

Introduction: The personal interviews are planned with a select group of individuals who 

fulfill one, some, or all of the following criteria: 

1. Founder members of SVYM/VTCL

2. Have a granular idea of “The idea of VTCL”

3. Will be able to articulate the vision at the time of inception and the vision for a

developing idea of VTCL

4. Have been associated with VTCL in a leadership role or have contributed to furthering

the idea of VTCL

Objectives 

Conduct a free flowing interview for approximately 60 minutes with each interviewee across 

three themes: (1) The idea of VTCL - origins and how it is a developing idea (2) The journey till 

date and the specific contributions, insights, experiences of the interviewee (3) The way 

forward in terms of the idea as well as the specific steps to be taken 

Mode 

Online or offline with an option to record the conversation for future reference 

Repurposing of content 

Repurpose the content into a script for publication 

Indicative questions for theme-1: 

1. Why did you think of the idea of a tribal school? What was the seed that started the

whole process? OR What has been your experience of the tribal school? How has the idea

of a school in a tribal geography appealed to you?

2. How do you see the progress of that idea? Do you see it as a still developing idea or

something that has reached some level of saturation/steady-state

3. If you had an opportunity to travel back in time , would you change anything at all, and if

‘Yes’ what would that be?

Annexure 3.2
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4. VTCL is seen as the “soul of SVYM” the place where change is visible - what are the

specific changes that have left an impact on you?

5. Influence of well wishers in the developing idea and how it has shaped the evolution of

the school

6. Adhoc contributions by visitors/government personnel - what has been the impact of

that?

7. Connections with Ramakrishna Vidyashala and Ramakrishna mission - how has that

shaped the growth and development of VTCL?

8. Community dynamics

Indicative questions for theme-2: 

1. How do you see the journey till date - your own personal/professional journey as well as

that of VTCL?

2. What would you consider are your most important contributions to VTCL?

3. Can you share a few standout experiences during your time at VTCL that reinforced your

commitment to the development of this idea and the school?

Indicative questions for theme-3: 

1. VTCL as an idea has global relevance - it can work across geography and communities.

How do you think this “idea of VTCL” can be globalized and mainstreamed? What do you

think needs to be done in that direction?

2. Where do you see VTCL 10 years from now?
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Focus Group Discussion Template 

Note: Focus Group Discussions (FGDs) fall under the category of qualitative research and are 

conducted to provide insights into perceptions, feelings, and opinions of the selected FGD that 

brings together a small group of people to answer questions in a moderated setting. The group is 

chosen due to predefined demographic traits, and the questions are designed to shed light on a 

topic of interest 

1. A topic that is the subject of discussion

2. Define the objectives, scope, and broad hypotheses

3. List the broad and indicative questions for the moderator to guide the FGD

4. Decide target audience for each FGD

5. Setup and host the FGD

6. Record the discussion with permission of the participants

7. Collect, collate, analyze, and report data

FGD-01 

Research Type Qualitative, exploratory, semi-structured 

Target Audience 

Teachers at VTCL - include those with at least 3 years of experience at 
VTCL  

Break teachers into 3 groups: (1) > 5 years (2) 3 months - 3 years (3) 
people who have moved out of VTCL into other departments of SVYM 
including VSOE 

Hypothesis 

This FGD assumes that VTCL teachers in general would have a positive 
opinion about VTCL - this is the hypothesis that is being tested through 
this FGD.  

The hypothetical assumption in itself will not influence the questions 
posed or the way the moderator will moderate the FGD. This is more like a 
debating proposition where people can take a stand “for” or “against” the 
stated hypothesis/proposition.  

Objectives of 
FGD-01 

Elicit views from teachers on the following: 

1. What has VTCL meant to them in terms of their personal &
professional development ? - impact of the VTCL model

2. What do they think are the unique aspects at VTCL that make it
special?

3. How has teaching at VTCL changed their outlook towards life?
4. For group- 2, rephrase Q to: Why are you dedicating your prime

years to VTCL (What is in it for you or what moves you)
5. Why did they choose to work at VTCL and what has kept them

Annexure 3.3
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going over the years? 
6. Would they be willing to enroll their children into VTCL if they had

the opportunity?
7. How have the lives of the tribal population changed because of

VTCL

Methodology Moderated FGD, recorded 

Duration 
12o minutes with 20 minutes for setting up the FGD, clarifying objectives, 
initiating the interaction, net-interaction/discussion = 75 minutes, closing 
and summary - 25 minutes 

FGD-02 

Research Type Qualitative, exploratory, structured 

Target Audience 

Students of VTCL - sample drawn using probability sampling across 
8th, 9th, 10th class (simple random sampling using a number 
generator/roll of dice) - randomization done after clustering into boys 
and girls to ensure representative sample 

Make 2 groups: (1) those who studied from 1st std (2) those who 
moved in after 6th  

Ensure mix includes forest-based tribes and others 

Hypothesis 

This FGD assumes that VTCL students’ opinion may range from “no 
opinion” or “vague opinion” through “positive opinion” about VTCL - 
this is the hypothesis that is being tested through this FGD.  

The hypothetical assumption in itself will not influence the questions 
posed or the way the moderator will moderate the FGD. This is more 
like a debating proposition where people can take a stand “for” or 
“against” the stated hypothesis/proposition.  

Objectives of FGD-
02 

Elicit views from students on the following: 

1. What do they like the most at VTCL?
2. What do they want to do after completing school?
3. Are they confident to face the world after their stint at VTCL?
4. What are the life-lessons they have learnt at VTCL
5. If they had the opportunity to change three things at VTCL,

what would that be?
6. Do they take pride in being identified as a tribal and does VTCL

provide the platform for the expression of this pride in their
identity?

Methodology Moderated FGD, recorded 

Duration 90 minutes with 20 minutes for setting up the FGD, clarifying 
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objectives, initiating the interaction, net-interaction/discussion = 45 
minutes, closing and summary - 25 minutes 

FGD-03 

Research Type Qualitative, exploratory, semi-structured 

Target Audience 

Parents of VTCL students - sample drawn using probability 
sampling across all classes (simple random sampling using a number 
generator) - ensure representation across all tribal/demographic 
groups 

Hypothesis 

This FGD assumes that VTCL parents would in general have a 
positive opinion about VTCL with the caveat that a few parents may 
hold a contradictory opinion - this is the hypothesis that is being 
tested through this FGD.  

The hypothetical assumption in itself will not influence the questions 
posed or the way the moderator will moderate the FGD. This is more 
like a debating proposition where people can take a stand “for” or 
“against” the stated hypothesis/proposition. 

Two groups: Gen-Z parents/day scholar versus residential and parents 
of high school students  

Objective of FGD-03 

Elicit views from parents on the following: 

1. How many of them are alumni of VTCL and how many
completed their education at VTCL?

2. What do they think of the VTCL model of education?
3. What do they want their children to become when they grow

up? Or What is the future that they envisage for their children?
4. What do they want VTCL to focus on in the future?
5. How has VTCL helped them become part of mainstream

society?
6. Do they think that boys and girls need to get an equal

opportunity at education?
7. Are there any specific issues that they would discuss with

regard to VTCL?
8. What is the level of involvement they have with regard to the

running of VTCL?
9. What do you think are the indicators of quality education?

Forest-based tribes versus normal scheduled tribes, VTCL versus 
Ashram schools (for control group) 
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Methodology Moderated FGD, recorded 

Duration 
90 minutes with 20 minutes for setting up the FGD, clarifying 
objectives, initiating the interaction, net-interaction/discussion = 45 
minutes, closing and summary - 25 minutes 

FGD-04 

Research Type Qualitative, exploratory, semi-structured 

Target Audience 
Community leaders & Alumni - sample drawn using probability 
sampling across all classes (simple random sampling using a number 
generator) 

Hypothesis 

This FGD assumes that community leaders’ may have a wide range of 
opinions and may also bring in their reflections from the time when 
VTCL did not exist - this is the hypothesis that is being tested through 
this FGD.  

The hypothetical assumption in itself will not influence the questions 
posed or the way the moderator will moderate the FGD. This is more 
like a debating proposition where people can take a stand “for” or 
“against” the stated hypothesis/proposition.  

Objectives of FGD-
04 

Elicit views from community leaders on the following: 

1. Do they remember the times when VTCL was not part of their
community?

2. What do they think of the VTCL model of education?
3. What has changed since the advent of VTCL in terms of

community dynamics?
4. Overall, do they agree that the advent of VTCL and its growth

has led to a net-positive for the community?
5. Where do they see VTCL going in the future?

Methodology Moderated FGD, recorded 

Duration 
75 minutes with 20 minutes for setting up the FGD, clarifying 
objectives, initiating the interaction, net-interaction/discussion = 40 
minutes, closing and summary - 15 minutes 

FGD-05 

Research Type Qualitative, exploratory, semi-structured 



 Swami Vivekananda Youth Movement 

5 

Target Audience 

Core Group 

1. SVYM
2. Education Sector
3. GB

Hypothesis 

This FGD assumes that community leaders’ may have a wide range of 
opinions and may also bring in their reflections from the time when 
VTCL did not exist - this is the hypothesis that is being tested through 
this FGD.  

The hypothetical assumption in itself will not influence the questions 
posed or the way the moderator will moderate the FGD. This is more 
like a debating proposition where people can take a stand “for” or 
“against” the stated hypothesis/proposition.  

Objectives of FGD-
04 

Elicit views from core group on the following: 

1. Do they remember the times when VTCL was not part of their
community?

2. What do they think of the VTCL model of education?
3. What has changed since the advent of VTCL in terms of

community dynamics?
4. Overall, do they agree that the advent of VTCL and its growth

has led to a net-positive for the community?
5. Where do they see VTCL going in the future?

Methodology Moderated FGD, recorded 

Duration 
75 minutes with 20 minutes for setting up the FGD, clarifying 
objectives, initiating the interaction, net-interaction/discussion = 40 
minutes, closing and summary - 15 minutes 
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 Summary analysis of surveys and FGDs 

FGD-1: Teachers 

15 teachers were met in all. This was an exploratory discussion where the moderator placed the 

questions in front of the group and the group responded through interactive discussion. A summary of 

the key points from all interactions are provided under the section dealing with Stakeholder 

Consultation Report (Pages 26 though 28) and as such only the purpose of the FGD and key points are 

included in this section in order to avoid repetition.  

Summary of Qualitative Impressions: Many of the teachers, even the new ones, seemed to be able 

to relate to the VTCL narrative - to serve as the springboard for tribal aspirations. Many of them came 

to VTCL reluctantly but soon discovered that they like the place, the people, the children, and the 

ecosystem – the sentiment shared by them was that “VTCL grows on you”. Most were appreciative of 

the environment, the support, and the opportunities provided to them at VTCL. Some did express the 

thought that they would like to be more involved in decision-making and a more consultative approach 

would be of appreciated. They also spoke of how they had come here under the illusion that they would 

be teaching the tribal children and have realized now, how much they have learned themselves. 

Key Points from Quantitative improvements: Improvement in learning outcomes is a key 

improvement over baseline both in the current year as well as across years. For example, summative 

assessment-1 versus summative assessment-2 of the current cohort of 8th grade students with 33 

students getting ‘A+’ or ‘A’ grade in summative assessment-2 as compared to 23 in summative 

assessment-1. Attendance too has shown a significant improvement – from 71% in June 2024 to 94% 

in April 2025 and an overall increase from 82% to 86% over the same period of the previous year – this 

was shared by the teachers and documents (attendance registers) confirm this. 

FGD-2: School leaders including principal, Head Master 

25 students (drawn as per the approach mentioned earlier) were part of the interaction. Some of these 

school leaders have been engaged with the school since inception and for them, the change they see is 

immense, particularly in enrolment numbers, gender parity, scholastic and non-scholastic 

performances of the tribal children. All audio recordings are available at:  

FGD-3: Parents of VTCL students 

VTCL already has second and third generation learners with parents of many of these children being 

past alumni of the school. There is an increasing understanding and desire in parents to see that their 

children become part of the mainstream of society. There is an aspiration to see their children as 

leaders of society who will become part of and contribute towards the nation’s development story – 

this is a paradigmatic shift in perspective that has occurred and is an important positive trend. 

Annexure 4



Swami Vivekananda Youth Movement 

FGD-4: Students of VTCL 

The change that has come about in the students is their attending school willingly. The positive trend 

in attendance is a direct result of this willingness in students. During the discussions, they were able 

to clarify their objectives, goals, and aspirations of what they would like to become and make of 

themselves. This too is a paradigm shift in attitudes as compared to earlier.  

In addition to FGDs, interviews with key personnel including founders, past leaders of VTCL, and 

alumni of VTCL were conducted. All the recordings are available at: Recordings 

https://drive.google.com/drive/folders/1tRSXDybxICqPw9AThfjmky7uwNv2tS90?usp=sharing
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Swami Vivekananda Youth Movement 

Viveka Tribal Center for Learning 

Impact Map linking outputs and outcomes to activities 

In order to visually represent the ‘roots of the problem’, the underlying causes, and the probable negative consequences 

that can emerge out of them, a “Problem Tree Chart” was created. As indicated, the problem-tree chart summarizes 

the main problems, their underlying causes, and the potential consequences if these problems remain unaddressed. 

Secondarily, an objective-tree (or solution-tree) chart was also created. This chart turns these problem (negative) 

statements into positive solution statements that can help address the problems and their underlying causes. 

The problem tree and the objective tree are shown in the following pages below. 

Annexure 55
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As can be seen from the problem-tree chart, while the root problem is a low HDI, the underlying causes are 

multifactorial with enrolment gaps, gender disparities, poor learning outcomes, and low community involvement being 

the main contributors. 

These underlying causes have led to consequences that include widening education gaps, dropouts, early marriages 

(among girls), and a poor transition rate of children and youth into higher education and quality employment.  It is this 

assessment that forms the basis for the intervention planned for the cohort of students being tracked over a period of 5 

years 

The objective tree shown above turns each of the underlying causes into positive statements of intent that can identify 

doable solutions for each problem and potentially lead to sustainable change for the community. 

These solutions were then transposed into the Logical Framework Analysis (LFA) grid with the narrative summary 

capturing the expected end-goal for each level of the intervention and then broken down into their component 

outcomes, outputs, indicators, and means of verification. This would form the broad framework for implementation, 

tracking-monitoring, and assessment of the intervention.  



1 

LFA Framework for Assessment 

Narrative Summary Outcome Output Indicators Means of Verification Assumption 

Continuous education 

from 8th to 12th grade 

with no dropouts.  

Achievement of age-
appropriate learning 
outcomes in line with 
DSERT parameters 

Outcome 1: 
Secondary 
Education 

Improvement in 
enrollment, attendance 
& retention of students 
from 8th to 10th 
standard 

Output 1: 

# / % children enrolled 

into Class-8 and increase 

in attendance parameters 

# / % children enrolled 

into Class-8 
Enrollment tracking 

Adequate residential and 

emotional support New Enrollments (class-

9) 

% increase in overall 

attendance – achieve at 

least 90% 

Attendance registers 
Accessible and inclusive 

admission process 

% increase in student 

retention – students 

moving from 8th to 9th and 

so on 

Retention tracking-year 

wise 

Parents see value in 

formal education 

Outcome 2: 
Learning Outcomes 

Achievement of age-
appropriate learning 
outcomes 

Output 2: 

Academic Performance & 

co curricular activities 

performance 

participation in district, 

state and national level 

competitions & events 

showcasing the talent of 

students in scholastic & 

co-scholastic areas 

Age-appropriate learning 

outcomes (as prescribed 

by DSERT) 

Examination marks and 

annual scores 

Adequate teachers and 

resource materials 

available 

Participation in district, 

state and national level 

competitions 

Certificates, Competition 

results 

Students regularly attend 

school 

Students in scholastic and 

non-scholastic areas 

Record of student 

participation in events 

Availability of 

extracurricular 

infrastructure 

Cross-cutting generic 

indicator of scholastic & 

non-scholastic levels 

Interaction with 

randomized sample of 

students 

Students willing to share 

their experience & 

feedback honestly 
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Fostering active 

community involvement 

in supporting the 

students' journeys 

Children continuing 

education after 10th into 

11th and completing 12th 

Career and course choices 

being made by children 

and their diversity. 

Improved knowledge on 

opportunities & avenues 

available to them 

Outcome 3: 

Attendance & 

participation of parents & 

community members in 

school activities & PTMs 

Output 3: 

% increase in PTM 

attendance 

Increased community 

participation in school 

decisions and monitoring 

Parent Savings towards 

children’s education 

Attendance in PTMs PTM attendance tracking 
Parents value their child's 

education 

Participation in school 

activities 

Event reports and 

photographs 

Flexible meeting times 

and accessible venues 

Interaction with parents / 

community members 

Community members are 

willing to engage and 

contribute time to school 

activities 

Number of parents 
enrolled in the scheme Bank Passbooks, # of 

accounts 

Parents see value in 

investing in children's 

education 

Outcome-4: 
Continuing 
Education 

Enrolment & retention of 

students from 11th to 12th 

standards (or equivalent 

courses) 

Output 4: 

Improved transition 
rate from Grade 10 to 
Grade 11 

Improved transition 
rate from Grade 10 to 
Grade 11 

Number of children 

passing 10th grade 
10th grade exam results 

Students are motivated 

and supported to pursue 

higher education 

Number of children 

pursuing diverse streams 

after 10th grade 

Stream-wise enrollment 

data 

Students and parents are 

aware of opportunities 

beyond the traditional 

career paths 

Outcome-5: 
Diversity of Career 
Choices 

# students pursuing 

diverse streams after 10th 

grade including 

vocational, sports, and 

visual arts 

Output 5: 

# of students choosing 

different streams & % 

increase in diversity of 

choice 

# of counseling sessions 

conducted to inform 

children on career choices 

Review of follow-up data 

records Financial 

aid/scholarships available 

Career pathways are 

clearly understood 

Tracking & 

documentation of streams 

chosen 

Follow up surveys with 

students and alumni 



The following documents that were verified are being submitted as 

annexures in the order mentioned below: 

1. Enrolment data of students in Class 8: Scanned copies of

attendance sheets

2. Learning Level Assessments data of 10 sample beneficiary students

3. Attendance data of students – 9th standard, showing transition

from 8th to 9th

4. Bank passbooks to review the contributions made by both parents

and SVYM towards savings for children’s education – 10 passbooks

5. PTM attendance sheets

6. Subject wise summative assessment sheets of 68 students enrolled

in Grade 8

Annexure 65



1.Enrollment data of students in Class 8: Scanned copies of attendance sheets







2.Learning Level Assessments data of 10 sample beneficiary students













































3.. Attendance data of students – 9th standard, showing transition from 8th to 9







4. Bank passbooks to review the contributions made by both parents and SVYM towards 
savings for children’s education – 10 passbooks





































5. PTM attendance sheets
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S.No. Students Name 40 10 50 30 A+ 40 10 50 30 A+ 40 10 50 30 A+ 40 10 50 30 A+ 40 10 50 30 A+ 40 10 50 30 A+

1 Adhithya 33 10 43 26 A+ 15 10 25 15 B+ 19 9 28 17 B+ 23 8 31 19 B+ 17 10 27 16 B+ 20 8 28 17 B+

2 Ajith 14 6 20 12 B 15 6 21 13 B 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B

3 Anitha 36 9 45 27 A+ 15 6 21 13 B 30 8 38 23 A 22 7 29 17 B+ 19 9 28 17 B+ 25 7 32 19 B+

4 Baby 25 9 34 20 A 14 6 20 12 B 17 8 25 15 B+ 20 6 26 16 B+ 19 9 28 17 B+ 22 7 29 17 B+

5 Basappa 16 8 24 14 B+ 14 6 20 12 B 22 7 29 17 B+ 20 6 26 16 B+ 15 9 24 14 B+ 18 5 23 14 B+

6 Basappa 14 6 20 12 B 15 6 21 13 B 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B

7 Chandana 15 8 23 14 B+ 14 6 20 12 B 14 6 20 12 B 16 6 22 13 B 14 6 20 12 B 15 5 20 12 B

8 Chandrakumar 17 8 25 15 B+ 14 6 20 12 B 17 8 25 15 B+ 16 6 22 13 B 10 9 19 11 B 17 5 22 13 B

9 Chethankumbrel 34 10 44 26 A+ 17 8 25 15 B+ 17 8 25 15 B+ 20 7 27 16 B+ 30 10 40 24 A 26 8 34 20 A

10 Chikkanna 28 9 37 22 A 14 7 21 13 B 22 8 30 18 B+ 15 7 22 13 B 17 9 26 16 B+ 31 7 38 23 A

11 Deekshitha 14 6 20 12 B 15 6 21 13 B 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B

12 Devaraju 19 9 28 17 B+ 14 7 21 13 B 22 8 30 18 B+ 16 7 23 14 B+ 12 9 21 13 B 16 5 21 13 B

13 Gagan 30 9 39 23 A 14 8 22 13 B 16 8 24 14 B+ 25 7 32 19 B+ 29 10 39 23 A 24 6 30 18 B+

14 Hemanth 33 9 42 25 A 15 8 23 14 B+ 20 7 27 16 B+ 16 7 23 14 B+ 36 10 46 28 A+ 28 6 34 20 A

15 Ishwarya 38 10 48 29 A+ 15 8 23 14 B+ 20 7 27 16 B+ 19 9 28 17 B+ 29 10 39 23 A 24 7 31 19 B+

16 Kavya 31 9 40 24 A 15 7 22 13 B 16 8 24 14 B+ 15 7 22 13 B 21 9 30 18 B+ 15 6 21 13 B

17 Keerthana 40 10 50 30 A+ 14 9 23 14 B+ 34 9 43 26 A+ 23 8 31 19 B+ 36 10 46 28 A+ 38 9 47 28 A+

18 Keerthi 40 10 50 30 A+ 15 8 23 14 B+ 23 9 32 19 B+ 21 8 29 17 B+ 36 10 46 28 A+ 30 7 37 22 A

19 Krishna 23 7 30 18 B+ 11 6 17 10 B 14 8 22 13 B 22 6 28 17 B+ 14 8 22 13 B 16 5 21 13 B

20 Kumari 39 10 49 29 A+ 20 10 30 18 B+ 23 9 32 19 B+ 19 8 27 16 B+ 28 9 37 22 A 22 7 29 17 B+

21 Lakshmi 40 10 50 30 A+ 25 10 35 21 A 26 9 35 21 A 19 8 27 16 B+ 33 10 43 26 A+ 35 8 43 26 A+

22 Mahadeva 34 10 44 26 A+ 14 8 22 13 B 21 9 30 18 B+ 14 8 22 13 B 14 8 22 13 B 15 8 23 14 B+

23 Madhu 18 18 36 22 A 14 6 20 12 B 21 8 29 17 B+ 18 6 24 14 B+ 14 8 22 13 B 15 7 22 13 B

24 Manasa 29 9 38 23 A 14 6 20 12 B 21 7 28 17 B+ 17 6 23 14 B+ 14 8 22 13 B 14 5 19 11 B

25 Mani 35 9 44 26 A+ 15 6 21 13 B 20 7 27 16 B+ 19 7 26 16 B+ 17 9 26 16 B+ 26 6 32 19 B+

26 Manikanta 40 10 50 30 A+ 32 10 42 25 A 38 10 48 29 A+ 24 8 32 19 B+ 32 10 42 25 A 40 9 49 29 A+

27 Manikanta K L 39 10 49 29 A+ 17 9 26 16 B+ 25 9 34 20 A 23 9 32 19 B+ 28 10 38 23 A 18 9 27 16 B+

28 Maniya 16 8 24 14 B+ 14 6 20 12 B 14 6 20 12 B 14 8 22 13 B 14 8 22 13 B 15 5 20 12 B

29 Maniya 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B

30 Manju 25 8 33 20 A 15 7 22 13 B 17 8 25 15 B+ 17 7 24 14 B+ 14 8 22 13 B 18 7 25 15 B+

31 Muddu 23 8 31 19 B+ 16 6 22 13 B 20 8 28 17 B+ 19 8 27 16 B+ 19 9 28 17 B+ 26 8 34 20 A

32 Nandeesh G 39 10 49 29 A+ 24 9 33 20 A 28 8 36 22 A 30 8 38 23 A 22 9 31 19 B+ 37 9 46 28 A+

33 Nayana 35 10 45 27 A+ 24 9 33 20 A 28 8 36 22 A 18 7 25 15 B+ 27 10 37 22 A 34 9 43 26 A+

34 Nithyashree 27 10 37 22 A 20 8 28 17 B+ 23 9 32 19 B+ 25 7 32 19 B+ 22 9 31 19 B+ 32 7 39 23 A

35 Pavan 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B

36 Pavankumar 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B

37 Pavithra 20 8 28 17 B+ 14 6 20 12 B 14 7 21 13 B 18 7 25 15 B+ 19 7 26 16 B+ 14 6 20 12 B

38 Pavithra K 21 9 30 18 B+ 20 9 29 17 B+ 18 7 25 15 B+ 16 6 22 13 B 23 7 30 18 B+ 20 6 26 16 B+

39 Pradeep 36 9 45 27 A+ 23 10 33 20 A 25 8 33 20 A 39 10 49 29 A+ 39 10 49 29 A+ 40 10 50 30 A+

40 Prajwal 19 7 26 16 B+ 19 9 28 17 B+ 20 8 28 17 B+ 22 8 30 18 B+ 37 9 46 28 A+ 23 7 30 18 B+

41 Rahul 18 6 24 14 B+ 14 6 20 12 B 14 7 21 13 B 15 6 21 13 B 20 8 28 17 B+ 25 8 33 20 A

42 Rajini 32 8 40 24 A 27 10 37 22 A 21 9 30 18 B+ 38 9 47 28 A+ 36 10 46 28 A+ 36 10 46 28 A+

43 Rakesh 20 6 26 16 B+ 14 6 20 12 B 14 6 20 12 B 15 6 21 13 B 17 7 24 14 B+ 20 6 26 16 B+

44 Rakshitha 14 6 20 12 B 15 6 21 13 B 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B

45 Ramu 14 6 20 12 B 15 7 22 13 B 16 7 23 14 B+ 15 6 21 13 B 18 7 25 15 B+ 22 5 27 16 B+

46 Ramya H S 38 9 47 28 A+ 14 8 22 13 B 24 8 32 19 B+ 34 9 43 26 A+ 36 10 46 28 A+ 33 8 41 25 A

47 Ravikumar 35 7 42 25 A 14 7 21 13 B 27 8 35 21 A 20 8 28 17 B+ 17 9 26 16 B+ 27 7 34 20 A

48 Sandya 27 6 33 20 A 15 8 23 14 B+ 20 7 27 16 B+ 20 8 28 17 B+ 34 9 43 26 A+ 28 8 36 22 A

49 Sathvik.U 30 7 37 22 A 17 8 25 15 B+ 21 7 28 17 B+ 19 7 26 16 B+ 24 9 33 20 A 21 8 29 17 B+

50 Shankar Sinkeer 31 9 40 24 A 19 8 27 16 B+ 29 9 38 23 A 23 8 31 19 B+ 23 9 32 19 B+ 22 7 29 17 B+

51 Shivesh 21 7 28 17 B+ 14 6 20 12 B 14 6 20 12 B 16 7 23 14 B+ 19 7 26 16 B+ 21 6 27 16 B+

52 Shreyas 27 6 33 20 A 17 9 26 16 B+ 22 7 29 17 B+ 18 7 25 15 B+ 26 8 34 20 A 21 7 28 17 B+

53 Shwetha 29 7 36 22 A 14 6 20 12 B 14 7 21 13 B 15 6 21 13 B 19 7 26 16 B+ 20 6 26 16 B+

54 Siddava 21 6 27 16 B+ 15 8 23 14 B+ 17 7 24 14 B+ 16 6 22 13 B 22 7 29 17 B+ 20 4 24 14 B+

55 Sindhu 33 9 42 25 A 32 10 42 25 A 20 8 28 17 B+ 30 8 38 23 A 37 10 47 28 A+ 39 10 49 29 A+

56 Sowjanya 20 6 25 15 B+ 15 7 22 13 B 22 8 30 18 B+ 17 7 24 14 B+ 26 7 33 20 A 20 8 28 17 B+

57 Sowmya 15 6 21 13 B 15 6 21 13 B 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B 16 6 22 13 B

58 Sowmya B S 23 7 30 18 B+ 17 8 25 15 B+ 16 6 22 13 B 16 8 24 14 B+ 27 8 35 21 A 16 6 22 13 B

59 Srushti 17 6 23 14 B+ 16 7 23 14 B+ 20 7 27 16 B+ 15 8 23 14 B+ 22 7 29 17 B+ 29 7 36 22 A

60 Suchithra 15 6 21 13 B 14 6 20 12 B 15 7 22 13 B 16 7 23 14 B+ 18 7 25 15 B+ 20 6 26 16 B+

61 Sujatha 39 9 48 29 A+ 30 10 40 24 A 23 8 31 19 B+ 35 10 45 27 A+ 39 10 49 29 A+ 39 9 48 29 A+

62 Sumithra 16 6 22 13 B 14 6 20 12 B 16 7 23 14 B+ 15 8 23 14 B+ 19 7 26 16 B+ 19 6 25 15 B+

63 Sunil D 15 6 21 13 B 14 6 20 12 B 14 6 20 12 B 21 7 28 17 B+ 14 6 20 12 B 14 6 20 12 B

64 Sushmitha 27 6 33 20 A 27 10 37 22 A 18 7 25 15 B+ 27 9 36 22 A 38 10 48 29 A+ 37 9 46 28 A+

65 Tejas 18 6 24 14 B+ 14 7 21 13 B 14 6 20 12 B 16 7 23 14 B+ 27 7 34 20 A 23 7 30 18 B+

66 Tejaswini 28 7 35 21 A 19 7 26 16 B+ 24 10 34 20 A 21 9 30 18 B+ 33 10 43 26 A+ 28 9 37 22 A

67 Vijay 39 9 48 29 A+ 27 10 37 22 A 32 10 42 25 A 39 10 49 29 A+ 39 10 49 29 A+ 30 9 39 23 A

68 Vishwa 15 6 21 13 B 15 6 21 13 B 14 6 20 12 B 16 6 22 13 B 14 6 20 12 B 14 6 20 12 B

Science Social Science

6. 8th Standard  Summative Assessment -1 Marks Sheet- 2024-25

Class
8th 

Kannada English Hindi Mathematics
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S.No. Students Name 40 10 50 30 A+ 40 10 50 30 A+ 40 10 50 30 A+ 40 10 50 30 A+ 40 10 50 30 A+ 40 10 50 30 A+

1 Adhithya 33 10 43 26 A+ 24 10 34 20 A 16 8 24 14 B+ 18 9 27 16 B+ 35 10 45 27 A+ 30 8 38 23 A

2 Ajith 13 8 22 13 B 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B 10 6 16 10 B 10 6 16 10 B

3 Anitha 40 10 50 30 A+ 24 10 34 20 A 25 8 33 20 A 27 7 27 16 B+ 31 9 40 24 A 32 5 37 22 A

4 Baby 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B 10 6 16 10 B 10 6 16 10 B

5 Basappa 16 8 24 14 B+ 19 9 28 17 B+ 19 8 27 16 B+ 20 6 26 16 B+ 22 8 30 18 B+ 20 5 25 15 B+

6 Basappa 15 8 23 14 B+ 14 6 20 12 B 14 6 20 12 B 14 6 20 12 B 10 6 16 10 B 10 6 16 10 B

7 Chandana 28 9 37 22 A 16 8 24 14 B+ 18 6 24 14 B+ 21 7 28 17 B+ 14 7 21 13 B 16 5 21 13 B

8 Chandrakumar 39 10 49 29 A+ 25 8 33 20 A 16 8 24 14 B+ 24 7 31 19 B+ 18 8 26 16 B+ 21 5 26 16 B+

9 Chethankumbrel 34 8 42 25 A 35 10 45 27 A+ 25 9 34 20 A 22 8 30 18 B+ 38 10 48 29 A+ 39 7 46 28 A+

10 Chikkanna 33 9 42 25 A 22 10 32 19 B+ 17 8 25 15 B+ 22 7 29 17 B+ 30 9 39 23 A 25 8 33 20 A

11 Deekshitha 30 8 38 23 A 25 9 34 20 A 17 7 24 14 B+ 10 6 16 10 B 21 8 29 17 B+ 28 6 34 20 A

12 Devaraju 39 10 49 29 A+ 22 10 32 19 B+ 17 7 24 14 B+ 18 7 28 17 B+ 27 8 35 21 A 22 5 27 16 B+

13 Gagan 39 10 49 29 A+ 31 10 41 25 A 22 9 31 19 B+ 31 8 39 23 A 38 10 48 29 A+ 37 7 44 26 A+

14 Hemanth 33 10 43 26 A+ 28 10 38 23 A 22 9 31 19 B+ 38 8 46 28 A+ 36 10 46 28 A+ 40 7 47 28 A+

15 Ishwarya 34 9 43 26 A+ 24 9 33 20 A 21 8 29 17 B+ 28 8 36 22 A 32 8 40 24 A 24 6 30 18 B+

16 Kavya 39 10 49 29 A+ 21 8 29 17 B+ 20 8 28 17 B+ 23 7 30 18 B+ 24 8 32 19 B+ 24 5 29 17 B+

17 Keerthana 39 10 49 29 A+ 32 10 42 25 A 26 9 35 21 A 40 9 49 29 A+ 40 10 50 30 A+ 40 8 48 29 A+

18 Keerthi 16 8 24 14 B+ 32 10 42 25 A 24 9 33 20 A 37 9 46 28 A+ 40 10 50 30 A+ 40 7 47 28 A+

19 Krishna 36 9 45 27 A+ 20 8 28 17 B+ 16 6 22 13 B 20 7 27 16 B+ 14 7 21 13 B 10 6 16 10 B

20 Kumari 40 10 50 30 A+ 31 9 40 24 A 29 9 38 23 A 10 7 17 10 B 31 9 40 24 A 29 5 34 20 A

21 Lakshmi 36 10 46 28 A+ 35 10 45 27 A+ 39 10 49 29 A+ 36 9 45 27 A+ 39 10 39 23 A 37 9 46 28 A+

22 Madeva 18 8 26 16 B+ 27 10 37 22 A 22 8 30 18 B+ 19 7 26 16 B+ 19 9 28 17 B+ 22 6 28 17 B+

23 Madhu 26 8 34 20 A 26 8 34 20 A 20 8 28 17 B+ 19 7 26 16 B+ 17 7 24 14 B+ 16 5 21 13 B

24 Manasa 26 8 34 20 A 18 10 28 17 B+ 21 8 29 17 B+ 26 7 33 20 A 17 7 24 14 B+ 22 7 29 17 B+

25 Mani 38 10 48 29 A+ 27 8 35 21 A 21 7 28 17 B+ 34 6 40 24 A 16 8 24 14 B+ 18 6 24 14 B+

26 Manikanta 38 9 47 28 A+ 32 10 42 25 A 39 9 48 29 A+ 40 9 49 29 A+ 40 10 50 30 A+ 33 8 41 25 A

27 Manikanta K L 24 8 32 19 B+ 27 10 37 22 A 20 8 28 17 B+ 34 9 43 26 A+ 32 9 41 25 A 35 6 41 25 A

28 Maniya 25 8 33 20 A 19 10 29 17 B+ 17 6 23 14 B+ 18 7 25 15 B+ 15 8 23 14 B+ 20 5 25 15 B+

29 Maniya 35 9 44 26 A+ 14 6 20 12 B 14 6 20 12 B 10 6 16 10 B 0 0 0 0 Ab 10 6 16 10 B

30 Manju 36 10 46 28 A+ 20 9 29 17 B+ 23 7 30 18 B+ 10 6 16 10 B 15 7 22 13 B 22 6 28 17 B+

31 Muddu 39 10 49 29 A+ 30 10 40 24 A 28 8 36 22 A 21 8 29 17 B+ 23 9 32 19 B+ 21 6 27 16 B+

32 Nandeesh G 30 8 38 23 A 22 10 32 19 B+ 38 9 47 28 A+ 24 8 42 25 A 39 10 49 29 A+ 40 8 48 29 A+

33 Nayana 13 8 22 13 B 31 10 31 19 B+ 25 9 34 20 A 23 9 33 20 A 40 10 50 30 A+ 37 9 46 28 A+

34 Nithyashree 13 8 22 13 B 26 10 36 22 A 22 8 30 18 B+ 23 8 31 19 B+ 27 8 35 21 A 34 6 40 24 A

35 Pavan 26 10 36 22 A 14 6 20 12 B 14 6 20 12 B 10 6 16 10 B 10 6 16 10 B 10 6 16 10 B

36 Pavankumar 37 10 47 28 A+ 14 6 20 12 B 14 6 20 12 B 10 6 16 10 B 10 6 16 10 B 10 6 16 10 B

37 Pavithra 27 9 36 22 A 14 6 20 12 B 14 6 20 12 B 10 6 16 10 B 10 6 16 10 B 10 6 16 10 B

38 Pavithra K 15 8 23 14 B+ 19 10 29 17 B+ 17 7 24 14 B+ 20 6 26 16 B+ 18 7 25 15 B+ 32 8 40 24 A

39 Pradeep 26 10 36 22 A 30 10 40 24 A 24 8 32 19 B+ 40 10 50 30 A+ 40 10 50 30 A+ 40 10 50 30 A+

40 Prajwal 18 9 27 16 B+ 22 10 32 19 B+ 15 6 21 13 B 23 7 30 18 B+ 25 8 33 20 A 27 9 36 22 A

41 Rahul 13 8 22 13 B 18 10 28 17 B+ 14 6 20 12 B 25 8 33 20 A 16 7 23 14 B+ 19 8 27 16 B+

42 Rajini 14 8 24 14 B+ 29 10 39 23 A 21 8 29 17 B+ 36 10 46 28 A+ 40 10 50 30 A+ 39 10 49 29 A+

43 Rakesh 30 10 40 24 A 17 10 27 16 B+ 14 6 20 12 B 20 6 26 16 B+ 16 8 24 14 B+ 16 8 24 14 B+

44 Rakshitha 20 9 29 17 B+ 14 6 20 12 B 14 6 20 12 B 10 6 16 10 B 10 6 16 10 B 10 6 16 10 B

45 Ramu 22 9 31 19 B+ 19 10 29 17 B+ 14 6 20 12 B 22 5 27 16 B+ 16 7 23 14 B+ 20 9 29 17 B+

46 Ramya H S 27 9 36 22 A 25 10 35 21 A 19 7 26 16 B+ 33 8 41 25 A 38 10 47 28 A+ 35 10 45 27 A+

47 Ravikumar 14 8 24 14 B+ 23 10 33 20 A 14 6 20 12 B 27 7 34 20 A 33 10 42 25 A 29 9 38 23 A

48 Sandya 15 8 23 14 B+ 23 10 33 20 A 20 7 27 16 B+ 28 8 36 22 A 23 9 31 19 B+ 29 10 39 23 A

49 Sathvik 17 8 25 15 B+ 27 10 37 22 A 24 8 32 19 B+ 21 8 29 17 B+ 29 9 37 22 A 30 10 40 24 A

50 Shankar Sinkeer 18 9 27 16 B+ 24 10 34 20 A 19 7 26 16 B+ 22 7 29 17 B+ 10 6 16 10 B 27 10 37 22 A

51 Shivesh 15 9 24 14 B+ 21 10 31 19 B+ 14 6 20 12 B 21 6 27 16 B+ 16 8 23 14 B+ 23 8 31 19 B+

52 Shreyas 31 10 41 25 A 23 10 33 20 A 20 7 27 16 B+ 21 7 28 17 B+ 17 9 25 15 B+ 20 9 29 17 B+

53 Shwetha 17 8 25 15 B+ 20 10 30 18 B+ 20 7 27 16 B+ 20 6 26 16 B+ 16 9 24 14 B+ 28 8 36 22 A

54 Siddava 13 8 22 13 B 18 10 28 17 B+ 14 6 20 12 B 20 4 24 14 B+ 18 8 24 14 B+ 16 9 25 15 B+

55 Sindhu 14 8 22 13 B 34 10 44 26 A+ 23 7 30 18 B+ 39 10 49 29 A+ 40 10 50 30 A+ 40 10 50 30 A+

56 Sowjanya 19 8 27 16 B+ 22 10 32 19 B+ 21 7 28 17 B+ 20 8 28 17 B+ 16 9 24 14 B+ 21 8 29 17 B+

57 Sowmya 14 8 22 13 B 14 6 20 12 B 14 6 20 12 B 10 6 16 10 B 10 6 16 10 B 10 6 16 10 B

58 Sowmya B S 35 10 45 27 A+ 23 10 33 20 A 15 6 21 13 B 10 6 16 10 B 17 8 25 15 B+ 21 8 29 17 B+

59 Srushti 14 8 22 13 B 24 10 34 20 A 23 8 15 9 B 29 7 36 22 A 24 9 31 19 B+ 31 9 40 24 A

60 Suchithra 13 8 22 13 B 16 10 26 16 B+ 14 6 20 12 B 20 6 26 16 B+ 17 9 25 15 B+ 10 8 18 11 B

61 Sujatha 23 8 31 19 B+ 35 10 45 27 A+ 26 7 33 20 A 39 9 48 29 A+ 39 10 49 29 A+ 38 10 48 29 A+

62 Sumithra 17 8 25 15 B+ 18 10 28 17 B+ 14 6 20 12 B 19 6 25 15 B+ 16 8 24 14 B+ 18 8 26 16 B+

63 Sunil D 27 9 36 22 A 14 6 20 12 B 14 6 20 12 B 10 6 16 10 B 10 6 16 10 B 10 6 16 10 B

64 Sushmitha 34 10 44 26 A+ 22 10 32 19 B+ 21 9 30 18 B+ 37 9 46 28 A+ 36 10 46 28 A+ 33 10 43 26 A+

65 Tejas 13 8 22 13 B 17 10 27 16 B+ 14 6 20 12 B 23 7 30 18 B+ 23 8 30 18 B+ 22 8 30 18 B+

66 Tejaswini 14 8 22 13 B 19 10 29 17 B+ 33 10 43 26 A+ 28 9 37 22 A 28 10 37 22 A 30 10 40 24 A

67 Vijay 12 8 22 13 B 26 10 36 22 A 15 6 21 13 B 30 9 39 23 A 39 10 49 29 A+ 36 10 46 28 A+

68 Vishva 13 8 22 13 B 14 6 20 12 B 14 6 20 12 B 10 6 16 10 B 10 6 16 10 B 10 6 16 10 B

Mathematics Science Social ScienceClass
8th 
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FORM 3.1: ANNUAL SOCIAL IMPACT ASSESSMENT REPORT 

{In terms of Regulation 91E (2) of  
SEBI (Listing Obligations and Disclosure Requirements) Regulations, 2015} 

1. Introduction

We, Bluesky Sustainable Business LLP, a Social Impact Assessment Entity (SRO 
registration number ICMAI SAO/2024-25/SIAO/0002, were engaged by Swami 
Vivekanand Youth Movement (SVYM) (“Client”), a Social Enterprise listed on the 
Social Stock Exchange, to conduct an annual Social Impact Assessment (SIA) of 
specific projects placed below for which funds were obtained through a process of 
listing on BSE/NSE Social Stock Exchange.  The boundary of our assessment is 
restricted to the activity in the financial year 2023-2024 and for project with referenced 
appendices for Assessors’ Report/s as stated below: 

S 
No 

Name of Project 
/ Program / 
Intervention 

State and 
Districts 

 SDGs Financial 
year 

Appendix 

1 Viveka Tribal 
Center for 
Learning (A unit 
of SVYM). 

Hosahalli 
village, H 
D Kote 
taluk, 
Mysuru 
District. 
Karnataka 

Goal 4. 
Ensure 
inclusive and 
equitable 
quality 
education 
and promote 
lifelong 
learning 
opportunities 
for all 

Goal 8. 
Promote 
sustained, 
inclusive and 
sustainable 
economic 
growth, full 
and 
productive 
employment 
and decent 
work for all 

2023-2024 1 
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Goal 2. End 
hunger, 
achieve food 
security and 
improved 
nutrition and 
promote 
sustainable 
agriculture 

This report is prepared exclusively for the benefit of the Client, as defined in the 
engagement agreement between Bluesky Sustainable Business LLP, a  Social Impact 
Assessment Entity (SRO registration number ICMAI SAO/2024-25/SIAO/0002) and 
the Client SVYM. 

2. Management Responsibility

The management of SVYM is, inter-alia, responsible for identification of programme 
output in terms of eligible activities under Regulation 292E of SEBI (ICDR) 
Regulations, establishing and maintaining appropriate performance management 
and internal control systems and compilation of performance data for reporting 
purposes.   

In relation to the Social Impact Report and more specifically Section 3, referred to in 
this report contained therein, the management is responsible for ensuring that the 
Report is prepared in accordance with established social impact assessment 
methodologies and relevant guidelines and the accuracy and completeness of the 
information as presented in the Report including a comprehensive assessment of the 
social impact arising from the organization's activities. 

Management is also responsible for disclosing all relevant social impacts, even those 
that may be perceived as unfavorable. Transparency is crucial for stakeholders to 
understand the full range of potential social consequences. 

3. Social Impact Assessment Entity Responsibility

A Social Impact assessment, conducted as an independent, objective and reliable 
examination of impact of a project Viveka Tribal Center for Learning -A unit of SVYM,  
is designed to assess whether the project is operating in accordance with the stated 
strategic intent and planning, assesses the stated performance in terms of impacts/  
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outcomes and to provide suggestions, if any, to improve the impact measurement and/ 
or performance and to provide a report thereon. 

This report also includes a specific review of and our comments on the matters as 
contained in the Social Impact Report prepared by the SVYM and placed before us in 
Form 2.1.  

SVYM implements similar project(s) in the same geographies funded through sources 
other than through the Stock Exchange.  However, such projects, if any, have not been 
subject to Social Impact Assessment by us and are excluded from the scope and 
boundary of our assessment.  

We conducted our engagement in accordance with SEBI Regulations/Guidelines, as 
applicable for Social Enterprises listed on a Social Stock Exchange    and the terms of 
listing of the project on BSE/ NSE. 

The Social Impact Assessment Report by its very nature involves numerous 
assumptions, inherent risks, and uncertainties, both general and specific. The 
conclusions drawn are based on the information available with us at the time of writing 
this report. No representation or warranty, express or implied, is made with respect to 
the information contained in this report.  

The work was limited to the samples/specific procedures described in this report and 
were based only on the information and analysis of the data obtained through interviews 
of beneficiaries supported under the project, selected as sample respondents. 
Accordingly, changes in circumstances/samples/ procedures or information available 
could affect the findings outlined in this report.  

The deliverables in this report in no way should be construed as an opinion, attestation, 
certification, or other form of assurance. We have not performed any procedure which 
can be constituted as an examination or a review in accordance with generally accepted 
auditing standards or attestation standards. We have not audited or otherwise verified 
the information supplied to us in connection with this engagement, from whatever 
source. Further, comments in our report are not intended, nor should they be interpreted 
to be legal advice or opinion.  

To the fullest extent permitted by law, we do not accept or assume responsibility to 
anyone other than the client for the report, or for the conclusions expressed in this 
independent Social Impact Assessment Report and the conduct of the engagement is 
based on the assumption that the data and information provided to us is complete and 
true. We expressly disclaim any liability or co-responsibility for any decision, a person 
or entity would make based on this report. 
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4. Work Undertaken

We have conducted a social impact assessment of the projects placed before us and 
also examined the Annual Social Impact Report in Form 2.1 by performing procedures 
including review of records of SVYM, documents in relation to projects assessed, 
conduct of  telephonic surveys, review of survey responses, and meetings with the 
client’s team.  

We have also examined a sample of the data and the sources of information on which 
the Social Impact Assessment Report is based. The annual social impact assessment 
consisted of sample verification of student beneficiaries in Viveka Tribal Center for 
Learning, Hosahalli village, H D Kote taluk, Mysuru District. Karnataka which forms 10% 
of the project. 

5. Independence
The social impact1 assessment was conducted by professionals  with  domain
knowledge of  the  concerned  thematic subject,  and  suitable skills, competence and
experience in social impact assessment in the thematic area as per SEBI requirements
for Social                            Impact Assessment.

Our work was performed in compliance with the requirements of the Code of Conduct 
for Social Impact Assessors of ICMAI  SAO which requires, among other requirements, 
that the members of the assessment team be independent of the organization 
assessed. The Code also includes detailed requirements for practitioners in relation to 
integrity, objectivity, professional competence and due care, confidentiality and 
professional behavior. The social impact assessment organization has systems and 
processes in place to monitor compliance with the Code and to prevent conflicts 
regarding independence. 

6. Report

Our detailed report, concluded based on discussions with the client on the listed
projects is placed in Appendix 1. appended to this report and includes the following
details on a project wise basis:

• Name of the project and Appendix No.
• Scope and objectives of the Social Impact Assessment
• Approach & Methodology, if any, used, including Sampling, Data collection and

study Limitations, if any
• Project wise Assessors’ findings and overall comments including Specific

comments of the Social Impact Report placed and recommendations for
improvement

• Any other matters as considered relevant and necessary

1 Impact may not come in initial years and may come later in the fourth or fifth year onwards, in such cases 
there would not be any impact to report. Hence the word impact should be used very judiciously. Reference 
may be made to the logic model framework in this regard. 
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• Status of implementation of Social Impact Assessment Reports of earlier
periods

• Annexures (as applicable)

Signature: 

Social Impact Assessor Name: Rohit Agarwal  
Social Impact Assessor Membership No.: ISAI/SA-511 
For Social Impact Assessor’s Entity Name: Bluesky Sustainable Business LLP 
Social Impact Assessor’s Entity Registration No: ICMAI SAO/2024-25/SIAO/002 
Empanelled with: ICMAI SAO 
Seal of Social Impact Assessor’s Entity:  



Swami Vivekananda Youth Movement 

Viveka Tribal Center for Learning 

Stories of Change 

1. Budding athletes at VTCL!

VTCL athletes performed well in the district-level sports tournament organised by the

Department of School Education on 23rd October 2024 at Mysuru. Puneeth came first in the 

200 metres and relay race while securing the second position in the 100 metres. 

Puneeth is shortlisted for the state-level competition along with three other athletes. 

Puneeth comes from Balle Hadi, a Jenu Kuruba tribal settlement inside the Bandipur forest 

reserve. Chethan, his teammate in the relay race event, was given admission on merit basis 

after he proved his caliber last year at Pratibha Anveshane, SVYM's state-level sports event 

for identifying and nurturing talented athletes. Chethan came all the way from Dharwad and 

now is chasing his dream of becoming a sprinter. 

All the athletes returned to the school before the Dasara vacations were even over to practice 

and prepare for the event. This shows the commitment of the athletes and the coaches and 

results are evident. 

Annexure 8



The coaches feel confident that 
the young athletes have the 
potential to represent the school 
at Nationals too. 

2. Proving that learning flows in many directions—from teachers to students,

students to teachers and from nature to them all

Our tribal school VTCL abutting the Bandipur forest and separated only by a fenced trench is 
not just home to students but also to residents found in the wild, occasionally visiting the 
school. Some regular visitors often make the students feel at home with the chirping sounds 
heard in open-air classrooms built under a canopy of over 3,500 trees. 

Chandan, a young science teacher at VTCL found his calling in the continuous chirping. 
Following the sounds, he developed an interest in the birds and started identifying and 
documenting them. 

Interestingly, he found that the children knew a lot about birds too and would often stand 
next to him curiously staring at the birds playing hide and seek in the branches. Being the 
children of nature, students shared with Chandan the native names of the birds and things 



about their behaviour and Chandan shared back what he read in the books. This is how the 
bird-watching club started three years ago at VTCL. 

Every Sunday, Chandan and the students walk the school trails, carefully observing, listening 
and learning about the birds. The Bandipur forest is not only their home; it's their classroom. 
Every bird they name and every flight they capture is a step closer to understanding the 
wildlife that they are blessed to see so closely. Chandan says, “ I find lots of joy in sharing this 
passion with the children and bonding with them.” 

Proving that learning flows in many directions—from teachers to students, students to 
teachers and from nature to them all. On World Wildlife Day, we too hope that these children 
can become the conservators of nature and ensure that the chirpings continue to be the voice 
of nature for many years to come. 
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Jungle School - The Journey of VTCL 

Preface and Introduction 

They say that a generational shift occurs every decade. Going by that measure, VTCL is well 

into its 4th decade of existence. Much water has flown down the Kabini
1
 river in that time 

and VTCL has grown from being an experiment into an emulatable role model. The journey 

has been far from easy as any journey that has lasted this long would be expected to be. 

Moments of joy have been interspersed with despair, success, and failure in equal measure. 

The journey is far from over and there are still many miles to be traversed, many hills to 

climb, and rivers to cross but there comes a time when you have to pause and look back at 

the path traversed. Look back, in order to reset, refresh, and renew the journey. This is an 

effort in that direction.  

 

The Viveka Tribal Center for Learning (VTCL) has a history that is rich, a present that 

is relevant, and a future that is exciting. It is not often that organizations look back at the 

road that they have traversed, the crossroads they stood at, and the forks they took, and 

sometimes missed taking. While focusing on the present is important and is often seen as the 

fashionable thing to do in today’s parlance, it is important to recognize that the past has 

important lessons to teach us. These lessons are not just reflections on the journey and 

milestones but also on the struggles and compulsions that led to some of the decisions and 

directions that has brought us to where we are today. 

Furthermore, just as they say that “history repeats itself” it is also true that challenges also 

tend to repeat themselves, it’s just that we don’t see them as having a past, a present, and a 

future. Therefore, documenting the journey helps reflect on what was, what is, and what can 

be and shines a light on the way forward. 

 

This short book attempts to place these lessons, reflections, reminiscences, and stories in the 

context of the present and their relevance for the future. The book has four distinct sections 

that can be read in any order. Additionally, each section can be a standalone booklet on its 

own while also making sense when read as part of the whole. These four sections are: 

1.​ Section-1 is about the Journey of VTCL largely compiled from the reflections of 

many of those who were critical cogs in the wheel, and some who were the axle that 

1
 The Kabini river (also known as the Kapila river) is one of the major tributaries of the river Cauvery 

in Southern India. The river is formed by the confluence of the Panamaram and Mananthavady rivers 

in the Kozhikode (Calicut) district of Kerala. The river follows along an eastward path through 

Wayanad district and enters Karnataka through Mysuru district where it meets river Cauvery. Close to 

the town of Saraguru it forms the huge Kabini Reservoir. The backwaters and adjoining areas are 

known to be one of the most biodiverse wildlife ecosystems in the country.  
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turned the wheel. This section traces the broad contours of the history along with the 

twists and turns of the journey of VTCL. It is documented (to the extent possible) in 

the voice in which it was related to the author. Therefore, this section reads more like 

a story than a report. The other sections are more “report-like” in their content as 

well as tone.  

2.​ Section-2 is about the community impact of VTCL - when referring to the 

community, it is to be understood as referring to the specific community and 

geography that has been (and is being serviced) by VTCL - this is a subset of the 

larger community in and around HD Kote. The discussions were primarily with past 

alumni of VTCL, current batch of students, teachers, administrative staff, parents of 

children studying at VTCL, and senior leadership personnel who were closely 

involved with the initial days of VTCL.  This helps largely in providing a qualitative 

assessment of VTCL’s impact over the last three decades. Furthermore, available 

secondary data was sourced, scoured, and used to capture and report certain 

parameters that provide information on the quantitative impact of VTCL. 

3.​ Section-3 came about as an afterthought and provides a summary of the best 

practices at VTCL that have evolved largely organically and become institutionalized 

over time. These best practices could be of value to similar institutions that work with 

tribal populations and also in general at educational institutions because many of 

these practices are platform and community agnostic in their appeal. This section, 

titled, The VTCL toolkit, attempts to document the best practices at VTCL that can 

serve as benchmarks and guides for VTCL itself in the future and also for similar 

schools that function or are planned in the future. 

4.​ Section-4, titled The Road ahead looks at what VTCL aims to achieve and reach in 

the years ahead and is compiled largely from the conversations with the Education 

sector head and the current team at VTCL.​

 

The Appendix section includes all of the tables and infographics in full. Finally, the 

Suggested Reading section includes a few recommendations and suggestions for those 

interested in additional reading on VTCL in particular and tribal education in general, and 

SVYM’s history down the ages.  
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Section-1: The Story… 

 

 

 

This section traces in brief the journey of VTCL. It is not always easy to crunch the history of 

35 years into a few pages. However, the attempt has been to present the story of VTCL in as 

succinct a manner as possible. 

 

Constructed through conversations, reading, responses to questionnaires, and Focus Group 

Discussions (FGDs), this section captures the journey of 3 decades in a time-capsule of about 

30 pages…   
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The “idea” of the idea of VTCL​

An idea is first seeded in the mind, where it germinates in the soil of imagination and grows 

into a sapling, before being transferred into the real world. Stephen Covey
2
, famously 

remarked that all things are created twice, once in the mind and then in reality. The 

Vivekananda Tribal Center for Learning or VTCL for short was 

an idea that was born thirty five years ago. An informal school 

that began in a cowshed has grown into a full-fledged, formal 

educational institution offering high quality, affordable and 

accessible education to some of the most backward tribal 

communities of our country. The seed from where all of this has 

sprouted, remains fresh and that is why VTCL remains a 

developing idea that is constantly renewing and refreshing itself in its quest to serve as a 

platform for tribal aspirations. 

 

What does it take to build a school on the fringes of a forest
3
 and attempt to provide 

mainstream education to a population that has never seen the outside of a school? Those 

who see the school today, would scarcely realize the challenges the early pioneers faced, 

because the school today boasts of high quality infrastructure, a structured curriculum, 

enthusiastic teachers, and willing students. This was not at all the case in those early days. 

This was the question we posed to a select group of people who were involved with both the 

“idea” of the ‘idea’ of VTCL and also with converting that “idea” into a reality. This meant 

that the cohort we selected included those who were involved in bringing the idea to fruition 

and also those who were involved in its execution - the thinkers, planners, executors, and 

implementers. The appendix section includes a complete list of people who spoke with us on 

this topic. The next subsection summarizes these memories and reminisces of these people
4
. 

 

Reminiscences and Reflections on a developing idea​
These conversations were conducted in an informal setting, with the idea being to allow each 

4
While each of these conversations lasted at least an hour if not more, only the key reflections are 

presented in this section so as to ensure brevity and readability. 

3
The school abuts the Bandipur National Park, an 874-sq km forested reserve in Karnataka and known 

for its small population of tigers besides Indian elephants, spotted deer, gaurs, antelopes and 

numerous other native species. 

2
Stephen Richards Covey (October 24, 1932 – July 16, 2012) was an American educator, author, 

businessman, and speaker, who is the author of the bestseller “The 7 Habits of Highly Effective 

People.” from where the quote is paraphrased.  
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one of them to share their thoughts, emotions, and memories in a free flowing and easy 

manner. Questions and interjections were minimal and when done were primarily for the 

purpose of clarifying a point or exploring a thought further. Each one of them was asked to 

share their thoughts on the challenges, moments of joy, some moments of despair, and the 

lessons that have stayed with them over time. Several common strands emerged from these 

conversations besides a few that were divergent, however,  

every single one of them spoke about the unconditional love 

and affection of the tribal children towards those who had 

come there to educate them. Many of these early ‘adventurers’ 

admitted with refreshing candor that they brought with them 

their own biases and beliefs but soon found out that this was 

going to be a roller coaster journey of mutual learning and 

growth. One of the early facilitators who joined VTCL when it was still in its infancy, Ms. 

Poshini
5
 spoke of how she herself came there with an impression that she would impart 

knowledge but soon was humbled by the embedded wisdom of the community.  

Another common thread that appears from these conversations is how most of those who 

came to this school came with the idea of ‘testing the waters’ or as a novelty often thinking 

that they would grow out of it, but instead found themselves drawn more and more into the 

fascinating journey of engaging with this community. For some like Ms. Malathi
6
 It was an 

“accident” as she called it, she stumbled into the school, seeing it as an opportunity to gain 

some experience, and found herself drawn deeper and deeper into the surroundings, the 

environment, the needs of the children, the running of the school and so on. The first class 

she handled was Class-I. Having handled students of higher classes, this was a sort of let 

down for her. However, after completion of the one hour session, when the class was 

expected to assemble back in the classroom, not one student came back! This was the 

beginning of the realization that standard methodologies and pedagogy wouldn’t serve the 

needs of the tribal community. It would require “out-of-the-box” thinking, planning and 

execution, if the school were to truly live up to its stated purpose of “being a platform for 

tribal aspirations.” An anecdote shared by Mr. Ramkumar
7
 who served as principal at VTCL 

from 2014 through 2018 is particularly poignant and is testimony to how learning has been a 

mutual affair at VTCL. He was witness to how a class-II girl student took the advice of 

7
Mr. Ramkumar was principal at VTCL from 2014 through 2018. 

6
 Malathi has over two decades experience in the education sector with a stellar track record of 

managing state & CBSE board schools and an Elementary training college. She is also the co-founder 

of Avinya AcademicIEQ Consultancy services. She engaged with the tribal children during her stint at 

VTCL.  

5
 Poshini worked at VTCL before moving on to community development programs and projects.  
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conserving water so much to heart, that she collected the water she had used to wash her 

plate to water a plant nearby. Curious, he asked her why she did what she did and was moved 

by her response “Plants also need water and food, no, sir?” 

 

Many of them admitted to the dilemma of balancing the values and culture of the tribal 

community with the realities of modernity and the compulsions of running a structured 

school. Where does one draw the line? Should we draw a line at all? How does one reconcile 

the realities of a rapidly changing world, with the needs and aspirations of a displaced 

population that had already lost its earlier ways of life?  There were those who believed that 

the school must be a “niche school” keeping the tribal way of life including the customs, 

rituals, and traditions alive. In this context, Ms. Mamta
8
 one of the early administrators at 

VTCL, spoke of this conflict and how she would have preferred to keep the school “niche”. 

However, the flip side of this argument is/was the reality of tribal displacement and the need 

for integration through investments in human
9
 and social capital

10
  

 

In the midst of all of these shifting perspectives, VTCL has since morphed into a school that 

seamlessly blends vocational and co-scholastic activities with a standard educational 

curriculum; however, it was not always the case. 

One of the best perspectives we got on this shifting paradigm in the VTCL journey was from 

Mr. Kumara, principal at VTCL. His perspective threw light on how these shifts were not only 

organic but also were also a response to the changing needs of the community itself. The 

community was undergoing a generational shift in how they were viewing the world and 

their place in it and VTCL was responding to these shifting perspectives. As Mr. Kumara 

noted, during the initial stages the emphasis was on health, nutrition, providing the children 

with wholesome meals, and so on. In fact the provisioning of meals at the school was an 

important determinant of school attendance among children, besides motivating parents to 

send their wards to school!  

 

As things moved along and the community became more integrated with society, the needs 

changed as well - education, children’s future, academic performance became important. It 

also was influenced by the fact that this was already the “next” generation of students who 

10
Social capital broadly as the institutions, relationships, attitudes, and values that govern interactions 

among people and contribute to economic and social development. 

 

9
Human Capital is the set of physical, intellectual, emotional, and spiritual capabilities that an 

individual possesses that affords him or her the agency to lead and sustain their life. 

8
 Ms. Mamta worked as the head of the school for some time.  
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had ‘inherited’ some level of intergenerational equity, which meant that many of the parents 

who were alumni of VTCL knew the value of the education they had gained. VTCL responded 

to (and continues to respond to) these shifting perspectives and needs, in line with its stated 

purpose of existence - “serving as a platform for tribal aspirations.”  
 

Mr. Kumara also spoke of how the present generation of children have dreams that are 

different from that of the earlier generations, their desires have changed, and their ambitions 

are different… While they continue to take pride in their tribal identities, they also want to 

aspire to a better lifestyle, be part of the nation’s growth story and at the same time build 

their own future as well. Change therefore has been a constant at VTCL. In order to 

understand how this journey started, we must travel back in time to when the first batch of 

students were rounded up and herded into a makeshift classroom. 

 

It all began in a cowshed and a chance remark by the Kāñci Śaṅkarācārya
11

 Śrī Jayendra 

Sarasvatī
12

, the 69th in the unbroken line of monks of the Śaṅkarā Matha who was at that 

time visiting the little “medical center”
13

 that had been setup to provide healthcare to the 

tribals. When he saw the children running around, he remarked “Why don’t you do 

something for these children?” The other inspiration was Swami Sureshanandaji
14

 who was 

at the time the correspondent of the Sri Ramakrishna Vidyashala
15

 at Mysuru. As Dr. R. 

Balasubramanian
16

 (Dr. Balu), the founder of SVYM reminisced in his conversation for this 

book, “the former (Śrī Jayendra Sarasvatī) was driven by compassion towards those in 

16
Dr. R. Balausbramaniam is founder SVYM & GRAAM and is currently Member, HR of the Capacity 

Building Commission, Government of India. He is also the author of 7 books.  

15
 Sri Ramakrishna Vidyashala is a residential school for boys run by the Ramakrishna Mission. It is 

situated in Mysuru, Karnataka. 

14
 Swami Sureshananda joined the Ramakrishna Order in 1951 at Sri Ramakrishna Ashrama, 

Bangalore and received the diksha from Srimat Swami Yatiswaranandaji Maharaj and later in 1960 

had his Sannyasa Diksha from Srimat Swami Shankaranandaji Maharaj. Swami Sureshananda served 

the Ashrama centers at Bangalore and Chandigarh before being posted to Mysore Ashrama towards 

the end of 1971.  He assumed charge of Sri Ramakrishna Vidyashala as its Correspondent in April 1972 

in which capacity he continued for a record number of 19 years. He became the President of Mysore 

Ashrama in 1991 and continued in that post till 1998. 

13
 The medical center today has been converted into a Sabha Bhavan, where the local Panchayat 

officials meet to discuss administrative matters. The cowshed however, still remains with little to no 

change whatsoever.  

12
 Jagadguru Sri Jayendra Saraswathi Shankaracharya Swamigal (born Subrahmanyam Mahadeva 

Iyer; 18 July 1935 – 28 February 2018) was the 69th Shankaracharya Guru and head or pontiff 

(Pïțhādhipati) of the Kanchi Kamakoti Peetham. He was nominated by his predecessor, 

Chandrashekarendra Saraswati, as his successor and with the title Sri Jayendra Saraswathi on 22 

March 1954 

11
 Kañchī or sometimes referred to as Kanchi, Kanchipuram or Kanjeevaram is today a city located 

approximately 72 kms from Chennai. It is home to the Kañchī Kāmakoti Pīṭam founded byĀdi  

Śaṅkarācārya 
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need, and the latter (Swami Sureshanandji) by his conviction that education was the only 

means to human emancipation, nation-building, and growth.” 

 

In this same context, Dr. Seetharam
17

, one of the senior core team members and key 

architects of SVYM since its inception, recalls how it was the children who were the conduits 

to engaging with the community for the young 

doctors in those early years. It was not always 

easy in those days to earn the trust of the 

community and it was the children who often 

broke the ice. Although there were government 

schools around the place, there weren’t many 

children who were enrolling into these schools. 

The attitude of the parents particularly, seemed to 

be “We never went to school, so where is the need 

for our children to go to school?” The government schools too, for their part, were not really 

engaged in encouraging or mobilizing these children to attend school. Therefore, the 

pressing need for a school was compounded by several factors including community 

reluctance and lack of interest, absence of intergenerational equity
18

 that would encourage 

these children, the lack of an educational ecosystem that would help these children progress 

in life, and finally the gradual dawning in the minds of the doctors of the fact that healthcare 

alone would no longer suffice if these displaced tribals had to be set on the path towards 

development.  

A cowshed that had earlier housed a cow was now vacant because 

the cow that had been donated by Swami Sureshanandaji had been 

returned after realizing that cow’s milk was not something that the 

tribals particularly relished. The Śaṅkarācārya who was 

contributing Rs. 5,000 per month, said he would increase it by Rs. 

2,000 if something was done towards educating the tribal children. Thus began this 

experiment to provide a “platform (to the tribals) for the fulfillment of (their) tribal 

aspirations”. Lalitha, a Kādukuruba girl who had studied till the eighth grade became the 

18
Intergenerational equity is a principle of distributive justice which relates to the past, present and 

future generations. In the present context it is being used to refer to the Human and Social Capital 

equity that can potentially be transferred from parents to children. In those who do not have the 

benefit of this intergenerational equity (because parents are not educated or they have limited access 

to because of the geography they are confined to), it can become a great challenge for them to break 

out of the shackles of poverty and/or development.  

17
Dr. Seetharam is one of the senior core team members and key architects of SVYM since its inception 

and also a consultant orthopedic surgeon besides his interest in Water Sanitation & Hygiene (WASH), 

culture, and wildlife.  
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first teacher of this “cowshed-school”. The first batch had 28 children herded (literally) into 

the cowshed with the primary intent of ‘feeding them’. As Dr. Balu admits quite candidly, 

“there was no intent to build a school, we were medical practitioners, there to provide 

medical care…” This is a sentiment that is seconded by both Dr. M.A. Balasubramanya (Dr. 

MAB)
19

 as well as Dr. M.R. Seetharam (Dr. MRS) whom we spoke to and who were involved 

with SVYM right from its inception.  

 

There is also the acknowledgement of 

the lack of understanding of what 

constituted tribal education in the first 

place. It was the convergence of good 

intent and the wise words of the seers 

that led to the setting up of the school. 

In the light of all this, VTCL truly is a 

“happy accident”. 

 

Dr. Balu also recounts how as the 

engagement with the students 

blossomed, his own interest in 

education peaked along with a waning 

interest in medicine. It helped that 

there were other volunteers and interns 

who had started to take on the mantle of providing healthcare, freeing Dr. Balu to focus more 

on education. A book on Educational Psychology that was given to him by Swami 

Achalanandaji
20

 impacted not only his thinking but also the contours of how the school 

would be shaped and developed. Five principles that he culled out of this book were critical 

to the evolution of the school from a cowshed to the sprawling campus today. The 

infographic to the right provides a summary of the 5 principles. These 5 principles that tie 

the learner, the learning facilitator, learning methodology, learning context, and learning 

content are in a sense eternal principles of education but in the hustle and bustle of running 

a school, they often get diluted and lost. VTCL’s focus on these principles is a singular 

20
 A former Engineer in the government department, who resigned from government service and took 

Sanyasa at the age of 54 from Swami Chidanandaji of Divine Life Society. Because of his proximity to 

the Mission and his scholastic achievements, the Ramakrishna Ashram had permitted him to stay at 

RIMSE and guide the younger monks and Brahmacharis. To read more: 

https://rbalu.com/5-swami-achalanandaji/ 

19
Dr. M.A. Balasubramanya (Dr. MAB) is one of the senior core team members and key architects of 

SVYM. He has worked as CEO and Secretary of the Organization.  
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achievement, more so because these five principles continue to form the foundational basis 

of how the school is run even today. A more detailed explanation of these principles and how 

they are integrated into the VTCL system is provided in section-3 of this book.  

 

One of the questions that comes to mind has to do with the issue of ensuring socio-cultural 

appropriateness and context. This is particularly important, given the fact that this 

population had already been displaced from their natural ecosystem. They had also never 

been exposed to a structured school environment ever and on top of it this was not a 

homogeneous tribal population where a one size fits all approach could be taken - they came 

from (primarily) four distinct tribal populations
21

 that had their own sociocultural, and 

dialectic traditions. One unique and totally unexpected challenge that emerged was the 

reluctance of  other tribal groups to learn from a fellow-tribal. This meant the need to bring 

in non-tribal teachers from outside to teach tribal learners. It was 

not that the experiment to have tribals teach tribals was not tried 

out, in fact, it was repeatedly attempted without much success. 

Therefore, as Dr. Balu notes “You cannot keep experimenting at the 

cost of not being able to run the school. Sometimes it is better to look 

for the least common denominator that can work in a given context 

rather than look for the best, when the best runs the risk of failing… 

Therefore, this is what was attempted in those initial days…” Also, 

when the goal is to educate the largest number of students from the 

community, then one cannot aim to build a niche school but rather 

look to build an ecosystem that provides an avenue for the largest number of people to get 

educated and find success in life. The choice really was either about experimenting for the 

sake of experimenting or choosing the well-trodden path that would provide the basics of a 

good education and the chance at a fulfilling livelihood to a population group that had 

already been displaced from their natural environment. The experiments and innovations 

could always be introduced later, once the system had stabilized. 

This early two-fold filter of contextual relevance and cultural appropriateness that 

was attempted to be applied on the content and substance of what would be taught at the 

school was constrained by two factors: 

1.​ finding those who could identify what constituted ‘contextual relevance’ or for that 

matter ‘cultural appropriateness’ because all those who were involved in creating the 

content or defining the context were not from the same cultural milieu. 

21
 Kādukurubas, Jenu Kurubas, Yerevas, and the Paniyas. 
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2.​ Absence of a benchmark or even a reference that could serve as a pointer to how 

context and culture could be bridged. There weren’t any ready made material that 

could be used to plug this gap.  

The attempt therefore was always about finding a middle path, a sort of equilibrium that 

would not rock the boat nor would it be too much of a 

compromise. An example of attempting to achieve this 

“equilibrium” was the choice of Kannada as the medium of 

education - although the tribals had their own dialects, it was not 

possible to choose one dialect in which classes could be 

transacted from among the many dialects that were spoken. 

Therefore, Kannada being the regional language of the state and 

in a sense the common thread (a language that was understood 

across tribal groups) was chosen. 

 

It was also the time when Ms Anita Kaul
22

 had been posted to the District Primary Education 

Program (DPEP) and was piloting the Nali-Kali
23

 experiential learning program at the 

government ashram
24

 schools. This content that was being used by the Nali-Kali model was 

adapted for the tribal school as well because it was the closest to the cultural context and also 

aligned with what was being taught at mainstream government schools. An advice from Ms. 

Kaul was prescient - “We simply don’t have the mandate to decide what is good for other 

children, we could perhaps do it for our own children but definitely not for 200-300 

children who could well question us later on how we assumed the authority to decide for 

them.” Essentially, she was pointing out the reality of how it is not advisable to assume that 

we know what is right for others. Also, we might be making choices based on our 

assumptions and beliefs that come from our contexts and lived-experiences. We have neither 

lived their lives, nor can we expect to fully comprehend their contexts, compulsions, and 

motivations - therefore, looking for the least common denominator makes a lot of sense, 

especially when the alternative is far more riskier with little to no clarity on the outcomes 

and/or benefits that might accrue. Furthermore, while the state (government) is 

constitutionally authorized to decide for its citizens, an individual or an organization, 

24
 Ashram schools are residential schools which impart education up to the secondary level to children 

belonging to the scheduled tribes (STs).  

23
 The Nal-Kali system (literally learn while you play) is a unique experiment that was piloted at HD 

Kote and has subsequently spread to most parts of Karnataka State and variants have been adopted 

across several other states in the country. 

22
 Anita Kaul (1954-2016) was an Indian Administrative Service (IAS) Officer known best for her key 

role in reforming India’s elementary education system including the Right to Education movement 

and the Nali-Kali program that was developed in collaboration with UNICEF.  
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however, altruistic in his/their outlook cannot presume to have the mandate to decide for 

other citizens.  

 

Therefore, the decision to choose the Nali-Kali state curriculum for the school was born out 

of careful consideration and selecting the option that would best suit the contextual and 

cultural imperatives of that point in time. Therefore, it was a conscious decision to align with 

the mainstream path rather than risk experimenting with the lives 

and livelihoods of so many people.  

Another insight into why a mainstream educational system seemed 

to be most appropriate for the population that was being served is 

informed quite strangely by the entry of television sets and their 

impact on the lives and lifestyles of the tribals. Dr. Seetharam notes 

how as the TV sets started to make their way into the hādis, they 

brought with them the aspirational lives and habits of the urban, 

rich and famous. The desire to emulate this ‘aspirational lifestyle’ seemed to have taken hold 

among the tribal community as well.  The implications of these influences and societal 

pressures meant that an ecosystem that was structured and comprehensive was crucial to 

inculcate discipline, values, and habits that would stand these children in good stead for their 

future.  

 

Dr. Seetharam is in fact quite clear that the structured and mainstream approach that was 

adopted from the early days of the school has in fact helped slow down the erosion of tribal 

values and culture by protecting the students from the mindless onslaught of digitized and 

romanticized versions of urban culture through Television then and social media now.  

 

In retrospect, given where the school has reached today, it appears to have been the right 

choice or at least the best choice in the given circumstances. Ultimately any school and 

particularly a school that is primarily for the tribal population, has to balance (to the best of 

its abilities) the realities of today’s societal pressures with the demands of a community 

facing an identity crisis. This is particularly true when the community that is being addressed 

is at a crossroads and there is no pre-existing model against which what was being attempted 

could be benchmarked or validated. Today, however, is a different story. As Dr. M. A. 

Balausbramanya remarked during his conversation (and which led to the writing of 

sections-3 and 4 of this book), VTCL today by itself serves as a benchmark for other schools 

to emulate and learn from. There are several “best-practices” and lessons learned through 
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practice, trial-and-error, and from community-embedded wisdom that can serve as pointers 

to other schools that hope to create a similar platform for under-served communities.  

 

The curriculum that was adopted (and largely followed till today) was/is a hybridized model 

that takes the Nali-Kali model as the base and builds on it - a mainstream, contextually 

modern curriculum that still retains its socio-cultural 

appropriateness and contextual relevance: 

1.​ Follow the Nali-Kali model in toto up to 4th grade 

2.​ A customized curriculum that includes the best parts of 

the Nali Kali model and a structured model from grade-5 

through grade-7 - this was in order to ensure that the 

learners, almost all of them being first-generation learners 

were ‘mainstreamed’ gradually rather than being ‘shocked’ 

into the realities of the modern world. This also explains 

the structuring of the classrooms at the school, the lower classes being almost 

open-to-air and the higher classes gradually transitioning into more closed and 

standard structures. 

3.​ From grade-8 through grade-10 the school follows the standard structured 

curriculum that aligns with the state board of education. Here too, practical 

considerations and the sage advice of Ms. Anita Kaul helped frame the approach. As 

Dr. Balu notes “You cannot afford to tell your child to exist without the option of 

integrating with the rest of mainstream education, because higher education in our 

country cannot possibly be structured exclusively for tribals.” 

 

 It is important to recognize and appreciate the fact that the opportunities and frameworks 

that exist for higher education in our country follow an approach that is standardized and 

largely uniform with minimal differences. This means that if the 

system of education in the lower to mid-level stage is radically 

different, then, it would make it extremely difficult for children 

coming out of such a setup to acclimatize themselves to the 

standardized frameworks of higher education in India. This 

therefore was an important consideration in arriving at the type of 

curriculum and the methodology of transaction to be followed at VTCL and preparing the 

students for the reality of what constitutes higher education beyond class-10 thus became a 

pressing imperative. 
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Furthermore, it needs to be acknowledged that “education for economic growth” is a reality. 

While “education for enlightenment” is a noble thought and must be part of the ideal of 

education, however, that alone cannot be the goal for all because economic prosperity is a 

critical component of individual growth and prosperity along with nation building and 

development. It is this that informs SVYM’s development model of investing in human and 

social capital leading to economic consequences and nation building, because “development 

is the constant expansion of human capabilities
25

.”  

 

An interesting point that came up during the conversations not just with Dr. Balu but also 

with several others who were interviewed for this book, was the topic of the medium of 

instruction to be adopted at a school such as VTCL. As part of tracing the history and 

developments that have shaped the growth of VTCL, we posed this question to the teachers.  

We could see a clear divide between the senior teachers and the newer teachers with regard 

to this aspect. While the senior teachers were unanimous in maintaining that Kannada 

(regional/mother tongue) must continue to be the medium of instruction, the younger 

generation of teachers seemed to view this a little more pragmatically while acknowledging 

the realities of today.  

 

The newer generation of teachers also spoke about the pushback from the tribal community 

itself who want their children to study in English medium because they see English as the 

gateway to national and international success. While, the sentiments associated with sticking 

to one’s mother tongue and/or the regional language of the state is perfectly understandable, 

it must be acknowledged that English is rapidly being seen not just as the universal link 

language but also as the language of corporate and entrepreneurial success, particularly in an 

increasingly globalized world order. Additionally, if VTCL has to be true to its stand of 

serving as a platform for the fulfilment of tribal aspirations, then it must take on board the 

changing aspirations and expectations of the community. 

 

In this context, it is interesting to see Dr. Balu’s views on this and how Kannada was chosen 

more as a compromise option rather than as a conscious choice! As he clarified very 

succinctly “I was clear from the beginning that Kannada could be the ‘cultural bridge’ but 

the Vyavahārika (transactional) bridge had to be English.” The only reason that Kannada 

25
 Development as a constant expansion of human capabilities is proposed both by Amartya Sen and 

Martha Nussbaum - a field of Development Economics that is focused on the capabilities approach to 

human development  
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was chosen was because he couldn't find competent English teachers willing to commit 

themselves to VTCL at that time. He sees this as a “lost opportunity”
26

 

 

Another key decision that was taken early on was the methodology/approach to teaching. 

There are four modes of teaching that are possible (shown in the infographic). However, the 

decision to opt for a particular mode of teaching, derives from the practicality and 

practicability of the context and current realities at a given point in time. Therefore, the 

methodology adopted was 

“one-to-many” which is the 

commonest, most 

economical, practical, and 

practicable when the need is 

to address a large group of 

learners. A key consideration 

in the one-to-many approach 

is the need to create 

appropriate “learning spaces” 

i.e., one-to-many learning 

necessarily needs to be 

infrastructure-driven for it to 

be effective and efficient. Another factor that needed to be taken into consideration was the 

need to build three distinctly different types of learning spaces to cater to the learning model 

that had been adopted at VTCL - the open model for grades 1 through 4, the semi-open 

model for grades 5 through-7 and the standard classrooms for grades 8 through 10. The 

infrastructure that has existed till today (it is undergoing some changes today) is a reflection 

of this thinking and the work of architect Tara Murali
27

 The pathway that leads up to the 

school is an example of the architectural and infrastructural philosophy followed at VTCL. It 

is a winding path that was initially allowed to form naturally as a consequence of the 

repeated footfalls of the children coming to and going back from school.  

 

It is important also to realize that when we speak of “learning spaces” we are not speaking 

only of physical infrastructure but also of creating the requisite mindspace for learning to 

27
 Tara Murali is an architect based out of Chennai and a former Secretary of Indian Institute of 

Architects, Tamil Nadu Chapter and Vice President of the Palani Hills Conservation Council.  

26
 The school now has the first batch of students who are learning with English as the medium of 

instruction today and this is seen as a natural progression of addressing the changing needs of the 

community.  
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happen - a soul in the school that facilitates learning. As a new generation of learners as well 

as a new generation of teachers emerge in and around VTCL, the contours of the school are 

also transforming in line with the evolving needs of the community. As Praveen Kumar S, the 

current head of Education and whose vision for what and how VTCL needs to grow in the 

future, is shaping the current contours of the school, notes for example, - “the choice of 

English as the medium of instruction is largely a response to the demands and felt-needs of 

the community.” 

 

Another important change that has come about and which is helping the school be more 

experimental in its approach towards tribal education is the relative easing in the funding 

challenge - it is no longer about the money deciding what can and cannot be done, but rather 

about what needs to be done and how and from where can the fund be sourced.  
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Section-2: The Impact… 

 

 

This section traces the impact that VTCL has created in the communities and geographies it 

has worked in and traces how key indicators of Human and Social Capital have moved over 

the years… 
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Section-2: The Community Impact of VTCL 

The Viveka Tribal Center for 

Learning (VTCL) 

 is spread across 18 acres, bounded 

on the South and South West by the 

lush Bandipur National Park and 

the approximately 114 hādis
28

 on the 

other side. Heggadadevankote (HD 

Kote) is one of 7 taluks comprising 

the Mysuru district of Karnataka 

and contains 281 villages and just 2 

towns (the taluk panchayats of 

Saraguru and HD Kote). COVID-19 

has meant that the census 

scheduled for 2021 could not be 

conducted, hence most of the 

demographic data available for this 

region is drawn from the census of 

2011. Table-1 summarizes the key 

demographic details of this region
29

. 

The urban/rural split is quite stark with 90.2% of the population living in the rural areas and 

only 9.8% in urban areas. The taluk is also home to a sizable population of forest-based tribal 

groups comprising primarily the Jenu Kuruba, Kadu Kuruba, Yarava, Soliga and Paniya 

tribes that are native to this region. 

29
 Available at: https://bit.ly/4g46msv. Last accessed. Oct 23, 2024.  

28
 The nearest English equivalent of Hādi is a hamlet or small settlement.   
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Table-1: Summary demographic details, HD Kote 

Parameter Number Percentage 

Population 2,63,706  

Males 1,32,748  50.34% 

Females 1,30,958  49.66% 

Children 29,554  

Overall literacy  56.92% 

Male literacy  63.29% 

Female literacy  50.46% 

Scheduled Tribes  23.61% 

Scheduled Castes  27.78% 

Average Sex Ratio: 987 females per 1000 males 

https://bit.ly/4g46msv
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The tribal hādis are dispersed along the fringes of the Bandipur and Nagarahole National 

Parks with HD Kote accounting for 51.67% of the total tribal population of Mysuru district. 

Table-2
30

 provides an estimate of the numbers across the major tribal groups in HD Kote 

which  

remains one of the most backward taluks in Karnataka and continues to perform poorly on 

the Human Development Index (HDI)
31

 and other development indicators. 

The Viveka Tribal Center for Learning (VTCL) which started as an informal school in 

1988 with 28 students today has 562 students on its rolls. 51% of the students are girls and a 

majority of the students come from about 60 nearby hādis of the forest-based tribal groups 

listed earlier. VTCL is a state-board, fully residential 

school from grade 6 to 10 and the only highschool of 

the gram panchayath of N Begur. With limited 

educational opportunities beyond 7th std in tribal 

areas and the increasing awareness among parents, 

the school has seen a steady increase in the 

admissions over the last 4 years. The school charges a 

nominal participation fee of Rs. 500 per student per year against the average expenses per 

student in the school of Rs. 35,000 (up to 6th std) and Rs. 68,000 (7th – 10th std). The 

school is supported by the Ministry of Tribal Affairs, Govt of India and by the Govt of 

Karnataka through the grant-in-aid support for the higher primary school. The school today 

can boast of a 97% pass-percentage in the SSLC exam and an almost 100% record of students 

continuing their education after their 10th grade. Over the 33 years, the school has evolved 

from providing access to education (focusing on admission, attendance & retention) to 

31
 The Human Development Index (HDI) is a summary measure of average achievement in key 

dimensions of human development: a long and healthy life, being knowledgeable and having a decent 

standard of living. 

30
 Kumar AH, Mahesh TM, International Journal of Humanities & Social Science Invention. 2014; 

Volume-3, Issue-1.  
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Table-2: Tribes of HD Kote 

Tribe Population 

Jenu Kuruba 16,761 

Kadu Kuruba 2,430 

Yarava 1,547 

Soliga 2,630 

Total 23,368 
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providing ‘holistic’ education leading to continuing education beyond 10th std (focusing on 

the overall development of a child – physical, intellectual, emotional and spiritual). 

The Socio-cultural challenge at the heart of the problem 

Before, we go into the assessment framework used or the methodology and tools, a quick 

summary of the soco-strategic intent and objectives of setting up the school and the key 

objectives to be achieved through the medium of school education need to be placed in 

context. 

The Kabini dam with its huge reservoir and the formation of the Bandipur National Park 

created to the south of Nagarahole submerged and displaced many villages, ancient temples 

and tribal hamlets, including large areas of the national park. As a result, many indigenous 

communities/tribes and villages were relocated to the edge of the forest and the Kabini 

reservoir. The Jenu Kurubas in particular but also other tribes such as the Soligas, Yerawas, 

and Kadu kurubas had to relocate outside the forest area. It was this displaced tribal 

population that faced health, educational, and socio-economic challenges. Although it was 

primarily a group of doctors who had gotten together to provide basic healthcare, it soon 

became clear that the entire gamut of challenges could not be addressed only through 

provisioning of the basics like healthcare, nutrition, and so on.  

A long-term approach that focused on building the requisite Human and Social Capital that 

would make it possible for the tribal population to develop the knowledge and skills to take 

care of themselves was a critical component of the developmental approach - this meant 

creating the ecosystem and infrastructure for a mainstream educational model that would (i) 

meet the standards and requirements of a highly quality school (ii) be accessible & affordable 

to the tribal population that it was serving, and (iii) ensure there is minimal socio-cultural 

loss and displacement during the process of mainstreaming (preserving the culture and 

cultural consciousness of the tribal population). Today, while, few of the initial challenges 
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remain, the challenges that emerged and being tackled, particularly in the last five years 

include, (i) the need to broadbase the reach of the schools (ii) ensure greater gender parity in 

enrollment - an increased focus on girl-child education (iii) ensuring continuance of 

education beyond higher primary and later after completion of tenth grade (iv) improving 

results (pass% outcomes). This has led to the reframing and positioning of the purpose of 

VTCL to: “a platform for the fulfillment of tribal aspirations.” The target segment 

remains the school-going age population of the tribal. The target segment remains the 

school-going age population of the tribal hādis being serviced the school. The stakeholders 

include the parents, teachers, the communities, donors, funding agencies, SVYM (as the 

parent organization), and the government 

Impact Assessment Framework 

The framework used for the assessment as shown in the infographic to the right includes 

both qualitative and 

quantitative aspects and 

derives from the paradigm of 

measuring Human and 

Social Capital
32

 as a key 

indicator of Human 

development. Table-1 

provides the indicators and 

dimensions of this impact 

assessment framework. 

Although there is clear 

consensus that sustainable and equitable development can only be achieved by prioritizing 

investments in Human Capital, it is not an easy metric to be tracked. There are three 

32
 Human capital is the knowledge, skills, and other personal characteristics that people have that help 

them be productive. Social capital is the value that comes from social networks, or groupings of 

people, which allow individuals to achieve things they couldn't on their own 
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approaches towards capturing Human Capital indicators, the income approach, the cost 

approach, and the indicator approach. Appendix-5 provides a summary of each of these 

approaches. For the purpose of this assessment, the indicator approach has been adopted. In 

the table below, the items highlighted in green have been assessed for this report. However 

the other indicators could not be evaluated because of the absence of relevant data for those 

indicators. 

Table:4 Indicators and dimensions of the Impact Assessment Framework 

Measure Definition Indicators Dimensions 

Indicator 

Approach 

Investment in 

Knowledge, 

Skills, Health 

Child / adult survival rate Health & Nutrition 

Prevalence of stunting in children Health & Nutrition 

# of years of schooling Education 

Test scores Education 

School enrollment Education 

Literacy Education 

Education attainment Education 

Skill mix (of employment) Skill 

Labor force participation Livelihood 

Work, Jobs, continuing education, & 

Income  

Livelihood 

Social & civic engagement 

Inclusion & 

Participation 

Health & Wellbeing Health & Nutrition 

It is to be noted that although at the moment there aren’t enough records to provide 

comprehensive details on aspects of Health & Nutrition, anecdotal evidence from interviews 
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and Focus Group Discussions (FGDs) point to physiological and health improvements in 

children across the board. One of the recommendations of this report is to include these 

indicators in the assessment framework going forward. 

 

Results and Outcomes 

Enrollments: An increasing trend in general 

Two data-points are particularly important: 1999-2000 when the school for the first time 

had students across all grades/classes (I through X) and 2024-25 (the current year). An 

examination of these two data-points shows a substantial increase in the number of students 

enrolled into the school: 391 students in 1999-2000 versus 562 students in 2024-2025 

- an increase of 171 students in numbers and a 45% growth between the assessed starting 

and end-points. The trend between these two data-point years is presented in the table as 

well as graphs below. Another data-point that is of interest is in the growth of the girl-child 

enrollment - an increase from 140 to 278, translating to a 98.6% increase in enrollment 

numbers. Furthermore, the gender ratio (girls to boys) has also seen an increase from 36% 

to 49% between the two data-points.  

In terms of gender ratio changes between the first 5 years (1999-2004) and the last 5 years 

(2019-2024), the increase is very significant - from 25% to 90%. 
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Graph-1: Overall enrollment trend: considering the two data-points of 1999 & 2024 when 

the school had classes I through 10.    

 

Graph-2: Overall enrollment trend of girls: considering the two data-points of 1999 & 2024 

when the school had classes I through 10. 

 

 

Representation across tribal groups 

As has been indicated the school caters to several tribal groups. The total number of students 

across the various tribal groups who have enrolled and studied at the school shows a 

predominance of the Jenu Kuruba and Kadu Kuruba groups. Table-6 below gives the 

absolute numbers of each tribal group who have studied at the school till date. However, as 

can be seen from the trend shown in graph-3 below, there has been a trend towards a more 

 

 

26 



Jungle School - The Journey of VTCL 

uniform distribution across groups in the last five years in particular. An analysis of the data 

shows that enrollments from the Beda community for example started from only the year 

2015-16 and has since shown a steady increase from 44 (30 boys & 14 girls) in 2015-16 to 86 

(48 boys & 38 girls) in 2024-25. Similarly, the Nayaka community had only 3 students (all 

boys) in 2019-20 and has since grown to 18 (5 boys & 13 girls). 

 

Table-6: Distribution of students across tribal groups (from the time of inception). 

JK KK Ya Sol Ia Beda Nay SC OBC 

3,849 2,311 875 118 20 385 68 41 42 

 

 

Results: A progressive trend 

An analysis of the pass percentages in five 5-year blocks, i.e., the available data has been 

divided into 5-year blocks and then compared from the first 5-year block through to the 

current 5-year block, ending in 2024. This shows a steadily rising trend from 43.8% in 

block-1 to 93.6% in block-5. Graph-4 below shows this trend. The 5-year blocks are shown 

in the table below.   
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5-year Blocks Results (%) 

Block-1: 1999-2000 to 2003-2004  43.8% 

Block-2: 2004-2005 to 2008-2009 59% 

Block-3: 2009-2010 to 2013-2014 86.8% 

Block-4: 2014-2015 to 2018-2019 84.2% 

Block-5: 2019-2020 to 2023-2024 93.6% 

 

Continuing Education - after completion of class X 

There has been a steady and consistent increase in the number of students (boys and girls) 

choosing to pursue further studies after completion of their tenth class. Introduction of a 

scholarship support, industry and academic linkages, special guidance and counseling 

sessions have aided this trend. Chart-5 below, provides a snapshot of some of the 

career-choices and trends with regard to what students do/take up after completion of their 

Class-X. 
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There is also a positive trend in those pursuing higher studies after the completion of ​

Class-X. An assessment of the last four years shows a steady upward trend as summarized in 

Table-7 below. 

 

Table-7: Summary of students pursuing higher studies after completion of Class X 

Year 

Arts Commerce Science Diploma 

B G Total 

B G B G B G B G 

2020-​

2021 

2 6 0 0     2 6 8 

2021-​

2022 

3 3 3 1 0 1 2 0 8 5 13 

2022-​

2023 

8 17 3 1 3 2 8 1 22 21 43 

2023-​

2024 

13 14 2 6 0 1 8 4 23 25 48 

Total 26 40 8 8 3 4 18 5 55 57 112 
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An additional feature of the school which makes it not only unique but also provides the 

students an opportunity to equip themselves with the skill to expand their job opportunities 

and earning potential is the introduction from 2011, of the “Introduction to Basic Technology 

(IBT)” as a part of the school curriculum. The course introduces students to various 

vocational skills like plumbing, carpentry, fitting, electrical work, tailoring and agriculture 

from class-6 itself. The course has been successful in expanding the career options for the 

students beyond pre-university education and has ensured continuity of education beyond 

10th std. Several alumni (esp. from land-owning tribal families) have taken up 

agriculture and are able to improve their family income through well-informed 

practices and also support and guidance from the livelihoods sector of SVYM in 

collaboration with the Indian Council for Agricultural Research (ICAR). 
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Section-3: The VTCL Toolkit… 

 

 

 

Practice makes perfect, repeated practice creates lessons for others to draw inspiration from. 

Over the more than three decades of its existence, there have been several lessons gleaned 

from the experiences and experiments at VTCL. 

 

This section examines the best practices that have emerged over the years at VTCL and have 

endured the test of time, repeatability, and replicability.    
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Section-3: The VTCL Toolkit 

This section examines the best practices that have emerged over the years at VTCL and have 

endured the test of time, repeatability, and replicability. There are two subsections here.  

Best Practices at VTCL 

Best practices are a set of guidelines, practices, routines, or procedures that represent the 

most efficient, prudent, and best course of action in a given context 

The best practices at VTCL that have evolved over the years and become institutionalized can 

be classified into three categories: 

 

Infrastructure Practices & Rituals Curricular & Co-curricular aspects  

 

Infrastructure: 

Here the term is used in its broadest application and not narrowly defined to mean the 

physical infrastructure only. It includes the ideas that help create the learning 

spaces/environment, the design of the ecosystem, the ‘environment of learning’, the creative 

deployment and optimization of resources, and the physical spaces that make learning 

enjoyable.  

Best Practice-1: Allow new ideas to evolve and track where they go 

A philosophy that continues to be practiced at VTCL is the premise that change is a 

constant and that ideas can come from everyone and everywhere. This does not mean that 

all ideas are taken on board or incorporated but that ideas are allowed to be expressed and 

nurtured - this helps build a system where the status quo is constantly questioned and 

challenged. It is this cross pollination of ideas that helps build a robust system that can 

consistently renew itself while being contextually relevant and culturally appropriate, 

because contexts and cultural relevance can change over time. 

 

 

33 



Jungle School - The Journey of VTCL 

Best Practice-2: Create Learning Spaces 

A “Learning Space” is a conceptual 

understanding of what constitutes a learning 

ecosystem. The five fundamental principles that 

informed the journey of VTCL at its initiation 

remain relevant today. 

●​ Know your learner: The journey of 

education begins with understanding 

the learner. This includes knowing their 

capabilities, where they come from, 

identifying their aspirations and aligning 

our aspirations with those of the learner. 

The learner's perspectives and aspirations are constantly evolving and the conceptual 

design of the “learning space” has to keep up with this change, while not 

compromising on the fundamentals.  

●​ Learning Context: What is the context from which these learners are coming and 

how does the context impact/influence what can be and needs to be transacted? 

Obviously this too has changed. The context is very different today from what it was 

35 years ago. Today, third and fourth generation learners at the school often come on 

their own volition, parents and community stakeholders have a clearer 

understanding of the importance of education. This was not the case at the time of 

inception where the primary need was to ensure that children attend school, have 

access to nutritious food  and in the process avail education that can make them 

survive in the changed realities of the world. Today, the focus while remaining on 

enrollment, attendance, and access has also expanded to encompass quality of 

education, academic excellence, skilling, continuing education and so on. Again, the 
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need to revisit and re-calibrate the learning context is crucial to building a 

continuously improving learning space.   

●​ Learning Content: The question that was asked at the time of inception was “how 

can it be made contextually relevant, culturally appropriate, and contemporary?” 

While the question remains relevant even today, there The need to be contextually 

relevant when it comes to education is a given.  

●​ Learning Facilitator/Teachers: Who do the children and the community want to 

learn from? Who would be best suited to impart the best that is possible to these 

learners? As the initial experiments showed, it was the counterintuitive narrative that 

actually worked at VTCL! The tribal community preferred to learn from non-tribal 

teachers rather than from those from their own community.  

●​ Learning Methodology: What will be most suitable given the understanding that 

comes from the contextual relevance, cultural appropriateness, learning context, 

and the available learning facilitators? 

●​ Ambience and ecosystem: What is the infrastructure that can best suit the 

context? 

Best Practice-3: Optimize available resources 

When working within the constraints of a resource-limited setting, creating an energizing 

learning environment becomes a challenge. At VTCL, this is addressed by optimizing 

available resources while taking advantage of the natural geography of the place. One of the 

best examples of this practice is the Rain Water Harvesting facility. Unlike standard settings 

where rain water harvesting is limited to the catchment areas of roofs, at VTCL water is 

allowed to flow naturally and “find its level”. The sprawling campus and the large 

open areas obviously aid in making this possible. A natural pond in a low-lying area 

of the campus serves as a collecting point of water that flows naturally across the 
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open land surface. Groundwater all around the campus as well as in the borewells in 

and around the campus have been significantly replenished and the water table augmented. 

Another design element that was incorporated early on is the open classrooms particularly 

for the junior sections. The newer layouts carry forward the 

design elements of the old with one change being octagonal 

classrooms replacing the hexagonal designs. The open 

classrooms bring several advantages besides helping tribal 

students overcome their claustrophobia of closed spaces. The 

natural lighting helps save on energy consumption and cost 

while also enhancing the learning experience. The octagonal shapes of the classrooms also 

means that learners are not sitting in rows of one behind the other, making the 

front-bencher/back-bencher narrative irrelevant and redundant. 

Yet another example that can be cited is the natural haphazardness of the overall layout of 

the campus itself - this comes from an acknowledgement of the fact that randomness is in the 

very nature of the world we live in and therefore order in chaos is an acknowledgement of the 

fundamental reality of life itself. Even the winding pathway that children walk on, to get to 

their classrooms is a product of this very same principle - the pathway was allowed to 

develop on its own as a result of several years of student footfalls.  

 

Rituals and Practices: 

The term Ritual is derived from the sanskrit “Ṛta” which is the root for several other English 

words including Rhythm. “Ṛta” stands for the natural order or rhythm of the universe and 

the need for everyone to aim to be in-synch with the natural order of things as they are. This 

natural order or rhythm plays out across contexts, situations, timeframes, and places. This 

need to respect this Ṛta is organically inherent in the very DNA of VTCL. For example, the 

respect for community embedded rituals and wisdom has informed and influenced all of the 

practices at VTCL. 
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Best Practice-1: Support and nurture pre-existing tribal group dynamics and 

inter-group bonding  

Group bonding and inter-group dynamics exist in all group settings. This bonding and 

dynamic is particularly strong amongst tribal populations and the need to respect this is 

crucial to build trust and cooperation. VTCL has traditionally supported these dynamics and 

allowed them to play out before introducing new norms or practices that may be important 

within a school setting. Several examples can be given to substantiate this practice. When 

Lalitha, the Kādukuruba girl was made the first teacher at the “cowshed” school, there was 

pushback from the tribal community both from within the Kādukuruba group as well as the 

other tribal groups. The tribals were more “comfortable” learning from what we would 

consider an ‘outsider’. Thus it was that teachers from traditional urban schools were 

recruited to teach the tribals. The residential quarters for the teachers that came up within 

the campus were also for the same 

reason - teachers who came from 

towns and cities like Mysuru and 

Bengaluru had to be provided 

accommodations within the 

campus. This is where the 

contextually relevant and culturally 

sensitive part of the philosophy 

comes into play. At the same time, 

every effort to document, preserve, 

and incorporate the tribal culture into the system is made. Asking the tribal Yajamānas
33

 to 

address the students, compilation of the traditional songs of the tribal community into a 

book are some examples of efforts towards preserving and fostering the culture. The book, 

33
 Yajamāna - local leader of a tribal community/group 
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which is a compilation of the Jenu Kuruba and Betta Kuruba traditional songs and stories, 

serves as a resource for teachers to use as a teaching tool for the students  

Best Practice-2: Flat, minimally hierarchical structure 

Most traditional schools are hierarchical in how they are structured and organized. A 

conscious decision was taken early on at VTCL to ensure that the structure would be as flat as 

possible. This was done in order not to overwhelm the tribal students as well as parents. 

While this has evolved over the years into a more traditionally hierarchical structure, it has 

been a gradual process that has allowed for the tribal population to grow into it. In the early 

days of VTCL one of the practices was that a parent walking into the campus could approach 

anyone for enrollment and they would be facilitated. To a large extent till today VTCL follows 

an informal approach that emphasizes a humane approach towards all interactions and 

transactions.  

 

Best Practice-3: Exposure and experience sharing 

VTCL greatly benefits from being embedded within the larger framework of SVYM.  

An example of this could be the visitors, donors, and well wishers of SVYM who visit and 

share their experience and best practices with the students, teachers, and stakeholders at 

VTCL. This exposure has also enhanced the ‘market presence’ and the associated spinoffs 

that come from it, including funding, knowledge, and support. SVYM’s engagement in other 

developmental areas like Healthcare, livelihoods, palliative care, capacity building, and so on 

has meant that these services have been extended to VTCL as well. The students as well as 

the community have benefited from these extended services. Anecdotal evidence confirms 

that the health parameters of all students at VTCL has shown a significant improvement 

across time and this can be directly correlated with the healthcare services extended by 

SVYM to VTCL - this includes immunization schedules, health checkups & health 

monitoring, WASH
34

, health & hygiene, and nutrition. The livelihoods and skilling programs 

34
 WASH = Water Sanitation and Hygiene. 
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that SVYM offers, has also enhanced the employability, lifeskills, and job opportunities for 

alumni of VTCL. A more quantitative and qualitative assessment of the health parameters of 

the students at VTCL (entry-level, ongoing, and exit-level) is being planned in order to better 

capture and report a crucial aspect of Human Capital improvement.   

Best Practice-4: Integrating the community being served into the system 

A crucial aspect of social delivery is to understand that “We work WITH the community & 

not FOR the community.” Unless and 

until there is community buy-in and 

more importantly, community 

participation for the programs we offer, 

the program will not be sustainable. It 

is crucial to always put the program in 

the middle and involve multiple 

stakeholders. At VTCL too, the 

emphasis is on the program with the 

community seen as one among several 

key stakeholders. The infographic to the 

left summarizes this approach. 

 

Curricular and co-curricular practices: 

The curricular and co-curricular practices and aspects at VTCL have evolved since the time of 

its inception in keeping with the theme of VTCL being a “developing idea” Furthermore, the 

best practices have emerged out of several years of experimentation and trial & error. Even 

then, the practices that have been institutionalized continue to be questioned and reflected 

upon for their contextual relevance and cultural appropriateness. 
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Best Practice-1: Contextualization of the curricular aspects 

This aspect of contextualization of the curriculum takes into consideration, the following 

broad aspects: 

●​ Documentation: are we documenting learning and the changing aspects of how 

education is being perceived, consumed, and projected. Archival, retrieval, and 

traceability systems are crucial to ensure this aspect. 

●​ Skilling & Vocational education: Education, particularly in the tribal context 

needs to include the aspect of skilling and vocational education. This is not just an 

acknowledgement of the natural abilities of the target population but also a key 

metric of employability. 

●​ Inculcating cultural aspects seamlessly into the curriculum: Modern 

education need not translate into deracination and uprooting of tradition and cultural 

inheritance. There needs to be a mechanism where there is synergy between modern 

education and cultural grounding. Inclusion of tribal songs, dances, and inviting the 

Yajamanas (tribal chieftains) to address the students, retaining infrastructural and 

ecosystem markers are all examples of integrating culture with curriculum.   

Best Practice-2: Focus on the community as a whole instead of only the 

students 

VTCL is unlike standard schools that have a transactional relationship with their students. 

The relationship at VTCL extends beyond students and alumni networks to encompass the 

parents, family, and the larger community as a whole. For example, the family of the 

students get connected (based on the need) to other programs of SVYM like Health and 

Livelihoods - this is in line with SVYM’s approach of treating the family and the community 

as a unit and the tribal population as a whole. Another example of this approach is VTCL’s 

outreach to other schools in the area, particularly government schools - this takes the form of 

sharing of resources and teachers along with transfer of best practices, which helps those 

schools develop their capacities as well.  
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This means that the school is much more than an educational institution. It’s expanse 

includes community development through the instrumentality of education of tribal children 

and education cannot be restricted to the narrow transactional needs of the classroom but 

extends to all aspects of life and livelihood.​

Best Practice-3: Emphasis on teacher capacity augmentation 

One of the challenges of running a school inside a tribal colony is to attract and retain good 

teachers and teaching talent. This challenge that was acute during the initial stages of the 

school has dissipated to a large extent but challenges remain. In order to address these 

challenges, several programs aimed at teacher capacity building, improving motivation and 

morale, building mentor-mentee relationships with teachers from VSOE
35

, and enhancing 

teacher-bonding. The efforts of the last several years have led to significant increases in 

retention and a steep drop in attrition rates at VTCL. 

Best Practice-4: Broadbase academic performance metrics  

Academic review and metrics at VTCL is no longer only about marks scored or 

pass-percentage in the six subjects that are mandatory. It has been broadbased to include 

quality of education in co-scholastic activities, attendance (not forced but willing 

attendance), overall performance across multiple touchpoints, and most importantly the 

happiness quotient of the students. The point being “If at the end of it all, students are not 

happy and learning is not fun, then what is the point of education? 

​

Best Practice-5: Collaborative Management 

To run a school of the scale and size of VTCL, particularly in a resource-limited setting poses 

several challenges that can be addressed only by taking a collaborative approach to 

management. It would require the teachers to go beyond their mandate of teaching and 

extend into caregiving and counseling, administrators to double-up as mentors and coaches 

and so on. The allied programs being offered by SVYM like the School Education Program 

35
 VSOE = Viveka School of Education, the only CBSE school of HD Kote, run by SVYM at Saraguru 
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(SEP)
36

 provide an excellent cover for VTCL in terms of enrollment and community 

engagement. The effort to instill pride and ownership among all stakeholders at VTCL has 

also gone a long way in making running VTCL a more collaborative effort involving 

personnel and resources across SVYM.  

 

 

36
 The SEP program aims to build a conducive learning environment in the schools and the society at 

large for every child by augmenting learning resources, promoting career awareness especially STEM, 

providing financial assistance and enhancing community participation. Today, the School Education 

Programs of SVYM work with over 300 Government schools across the state of Karnataka. 
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Section-4: The Road Ahead… 

 

 

 

Some journey’s last a lifetime, some several lifetimes. The journey of VTCL is one such. Even 

as there has been much that is good, there is much more to do… 

 

This section summarizes the future and the roads that shall be taken    
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Section-4: The Road Ahead​

This section attempts to summarize the future outlook for VTCL. In attempting to capture 

this aspect, we posed a common set of questions to almost all of those who consented to 

speak with us. These questions explored two broad themes. 

1.​ VTCL, seen as an idea has global relevance and applicability, therefore should we look 

to take this idea to other geographies and contexts. Did they think that the idea of 

VTCL was community-agnostic and thus applicable globally? 

2.​ Where did they see VTCL 10 years from now? 

Appendix- 4 provides a summary of the approach taken for the personal interviews as well 

as the specific questions that were posed to each interviewee. 

 

As is to be expected for questions of this nature, the answers and outlooks were varied and 

diverse. While presenting a cross-section of the important views, this section also 

summarizes the view of the current leadership team and their roadmap for the future.  

In terms of the quantitative aspects, like number of classes, enrollment, and so on, VTCL has 

touched the benchmarks that it had set for itself and also the requirement standards of the 

education department. Qualitative aspects of diversity and gender parity have also been 

achieved.  
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The way forward 

Tribal school to Viveka Center for Human Excellence… 

 

The compulsions that existed at the time of inception of VTCL that led to the nomenclature 

including the word “Tribal” no longer exist. A key consideration that drives the current 

thinking at VTCL is the need to make it broad based and attract students from all walks of 

life. This comes from the basic premise that development cannot occur in isolation and needs 

the participation of all stakeholders. Furthermore, now that mainstreaming of tribal 

populations and integrating them with the larger population of the nation has become 

inevitable, this mainstreaming can be better served if children learn to engage with children 

from other communities and walks of life.  

It is this that informs and influences the thinking of transforming VTCL into the Viveka 

Center for Human Excellence (VCHE). At a time when inclusion and diversity are buzzwords, 

why should tribals alone be ‘excluded’ from the mainstream? It is through mainstreaming 

and focusing on Human excellence as a critical outcome of education that VTCL seeks to 

build conscientious citizens of tomorrow who will participate in the nation-building process. 

Enhance VTCL’s reach across Tribal communities  

As of today, only 20% of tribal students study at VTCL. The remaining 80% are either 

unschooled or enroll in other government schools. The question to be addressed is how will 

VTCL reach these students? The answer to this may not be in building more VTCLs but 

rather in building robust community connections with other schools through innovative 

engagement models. This will help enhance the overall educational ecosystem of the tribal 

population while broad-basing VTCL’s model of achieving human excellence and citizenship 

through building Human and Social Capital. 
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Create Role Models who will be worthy of emulation 

A key lacuna that is sought to be addressed going forward is to create role models from 

within the student community - a pool of role model alumni who can serve as goodwill 

ambassadors and sources of inspiration. Efforts towards this end have already been initiated 

including a greater focus on STEM
37

 education and encouraging students to pursue careers 

in the civil services, corporate sector and so on. While there is the odd alumnus who has 

progressed to become an advocate or a forest officer, there is a need to increase the number 

of those who can serve as true role models for the future generations. This will involve 

ensuring that each student is helped to find his/her purpose in life and mentored to get 

there. ​

 

English as a means of education 

Another aspect of this approach of mainstreaming will include the gradual transformation of 

VTCL from a Kannada medium educational institution to an English medium education. 

This is not an attempt to reduce the importance of Kannada but rather an acknowledgement 

that while Kannada as a language is crucial, English has become the language of business 

and progress and is crucial to economic and social development. While Kannada will remain 

important and students will continue to learn it as a language, the shift to English as the 

medium of instruction is in line with the modern approach to education. Additionally, this is 

a demand that has come from the tribal communities themselves and as such is a response in 

the right direction.​

 

Moving to Central Board of Education (CBSE) 

The approach going forward will also be to align with the Central Board of Education (CBSE) 

which will help align with the standard curriculum transacted nationally. It will also help 

open up opportunities to students that will go beyond state boundaries. Additionally, the 

37
 STEM = Science Technology Engineering Mathematics 
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CBSE curriculum provides greater flexibility to schools to include co-scholastic activities 

which are crucial to the overall vision of VTCL. A CBSE curriculum will make the school 

more open to students from urban areas who could choose VTCL as their boarding school - 

this too aligns with VTCL’s expansive vision of building the Viveka School of Human 

Excellence that will be inclusive and promote diversity. 
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VTCL Toolkit 

This simple and ready to use toolkit is presented as a generic toolkit that can be used as a 

template/reference to define, describe, and measure program impact across sectors with 

minor tweaks 

1.0 Description of key terms 

There are specific terms that are used regularly in the social sector, often without going into 

the nuances of what they actually mean at the level of program delivery. 5 key terms and 

their definitions that are relevant to impact assessment are provided below. 

1.1 Impact 

Positive or negative, primary and/or secondary, long-term effects/results produced as a 

consequence of a development intervention, directly or indirectly; intended or unintended. 
[1] 

[2]
 

1.​ 2 steps above ‘Outputs’ & 1 step above ‘Outcomes’ 

2.​ Long-term intended & unintended consequences 

3.​ Positive and/or negative 

4.​ Sustainability: (defined as) project success after support withdrawal/project exit - key 

to sustained impact. 

Impact is different from outcome because impact can have ‘snowball effects’ that outcomes 

don’t, i.e., impact can have secondary effects that were not part of the original program 

definition - these can be positive or negative. 

 

1.2 Outcomes 

Short-term and/or medium-term consequences/effects of the outputs of a social sector 

intervention. 
[1][2] 

1.​ 1 step below ‘Impact’ & 1 step above ‘Outputs’ 

2.​ Measure various intended & unintended consequences (short-term & long-term) 

3.​ Can be achieved at various levels of program/project: 

a.​ Preliminary outcomes 

b.​ Intermediate outcomes 

c.​ Overall outcomes 

Outcomes provide information on what is the benefit that has accrued to the 
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community/target segment specifically in the short-term.​

 

1.3 Outputs 

The products/goods/services that are a direct consequence of the development intervention. 

They reflect what was achieved based on the action plan of the program. Outputs have a 

direct bearing on the outcomes but not necessarily on the impact. 

1.​ 1 step below ‘Outcomes’ & 2 steps below ‘Impact’ 

2.​ First-level direct products/spinoffs from project activities 

3.​ From single or many activities 

 

1.4 Activities/Tasks/WBS 

Activities or tasks or Work Breakdown Structures that are executed/performed in order to 

deliver on the outputs. All tasks involve the use of inputs and resources and as such need to 

be tracked at that level for efficiency, effectiveness, accuracy, timeliness, and funds 

utilization. 

1.​ Actions or logical sequence of tasks to achieve/complete specific milestones 

2.​ Course corrections happen at this level 

 

1.5 Inputs 

All the resources deployed toward achievement of the program/project goals. 

1.​ Resources invested/deployed 

a.​ Financial 

b.​ Pre-project activities 

c.​ Non-financial 

i.​ Human 

ii.​ Community 

iii.​ Organization 

iv.​ Donor agencies 

v.​ Government 
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 1.6. How are the 5 elements connected and how do they fit together? 

Typically, in most social sector projects outputs alone or sometimes outputs and outcomes 

are predicted at the start of a project or program. However, the impact the program is 

expected to cause, is not regularly predicted, tracked, or assessed. Moving forward, social 

sector projects will need to bring in predictive as well as assessment models that can help in 

benchmarking, reporting, and assessing the real value a social program is delivering. Impact 

assessment is key to measuring the Social Return on Investment (SROI)  

 

 

 

 

 

 

 

 

It is also 

important to understand that there can be overlap between the 5 elements and therefore it is 

crucial to define each element carefully at project initiation stage. This can be illustrated 

through an example. Let us take the example of a project that involves building classrooms 

for a school: If the target is to dig 100 wells, then the process of digging wells can be an 

activity and every completed well can be counted as an output, even as the digging process 

continues.​

 

2.0 Structuring a program for impact assessment 

It is important to structure a program or an intervention right from the beginning to be 

conducive for impact assessment. Impact assessment cannot be a retrospective analysis 
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alone. While the final impact assessment report can be prepared after program completion, 

the inputs/metrics that go into impact analysis have to be structured and captured 

throughout the lifecycle of the program or intervention. The steps to be taken are listed 

below 

 

2.1 Strategic Intent 

This is the most important aspect of the program/intervention because it clarifies the intent 

as well as defining the social problem that is sought to be addressed. It contains the following 

elements. 

2.1.1 Social challenge/problem being addressed 

The primary social/cultural/environmental challenge or problem that is being addressed 

needs to be clearly defined such that it is clear to all stakeholders involved. A brief 

description of the problem and why it is important to be addressed helps clarify purpose and 

objectives. 

2.1.2 Are we working in this areas (present) / Have we working in this area (past) 

A thorough scan of currently active programs within the organization is critical to identify if 

there are similar programs that are being implemented. This helps in synergizing resources 

and also draw lessons from programs of similar nature that can help in the implementation 

of the new program. 

2.1.3 Target Audience / Social Segment being addressed 

A clear definition of the community that is being addressed and the demographic details, 

including health, education, employment and other parameters is important. This provides 

details on the “baseline” status and can be the ground to measure progress (if any). 

2.1.4 Outputs 

Outputs need to be listed, defined, and described as appropriate. Tasks must be broken down 

into WBS and listed under each output. 

 2.1.5 Outcomes 
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The outcomes must be mapped to outputs and described clearly enough for all stakeholders 

to understand what would be the benefit that would accrue to the target segment. Outputs 

should be upwardly mapped to outputs and downwardly to impact.  

 2.1.6 Impact 

The possible impacts (positive and/or negative) need to be predicted to the extent possible at 

the beginning of the project, tracked through the program lifecycle, and after program 

completion. 

 2.1.6 Risk and Risk Mitigation 

All programs and interventions come with their own risks - these could be financial, social, 

cultural or a combination of more than one. It is crucial to list all the possible risks, define 

the scope and impact of the potential risk and decide on possible mitigative steps to address 

these risks. A simple “Risk Table” can be used to predict, track and solve risks during the 

program lifecycle. An example is given below 

Risk Table 

Risk Probability + Impact Score Risk Response 

P [1.0] [1--5] P X I 

Funds may not be 

available on time 

0.5 5 2.5 Identify other 

sources of funds 

     

 

3.0 Approach 

3.1 Baseline status / Situation analysis 

A baseline status of the situation that needs to be addressed must be available before 

commencement of the intervention. Check to see if it is already available. If not, a baseline 

survey needs to be commissioned to assess and report the situation “as-is, where-is” as, this 

will be the basis for defining the outcomes and impact to be achieved and also to benchmark 

the outcomes and impact for later assessment and reporting. 
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3.2 Context description 

A clear description of the context and the prevailing attitudes needs to be included in order 

to set the program/intervention in perspective. The inputs for context description will come 

from the baseline analysis, project brief, and also preliminary field surveys. 

3.3 Implementation Plan or Project plan 

A detailed project plan, drilled down to the WBS level needs to be prepared along with a 

timeplan and scope summary. Alignment of the intervention with national and/or 

international development goals (like SDGs) needs to be included and mapped. 

 

4.0 Social Impact Scorecard (SIS) 

A social impact scorecard is a tool used to measure, track, assess, and report social 

performance. It is a set of metrics and indicators that help compare objectives versus 

achievement, measure and report short-term and long-term impact, and  provide an idea of 

whether the social change that has been implemented has the potential to be sustainable 

over time.  

The scorecard approach is based on the belief that what gets measured gets managed 

effectively, and what gets managed has a greater impact, and greater the impact greater the 

chance of sustainability.  

4.1 Steps involved in creating the SIS 

The SIS typically involves the following steps: 

​ Identify metrics 

​ Describe metrics 

​ Define/describe tracking methodology 

​ Create scorecard 

​ Publish scorecard​

 

4.2 Steps involved in creating the SIS 

The SIS is important because as a tool it goes beyond impact assessment alone and benefits 
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the organization as a whole by enhancing: 

​ Transparency 

​ Accountability 

​ Benchmarking 

​ Sustainability 

​ Relevance​

 

4.3 What is to be measured through the SIS 

The SIS is typically customized for each program, but typically almost all 

interventions/programs will have an impact on these parameters and these “generic” 

parameters will need to be included in all programs. 

​ Environmental Impact 

​ Social Impact 

​ Cultural Impact 

​ Economic Impact 

​ Overall Governance 

​ Sustainability 

 

4.4 Creating a Social Impact Scorecard Dashboard (SIS): 

Given below is a simple table of how a SIS can be created and used for reporting. Template-1 

provides a dashboard taking the example of “increasing girl child enrollments into school” 

This template provides a snapshot  

Year Baseline # Enrollments Target Ach Diff 

2022-23      

2023-24      

      

Narrative: Include a summary of what is the societal change that you think makes this 

trend sustainable. A few questions in this context can be helpful. 

​ Are the newer enrollments community-driven or are they still dependent on 

mobilization and motivation by the program implementation organization/NGO? 
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​  What is the Behavior Change that has come about as a result of the efforts taken 

till date? 

 

 

 

The responses to these questions can be derived through questionnaire-based surveys, 

focus group discussions,  

 

 

Impact 

Category 

Impact 

Description 

Positive/​
Negative 

Reversible / 

Sustainable? 

Impact 

Timeline 

Health Reduce anemia 

in girl children 

age 12 - 18 to 

less than 10% 

To be filled-in 

after project 

evaluation 

To be filled-in 

after project 

evaluation 

By end 2025 

Education     

 

 

5.0 The Log Frame  

The logical framework, or logframe, is the most common planning tool used in social 

development. It defines the logic of a program or intervention from its activities through to 

the desired changes, and is used as a basis for monitoring and evaluation. 

The elements and the “logic” of the Log Frame are summarized in the table below along with 

a brief description of each of the elements used in the log frame.  

 

 

 

Narrative Summary 

Objectively 

Verifiable 

Indicators 

Means of 

Verification 

Assumptions / 

Risks 

GOAL 

Long-term change 

program / 

intervention 

hopes to achieve 

Metrics & 

Measures 

defined / 

described for 

Sources & 

Methods used 

to collect 

information  

NA 
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verification  

PURPOSE 

Change aimed for 

by the end of the 

program / 

intervention 

Fill as relevant to the 

program. Include 

Risks  
OUTPUTS 

Products &/or 

Services 

ACTIVITIES: Tasks, WBS across program lifecycle 

INPUTS: Financial, Human, Material Resources deployed 

 

5.1 Objectively verifiable indicators 

The indicators identified must be objective and not subjective, that is they must be ‘provable’ 

on the basis of facts and not influenced by subjective feelings, beliefs, opinions, gut-sense, or 

interpretations. 

5.2 Means of verification 

What tools would be used to collect, collate, and verify the data and indicators? 

Methodologies include questionnaires, door-to-door surveys/interviews, Focus group 

discussions, secondary information, personal interviews and so on.  

5.3 Assumptions 

All programs have a few assumptions that can be listed and risks predicted. Social sector 

projects have many moving parts and several variables. Therefore it is prudent to identify 

these assumptions and risks at the start and list appropriate mitigating actions. 

The logic of a log frame can be summarized as below
38

: 

​ IF the activities are carried out AND the assumptions are realised THEN the outputs 

should be delivered. 

​ IF the outputs are delivered AND the assumptions are realised THEN the purpose 

should be achieved. 

38
 Adapted from INTRAC 2024. Garbutt A and Simister N. Available at: https://bit.ly/413TPRx. Last 

Accessed: Nov 24, 2024.  
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​ IF the purpose is achieved AND the assumptions are realised THEN the goal should 

be achieved. 

 

6.0 Theory of Change 

A theory of change defines a method of how an intervention, or set of interventions, could 

probably lead to a specific or series of specific developmental change(s), drawing on a causal 

analysis based on available evidence.
39

  

 

 

 

39
 Adapted from UNDAP. UNDAF Companion Guide: Theory of Change.  
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7.0 How the intended impact is connected to the models of change 

This is summarized in the infographic below.  
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Appendices 

Appendix-1: Enrollment (Boys and Girls): 1990-91 through 2024-25​

 

Year C-1 C-2 C-3 C-4 C-5 C-6 C-7 C-8 C-9 C-10 

 B G B G B G B G B G B G B G B G B G B G 

1990-1

991 

32 12                   

1991-1

992 

22 18 24 12                 

1992-1

993 

24 27 25 21 23 7               

1993-1

994 

22 19 24 24 23 20 23 7             

1994-1

995 

22 19 22 18 22 25 25 15 29 12           

1995-1

996 

22 18 20 15 20 18 23 29 26 14 28 11         

1996-1

997 

24 21 20 19 20 16 16 19 20 28 25 7 26 8       

1997-1

998 

14 8 18 21 21 14 17 13 24 29 21 21 21 5 26 4     

1998-1

999 

24 19 16 9 24 23 29 16 23 21 25 26 27 19 32 4 32 2   

1999-2

000 

15 14 23 14 17 9 24 20 29 20 29 19 21 30 29 8 32 4 32 2 

2000-

2001 

14 13 11 13 26 16 24 13 32 20 23 20 32 20 20 18 15 5 28 2 

2001-

2002 

20 21 25 15 27 16 24 21 41 24 30 22 36 16 28 22 20 15 16 5 
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2002-

2003 

18 22 22 21 19 22 20 16 33 23 34 13 21 19 29 17 19 17 15 12 

2003-

2004 

19 23 30 13 21 21 19 21 32 20 31 22 35 15 29 19 24 16 18 14 

2004-

2005 

29 17 22 23 27 13 15 22 18 21 29 14 24 19 36 14 28 16 23 14 

2005-

2006 

19 22 31 14 22 20 27 14 16 21 19 20 22 14 37 15 27 12 21 7 

2006-

2007 

21 16 21 19 27 13 23 22 25 16 16 22 14 23 25 19 34 14 26 11 

2007-

2008 

20 22 23 12 17 17 23 12 23 22 26 15 20 22 13 30 23 17 30 13 

2008-

2009 

17 23 20 18 24 16 18 16 22 15 19 23 24 14 26 24 13 27 23 16 

2009-

2010 

25 20 15 22 22 21 25 18 13 25 21 21 18 22 29 20 23 21 12 26 

2010-

2011 

15 26 24 16 16 24 24 21 25 16 17 23 25 20 23 24 25 14 18 18 

2011-2

012 

19 23 16 26 26 17 14 23 24 22 22 18 17 21 33 19 19 19 24 10 

2012-

2013 

22 22 18 23 17 24 26 16 15 22 22 19 22 20 18 21 29 18 18 18 

2013-

2014 

24 19 19 22 19 23 16 25 26 14 15 26 22 18 23 19 19 20 28 16 

2014-

2015 

27 26 24 18 18 23 20 22 20 24 26 11 15 26 21 23 22 20 19 20 

2015-2

016 

22 8 25 20 25 18 18 21 23 20 23 21 31 13 12 27 18 20 19 20 

2016-

2017 

18 21 18 10 27 20 26 18 19 28 25 16 17 25 28 13 19 23 17 19 

2017-2

018 

5 7 11 16 10 4 18 14 19 11 12 16 18 12 18 25 28 12 14 21 
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2018-

2019 

10 16 9 9 16 22 19 9 19 18 26 15 16 19 22 21 14 29 24 11 

2019-

2020 

9 16 17 19 10 18 24 27 26 19 25 22 30 18 28 28 22 21 14 23 

2020-

2021 

13 11 10 14 17 24 8 18 21 28 27 19 20 22 47 33 25 26 22 21 

2021-

2022 

9 11 18 10 19 14 25 22 18 18 27 27 30 17 38 30 45 34 43 35 

2022-

2023 

22 9 9 12 15 10 18 12 24 17 23 22 36 28 38 30 32 30 36 34 

2023-

2024 

13 11 22 12 8 16 17 11 22 19 29 32 31 32 55 62 36 34 29 27 

2024-

2025 

18 12 14 11 21 13 10 17 19 12 23 25 30 32 40 34 58 51 32 34 

Total 669 612 666 561 666 577 658 570 726 619 718 588 701 569 803 623 701 537 601 449 

 

 

Appendix-2: Results year-wise summary: 1999-00 through 2024-25 

 

Year 

Total 

Studen

ts 

(Appea

red) 

Boys Girls 

Total Boys Girls 

Pass % 

Attempt -1 

Pass Fail Pass Fail Pass Fail  

1999-2000 26 25 1 6 20 6 19 0 1 23% 

2000-2001 30 28 2 18 12 17 11 2 1 60% 

2001-2002 21 16 5 7 14 7 9 0 5 33% 

2002-2003 27 15 12 15 12 12 3 4 8 55% 

2003-2004 31 18 14 16 15 11 7 5 8 48% 

2004-2005 29 18 11 17 12 11 7 6 5 46% 
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2005-2006 28 21 7 12 16 12 9 0 7 43% 

2006-2007 38 26 12 35 3 23 3 12 12 93% 

2007-2008 36 29 7 6 30 5 24 1 6 16% 

2008-2009 36 21 15 35 1 21 0 14 1 97% 

2009-2010 33 11 22 22 11 9 2 13 9 67% 

2010-2011 32 16 16 30 2 16 0 14 2 94% 

2011-2012 34 24 10 32 2 23 1 9 1 94% 

2012-2013 31 18 13 31 0 18 0 13 0 100% 

2013-2014 43 27 16 34 9 22 5 12 4 79% 

2014-2015 34 16 18 26 7 14 2 12 6 79% 

2015-2016 35 19 16 26 9 14 5 12 4 74% 

2016-2017 34 15 19 28 6 12 3 16 3 82% 

2017-2018 34 13 21 33 1 13 0 20 1 97% 

2018-2019 35 24 11 31 4 22 2 9 2 89% 

2019-2020 35 14 21 33 2 14 0 21 2 94% 

2020-2021 43 22 21 43 0 22 0 21 0 100% 

2021-2022 42 19 23 33 9 18 1 15 8 79% 

2022-2023 68 35 33 67 1 35 0 32 1 99% 

2023-2024 54 27 27 49 5 23 4 26 1 96% 

Total 889 517 373 685 203 400 117 289 98 77% 

 

Appendix-3: Subject-wise failure and progress thereof (particularly Maths, Science, & 

English 

 

Year 

Analysis of subject-wise failure & progress thereof 

Kannada English Hindi Maths Science Social 

1999-2000 0 10 5 17 18 7 

2000-2001 0 7 5 8 4 5 
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2001-2002 0 8 0 14 8 11 

2002-2003 0 6 0 10 9 6 

2003-2004 1 7 5 12 3 1 

2004-2005 2 5 0 11 7 5 

2005-2006 0 1 0 16 3 0 

2006-2007 0 0 0 3 0 0 

2007-2008 0 5 0 30 1 1 

2008-2009 1 1 0 0 0 0 

2009-2010 5 5 2 11 8 7 

2010-2011 0 1 0 2 2 2 

2011-2012 2 1 0 0 0 1 

2012-2013 0 0 0 0 0 0 

2013-2014 6 6 3 15 12 9 

2014-2015 5 4 1 1 2 1 

2015-2016 2 1 1 7 6 3 

2016-2017 4 4 5 12 7 7 

2017-2018 1 0 0 0 0 0 

2018-2019 0 2 0 4 4 2 

2019-2020 0 0 0 0 0 0 

2020-2021 0 0 0 0 0 0 

2021-2022 5 5 5 5 2 2 

2022-2023 1 0 0 0 0 1 

2023-2024 0 5 3 3 5 2 

Total 35 84 35 181 101 73 
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Appendix-4: List of questions posed to the interviewees and the structure used for 

the interviews. 

Approach: The personal interviews were planned with a select group of 

individuals who fulfill one, some, or all of the following criteria:​

 

1.​ Founder members of SVYM/VTCL 

2.​ Have a granular idea of “The idea of VTCL” 

3.​ Will be able to articulate the vision at the time of inception and the vision for a 

developing idea of VTCL 

4.​ Have been associated with VTCL in a leadership role or have contributed to 

furthering the idea of VTCL 

Objectives 

Conduct a free flowing interview for approximately 60 minutes with each 

interviewee across three themes: (1) The idea of VTCL - origins and how it is a 

developing idea (2) The journey till date and the specific contributions, insights, 

experiences of the interviewee (3) The way forward in terms of the idea as well as 

the specific steps to be taken 

Mode 

Online or offline with an option to record the conversation for future reference 

Repurposing of content  

Repurpose the content into a script for publication 

 

Indicative questions for theme-1: 

1.​ Why did you think of the idea of a tribal school? What was the seed that 

started the whole process? OR What has been your experience of the tribal 

school? How has the idea of a school in a tribal geography appealed to you? 

2.​ How do you see the progress of that idea? Do you see it as a still developing 

idea or something that has reached some level of saturation/steady-state 
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3.​ If you had an opportunity to travel back in time , would you change anything 

at all, and if ‘Yes’ what would that be? 

4.​ VTCL is seen as the “soul of SVYM” the place where change is visible - what 

are the specific changes that have left an impact on you? 

5.​ Influence of well wishers in the developing idea and how it has shaped the 

evolution of the school 

6.​ Adhoc contributions by visitors/government personnel - what has been the 

impact of that? 

7.​ Connections with Ramakrishna Vidyashala and Ramakrishna mission - how 

has that shaped the growth and development of VTCL? 

8.​ Community dynamics  

 

Indicative questions for theme-2: 

1.​ How do you see the journey till date - your own personal/professional journey 

as well as that of VTCL? 

2.​ What would you consider are your most important contributions to VTCL? 

3.​ Can you share a few standout experiences during your time at VTCL that 

reinforced your commitment to the development of this idea and the school? 

 

Indicative questions for theme-3: 

1.​ VTCL as an idea has global relevance - it can work across geography and 

communities. How do you think this “idea of VTCL” can be globalized and 

mainstreamed? What do you think needs to be done in that direction? 

2.​ Where do you see VTCL 10 years from now? 

 

Appendix-5: Table summarizing the approaches to measuring Human Capital. 

Measure Definition Indicators Dimensions 

Indicator 

Approach 

Investment in Knowledge, 

Skills, Health 

Child / adult survival rate Health & Nutrition 

Prevalence of stunting in 

children Health & Nutrition 

# of years of schooling Education 

Test scores Education 

School enrollment Education 
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Literacy Education 

Education attainment Education 

Skill mix (of employment) Skill 

Labor force participation Livelihood 

Work, Jobs & Income Livelihood 

Social & civic engagement Inclusion & 

Participation 

Health & Wellbeing Health & Nutrition 

Cost 

Approach 

Current Gross Investment 

= Direct Spending + 

Estimated value of unpaid 

time devoted to HC 

development 

School enrollment - age, gender, 

type of schooling Education 

Direct spending on formal 

education & training & other HC 

investments 
Education 

"Time-Value" of HC-investments 

(student-time, 

employer/employee time), 

teacher-time, institutional time 

etc. 

Proxy/Notional 

Indicators 

Mortality rates by age & gender Health & Nutrition 

Income 

Approach 

Current Gross Investment 

= Direct Spending + 

Estimated value of unpaid 

time devoted to HC 

development 

School enrollment - age, gender, 

type of schooling Health & Nutrition 

Population dynamics by age, 

gender, & educational 

attainment 

Inclusion & 

Participation 

Earnings by age, gender, & 

educational attainment Livelihood 

Mortality rates by age & gender Health & Nutrition 

 

Appendix-6: Table summarizing the Human & Social Capital approach at SVYM. 

Definition: Human Capital 

Human Capital is the set of physical, intellectual, emotional, and spiritual capabilities that an 

individual possesses that affords him or her the agency to lead and sustain their life 

Corollaries to the above definition: 

Human Capital as envisioned by SVYM is not synonymous with the Human Resources definition of 

Human Capital where Human Capital is fundamentally seen as a factor of production and connected 

to labour productivity 

Therefore, Human Capital as envisioned by SVYM is embedded in the fundamental principle of 

Human Development and manifests as the following: 
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(1) Human welfare should be increased through investments in education & health even if such 

investments do not necessarily result in a direct increase in labor productivity - this means, 

Economic Consequences flow naturally from individual and collective choice (with regard to the 

means) and are not a forced outcome of labor practices that potentially exploit Human beings 

(2) Human beings are not a means to an end (where the end is a function of increased 

productivity), rather Human beings and Human development are both ends in themselves 

(3) Health, Education, and Empowerment shall provide individual human beings with the agency 

and means to make a free choice of how they would want their lives to play out and how they 

would like to lead a happy, healthy and long life 

Glossary 

Agency 

Thoughts and actions of people that express their individual power & choice 

the feeling of control over actions and their consequences 

the capacity to act of one's free will. To be able to make choices unconstrained by external structures 

give individuals the choice to lead their own lives independently and provide economic security to 

themselves and their families 

able to afford basic necessities of life, health and education that affords them current wellbeing and 

also savings for their future wellbeing 

enable individuals to bring changes in their attitudes and behavior, to act in different ways as per the 

demands of changing circumstances and manage their personal and professional lives constructively 

Individuals with human capital take care of themselves, spend time on leisure activities and also 

think and act beyond consumption by serving others selflessly and contributing to the development 

of their society, environment and country 

Physical 

Need to differentiate from the "factors of production" definition used in economics, i.e. tangible, 

human-made goods that assist in the process of creating a product or service - physical assets - 

machinery, land, building etc. 

"Physical" in the context of Human Capital refers to health and wellbeing, absence of and/or ability 

to prevent/overcome disease, development of physical dexterity, mobility 

is a function of adequate nutrition, hygienic living conditions and the learning & practice of healthy 

habits 

is a function of access to health care, ability to purchase/consume & knoweldge of what is adequate 

nutrition, what constitutes hygienic living, ability to access preventative medication (vaccines) and 

what are healthy habits 

Intellectual 

knowledge, awareness, scientific temperament, communication, leadership and vocational skills that 

are developed through access to formal and informal educational experiences 

Emotional 

wellbeing, lower levels of stress & anxiety, empathy, confidence, self-esteem and people skills 

Spiritual 
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Find one's true calling in life, work on what is useful & not expedient, Serve Self & others 

Lead Life 

The ability & freedom to determine how one wants to lead his/her own life & the 

Sustain Life 

Ability to sustain the freedom of choice & lead life as per the chices made 

Definition: Social Capital 

The institutions, relationships, attitudes, and values that govern interactions among people and 

contribute to economic and social development 

The benefits an individual receives from his/her social networks 

Corollaries to the above definition: 

Are we creating the necessary institutional processes and networks? 

What are the Bonds, Bridges, and Links that inform us of our creation of Social Capital? 

How do we measure Social Capital across its Structural, Relational and Cognitive dimensions? 

Structural Dimension 

Network Structure: 

Network Diversity, 

Density, Size 

Civic Engagement: 

Assoc. Member, Volunteerism, Civic & 

Political Participation 

Trust: 

General, Institutional, 

Interpersonal 

Relational Dimension 

Social Cohesion: 

Social Interaction, Neighborhood cohesion, 

Togetherness 

Social Networks: 

Bonding, Bridging, Linking relationships 

Cognitive Dimension 

Norms & Values: Shared emotional 

connect, Social support, Collective goals, 

Affective bonds, Civic norms 
Trust: Interpersonal, Reciprocity 
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THE VIVEKA TRIBAL CENTER FOR LEARNING (VTCL) 

Nestled in the midst of a forest, the sylvan ecosystem of the Viveka Tribal Center for Learning (VTCL) is 

spread across 18 acres, bounded on the South and South West by the lush Bandipur National Park and the 

approximately 114 hādis
1
 on the other side. Heggadadevankote (HD Kote) is one of 7 taluks comprising the 

Mysuru district of Karnataka and contains 281 villages and just 2 towns (the taluk panchayats of Saraguru 

and HD Kote). COVID-19 has meant that the census scheduled for 2021 could not be conducted, hence most 

of the demographic data available for this region is drawn from the census of 2011. The table on the right 

summarizes the key demographic details of this 

region
2
. 

The urban/rural split is quite stark with 90.2% of 

the population living in the rural areas and only 

9.8% in urban areas. The taluk is also home to a 

sizable population of forest-based tribal groups 

comprising primarily the Jenu Kuruba, Kadu 

Kuruba, Yarava, Soliga and Paniya tribes that are 

native to this region. 

The tribal hādis are dispersed along the fringes of 

the Bandipur and Nagarahole National Parks with 

HD Kote accounting for 51.67% of the total tribal 

population of Mysuru district. Table-2
3
 provides an 

estimate of the numbers across the major tribal 

groups in HD Kote. 

3 Kumar AH, Mahesh TM, International Journal of Humanities & Social Science Invention. 2014; Volume-3, Issue-1. 

2 Available at: 
https://www.censusindia2011.com/karnataka/mysore/heggadadevankote-population.html#google_vignette. Last 
accessed. Oct 23, 2024. 

1 The nearest English equivalent of Hādi is a hamlet or small settlement.   

1 

Table-1: Summary demographic details, HD Kote 

Parameter Number Percentage 

Population 2,63,706 

Males 1,32,748 50.34% 

Females 1,30,958 49.66% 

Children 29,554 

Overall literacy 56.92% 

Male literacy 63.29% 

Female literacy 50.46% 

Scheduled Tribes 23.61% 

Scheduled Castes 27.78% 

Average Sex Ratio: 987 females per 1000 males 

Table-2: Tribes of HD Kote 

Tribe Population 

Jenu Kuruba 16,761 

Kadu Kuruba 2,430 

Yarava 1,547 

https://www.censusindia2011.com/karnataka/mysore/heggadadevankote-population.html#google_vignette
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The taluk remains one of the most backward taluks in Karnataka and 

continues to perform poorly as per the Human Development Index 

(HDI)
4
 and other development indicators. 

The Viveka Tribal Center for Learning (VTCL) which started as an informal school in 1988 with 28 

students today has 429 students on its rolls. 51% of students are girls and a majority of the students come 

from about 60 nearby hādis of the forest-based tribal groups listed earlier. VTCL is a state-board, fully 

residential school from grade 6 to 10 and the only highschool of the gram panchayath of N Begur. With 

limited educational opportunities beyond 7th std in tribal areas and the increasing awareness among 

parents, the school has seen a steady increase in the admissions over the last 4 years. The school charges a 

nominal participation fee of Rs. 500 per student per year against the average expenses per student in the 

school of Rs. 35,000 (up to 6th std) and Rs. 68,000 (7th – 10th std). The school is supported by the 

Ministry of Tribal Affairs, Govt of India and by the Govt of Karnataka through the grant-in-aid support for 

the higher primary school. The school today can boast of a 97% pass-percentage in the SSLC exam and an 

almost 100% record of students continuing their education after their 10th grade. Over the 33 years, the 

school has evolved from providing access to education (focusing on admission, attendance & retention) to 

providing ‘holistic’ education leading to continuing education beyond 10th std (focusing on the overall 

development of a child – physical, intellectual, emotional and spiritual). 

SUMMARY OF THE SOCIO-STRATEGIC PARAMETERS AND OBJECTIVES 

Before, we go into the assessment framework used or the methodology and tools, a quick summary of the 

soco-strategic intent and objectives of setting up the school and the key objectives to be achieved through 

the medium of school education are summarized in Table-3 below: 

Table-3: Socio-strategic parameters and objectives 

Socio-cultural challenge 

At the beginning: Displaced tribal population that faced 

socio-economic challenges that could not have been addressed only 

through provisioning of the basics like healthcare, nutrition, and so on. 

A long-term approach that focused on building the requisite Human 

and Social Capital that would make it possible for the tribal population 

to develop the requisite knowledge and skills to take care of themselves 

was a critical component of the developmental approach - this meant 

creating the ecosystem and infrastructure for a mainstream educational 

4 The Human Development Index (HDI) is a summary measure of average achievement in key dimensions of human 

development: a long and healthy life, being knowledgeable and having a decent standard of living. 

2 

Soliga 2,630 

Total 23,368 
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model that would (i) meet the standards and requirements of a highly 

quality school (ii) be accessible & affordable to the tribal population 

that it was serving, and (iii) ensure there is minimal socio-cultural loss 

and displacement during the process of mainstreaming (preserving the 

culture and cultural consciousness of the tribal population). 

Today: While, few of the initial challenges remain today, the challenges 

that emerged and being tackled, particularly in the last five years 

include, (i) the need to broadbase the reach of the schools (ii) ensure 

greater gender parity in enrollment - an increased focus on girl-child 

education (iii) ensuring continuance of education beyond higher 

primary and later after completion of tenth grade (iv) improving results 

(pass% outcomes). This has led to the reframing and positioning of the 

purpose of VTCL to: “a platform for the fulfillment of tribal 

aspirations.” 

Target Segment/Stakeholders 

The target segment remains the school-going age population of the 

tribal hādis being serviced by the school. The stakeholders include the 

parents, teachers, the communities, donors, funding agencies, SVYM 

(as the parent organization), and the government.  

3 
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IMPACT ASSESSMENT FRAMEWORK 

The framework used for the assessment (as shown in the infographic above) includes both qualitative and 

quantitative aspects and derives from the paradigm of measuring Human and Social Capital
5
 as a key 

indicator of Human development. Table-1 provides the indicators and dimensions of this impact 

assessment framework. It is to be noted that although at the moment there aren’t enough records to provide 

comprehensive details on aspects of Health & Nutrition, anecdotal evidence from interviews and Focus 

Group Discussions (FGDs) point to physiological and health improvements in children across the board. 

One of the recommendations of this report is to include these indicators in the assessment framework going 

forward. The indicators and dimensions highlighted in green in Table-4 form the basis of this assessment 

report.  

5
 Human capital is the knowledge, skills, and other personal characteristics that people have that help them be 

productive. Social capital is the value that comes from social networks, or groupings of people, which allow individuals 

to achieve things they couldn't on their own 

4 
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Table:4 Indicators and dimensions of the Impact Assessment Framework 

Measure Definition Indicators Dimensions 

Indicator 

Approach 

Investment in 

Knowledge/Education, Skills, 

Health 

Child / adult survival rate Health & Nutrition 

Prevalence of stunting in children Health & Nutrition 

# of years of schooling Education 

Test scores Education 

School enrollment Education 

Literacy Education 

Education attainment Education 

Skill mix (of employment) Skill 

Labor force participation Livelihood 

Work, Jobs, continuing education, 

& Income  
Livelihood 

Social & civic engagement 
Inclusion & 

Participation 

Health & Wellbeing Health & Nutrition 

ENROLLMENTS: AN INCREASING TREND IN GENERAL 

Two data-points are particularly important: 1999-2000 when the school for the first time had students 

across all grades/classes (I through X) and 2024-25 (the current year). An examination of these two 

data-points shows a substantial increase in the number of students enrolled into the school: 391 students 

in 1999-2000 versus 568 students in 2024-2025 - an increase of 177 students in numbers and a 45% 

growth between the assessed starting and end-points. The trend between these two data-point years is 

presented in the table as well as graphs below. Another data-point that is of interest is in the growth of the 

girl-child enrollment - an increase from 140 to 278, translating to a 98.6% increase in enrollment 

numbers. Furthermore, the gender ratio (girls to boys) has also seen an increase from 36% to 49% 

between the two data-points.  

In terms of gender ratio changes between the first 5 years (1999-2004) and the last 5 years (2019-2024), the 

increase is very significant - from 25% to 90%. 

5 
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Table-5: Enrollment across the years: 1999-2000 through 2024-2025. 

Year​

1999 

thru’​
2025 

Class-

1 

Class-

2 

Class-

3 
Class-4 

Class-

5 

Class-

6 

Class-

7 

Class-

8 

Class-

9 

Class-

10 

Monte

ssori 

To

tal 

B G B G B G B G B G B G B G B G B G B G B G 

99-00 15 14 23 14 17 9 24 20 29 20 29 19 21 30 29 8 32 4 32 2 
39

1 

00-01 14 13 11 13 26 16 24 13 32 20 23 20 32 20 20 18 15 5 28 2 
36

5 

01-02 20 21 25 15 27 16 24 21 41 24 30 22 36 16 28 22 20 15 16 5 
44

4 

02-03 18 22 22 21 19 22 20 16 33 23 34 13 21 19 29 17 19 17 15 12 
41

2 

03-04 19 23 30 13 21 21 19 21 32 20 31 22 35 15 29 19 24 16 18 14 
44

2 

04-05 29 17 22 23 27 13 15 22 18 21 29 14 24 19 36 14 28 16 23 14 
42

4 

05-06 19 22 31 14 22 20 27 14 16 21 19 20 22 14 37 15 27 12 21 7 
40

0 

06-07 21 16 21 19 27 13 23 22 25 16 16 22 14 23 25 19 34 14 26 11 
40

7 

07-08 20 22 23 12 17 17 23 12 23 22 26 15 20 22 13 30 23 17 30 13 
40

0 

08-09 17 23 20 18 24 16 18 16 22 15 19 23 24 14 26 24 13 27 23 16 
39

8 

6 
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09-10 25 20 15 22 22 21 25 18 13 25 21 21 18 22 29 20 23 21 12 26 
41

9 

10-11 15 26 24 16 16 24 24 21 25 16 17 23 25 20 23 24 25 14 18 18 
41

4 

11-12 19 23 16 26 26 17 14 23 24 22 22 18 17 21 33 19 19 19 24 10 
41

2 

12-13 22 22 18 23 17 24 26 16 15 22 22 19 22 20 18 21 29 18 18 18 
41

0 

13-14 24 19 19 22 19 23 16 25 26 14 15 26 22 18 23 19 19 20 28 16 
41

3 

14-15 27 26 24 18 18 23 20 22 20 24 26 11 15 26 21 23 22 20 19 20 
42

5 

15-16 22 8 25 20 25 18 18 21 23 20 23 21 31 13 12 27 18 20 19 20 
40

4 

16-17 18 21 18 10 27 20 26 18 19 28 25 16 17 25 28 13 19 23 17 19 
40

7 

17-18 5 7 11 16 10 4 18 14 19 11 12 16 18 12 18 25 28 12 14 21 
29

1 

18-19 10 16 9 9 16 22 19 9 19 18 26 15 16 19 22 21 14 29 24 11 
34

4 

19-20 9 16 17 19 10 18 24 27 26 19 25 22 30 18 28 28 22 21 14 23 
41

6 

20-21 13 11 10 14 17 24 8 18 21 28 27 19 20 22 47 33 25 26 22 21 
42

6 

21-22 9 11 18 10 19 14 25 22 18 18 27 27 30 17 38 30 45 34 43 35 18 12 
52

0 

7 
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22-23 22 9 9 12 15 10 18 12 24 17 23 22 36 28 38 30 32 30 36 34 16 17 
49

0 

23-24 13 11 22 12 8 16 17 11 22 19 29 32 31 32 55 62 36 34 29 27 27 27 
57

2 

24-25 18 12 14 11 21 13 10 17 19 12 23 25 30 32 40 34 58 51 32 34 25 37 
56

8 

Graph-1: Overall enrollment trend: considering the two data-points of 1999 & 2024 when the school had 

classes I through 10.    

Graph-2: Overall enrollment trend of girls: considering the two data-points of 1999 & 2024 when the 

school had classes I through 10. 

8 
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REPRESENTATION ACROSS TRIBAL GROUPS 

As has been indicated the school caters to several tribal groups. The total number of students across the 

various tribal groups who have enrolled and studied at the school shows a predominance of the Jenu 

Kuruba and Kadu Kuruba groups. Table-6 below gives the absolute numbers of each tribal group who have 

studied at the school till date. However, as can be seen from the trend shown in graph-3 below, there has 

been a trend towards a more uniform distribution across groups in the last five years in particular. An 

analysis of the data shows that enrollments from the Beda community for example started from only from 

the year 2015-16 and has since shown a steady increase from 44 (30 boys & 14 girls) in 2015-16 to 86 (48 

boys & 38 girls) in 2024-25. Similarly, the Nayaka community had only 3 students (all boys) in 2019-20 and 

has since grown to 18 (5 boys & 13 girls). 

Table-6: Distribution of students across tribal groups (from the time of inception). 

Jenu 

Kuruba 

Kadu 

Kuruba 

Yerava Soliga Iruliga Beda Nayaka SC OBC 

3,849 2,311 875 118 20 385 68 41 42 

9 
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RESULTS: A PROGRESSIVE TREND 

An analysis of the pass percentages in five 5-year blocks (from the time data on results is available) shows a 

steadily rising trend from 43.8% in block-1 to 93.6% in block-5. Graph-4 below shows this trend: 

[1999-2000 to 2003-2004]; [2004-2005 to 2008-2009]; [2009-2010 to 2013-2014]; 

[2014-2015 to 2018-2019]; [2019-2020 to 2023-2024]. 

10 
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CONTINUING EDUCATION - AFTER COMPLETION OF CLASS X 

There has been a steady and consistent increase in the number of students (boys and girls) choosing to 

pursue further studies after completion of their tenth class. Introduction of a scholarship support, industry 

and academic linkages, special guidance and counseling sessions have aided this trend. Chart-5 below, 

provides a snapshot of some of the career-choices and trends with regard to what students do/take up after 

completion of their Class-X. 

There is also a positive trend in those pursuing higher studies after the completion of Class-X. An 

assessment of the last four years shows a steady upward trend as summarized in Table-7 below. 

Table-7: Summary of students pursuing higher studies after completion of Class X 

Year 
Arts Commerce Science Diploma 

Boys Girls Total 
Boys Girls Boys Girls Boys Girls Boys Girls 

2020-​
2021 

2 6 0 0 2 6 8 

2021-​
2022 

3 3 3 1 0 1 2 0 8 5 13 

2022-​
2023 

8 17 3 1 3 2 8 1 22 21 43 

2023-​
2024 

13 14 2 6 0 1 8 4 23 25 48 

Total 26 40 8 8 3 4 18 5 55 57 112 

11 
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An additional feature of the school which makes it not only unique but also provides the students an 

opportunity to equip themselves with the skill to expand their job opportunities and earning potential is the 

introduction from 2011, of the “Introduction to Basic Technology (IBT)” as a part of the school curriculum. 

The course introduces students to various vocational skills like plumbing, carpentry, fitting, electrical work, 

tailoring and agriculture from class-6 itself. The course has been successful in expanding the career options 

for the students beyond pre-university education and has ensured continuity of education beyond 10th std. 

Several alumni (esp. from land-owning tribal families) have taken up agriculture and are able to improve 

12 
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their family income through well-informed practices and also support and guidance from the livelihoods 

sector of SVYM in collaboration with the Indian Council for Agricultural Research (ICAR). 

Note: The full data sets of the parameters assessed are provided as appendices to this report. 

When it came to Qualitative research, the primary methodologies used were Focus Group Discussions and 

Interviews. The methodology/approach used and a summary of the key findings are provided in Tables 8 

and 9 below. 

Table-8: FGD & Interview approach 

Research Type Qualitative, exploratory, semi-structured 

Target Audience Groups: The following groups were met with and each of the FGDs were recorded 

after obtaining permission from the participants 

1. Teachers at VTCL - include those with at least 3 years of experience at VTCL. Break teachers

into 3 groups: (1) > 5 years (2) 3 months to 3 years (3) people who have moved out of VTCL into

other departments of SVYM including VSOE. Each group had a minimum of 5 participants.

2. Students of VTCL - sample drawn using probability sampling across 8th, 9th, 10th class (simple

random sampling using a number generator/roll of dice) - randomization done after clustering

into boys and girls to ensure representative sample. Make 2 groups: (1) those who studied from 1st

std (2) those who moved in after 6th. Ensure mix includes forest-based tribes and others. Each

group had 25 - 30 participants

3. Community leaders & Alumni - A total of 16 alumni

4. Parents of VTCL: 5 parents (till date)

5. Education Core group of SVYM: 5 members

Introduction: The personal interviews were planned and conducted with a select group of 

individuals who fulfilled one, some, or all of the following criteria:​

1. Founder members of SVYM/VTCL

2. Have a granular idea of “The idea of VTCL”

3. Will be able to articulate the vision at the time of inception and the vision for a developing idea of

VTCL

4. Have been associated with VTCL in a leadership role or have contributed to furthering the idea of

VTCL

13 
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Objectives 

Conduct a free flowing interview for approximately 60 minutes with each interviewee across three 

themes: (1) The idea of VTCL - origins and how it is a developing idea (2) The journey till date and the 

specific contributions, insights, experiences of the interviewee (3) The way forward in terms of the idea 

as well as the specific steps to be taken 

Mode 

Online or offline with an option to record the conversation for future reference 

Table-9: Key points from FGDs and Interviews 

FGDs Key Points 

● Teachers at VTCL

● There is a paradigm shift between how the early teachers see

their experience at VTCL versus the newer teachers - for the

former it is about the early struggles and how much has

changed since, for the latter it is more about the experience

and opportunities to learn that they can gain from working at

VTCL

● All teachers are impressed by the attitude of service, simplicity

and minimalism at the school

● The opportunity to serve an under-served population and in

the process contribute to nation-building is a key motivator to

many of the teachers at VTCL

● Students at VTCL

● The new generation is clear about their motives and what they

want to achieve in life.

● It helps that they come from third generation learners and

they are driven by the passion to succeed and make something

out of their lives

● All of them are appreciative of the opportunities that they

have been provided including the co-scholastic opportunities

across sports, IBT, and exposure

● A heartening point is how many of the students expressed

14 
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their wish to come back to their own tribal hamlets and 

contribute to the development of their areas. 

● Alumni/Community

● There was a mixed response from the alumni - while some

were appreciative of all the efforts that had gone into

providing for the support of the displaced tribals, some shared

the opinion that the lack of opportunities after completing

Class-X close to the tribal hamlets meant that they could

neither pursue future education or job opportunities.

● There were other alumni (particularly an advocate, those who

are working in government jobs) who felt that VTCL was the

platform/launching pad and it was important for the

individual to use that to build their careers/lives

● Parents

● Parents in general and particularly those who have been past

alumni of VTCL are keen on seeing their children getting

educated and progress in their careers/lives

● The initial resistance that used to be present in students as

well as parents has reduced considerably and is almost

non-existent in the populations being served.

● Education Core Group

CONCLUSION & RECOMMENDATIONS 

CONCLUSION 

The Viveka Tribal Center for Learning (VTCL) has made significant strides in advancing educational access 

and quality for tribal communities, evidenced by increased enrollment, improved pass rates, and the 

notable retention of students through higher grades. The school’s commitment to addressing socio-cultural 

challenges and supporting a culturally sensitive learning environment has effectively promoted both 

academic and personal growth for students. The integration of vocational skills in the curriculum also 

provides practical pathways for students’ future employment and self-sufficiency, supporting the broader 

goal of sustainable tribal development. 

RECOMMENDATIONS 

15 
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1. Expand Career Guidance and Scholarships: Establish targeted programs to guide students in post

10
th

 grade options, possibly in partnership with local colleges or vocational institutions, and expand

scholarship availability to support students’ continued education.

2. Enhance Health and Nutrition Monitoring: Introduce regular health and nutrition assessments as

part of the school’s impact framework to track student wellbeing and identify any immediate needs.

3. Strengthen Alumni Engagement: Create an alumni network that can serve as mentors, role models,

or resources for current students, particularly those looking to give back to their communities after

graduation.

4. Include Environmental Education and Conservation Efforts: As the school is located in a

unique ecosystem, incorporating conservation education could foster environmental stewardship among

students and align with local cultural values.

APPENDICES

Year 

Total 

Students 

(Appear

ed) 

Boys Girls 

Total Boys Girls 
Pass % Attempt 

-1

Pass Fail Pass Fail Pass Fail 

1999-2000 26 25 1 6 20 6 19 0 1 23% 

2000-200

1 
30 28 2 18 12 17 11 2 1 60% 

2001-2002 21 16 5 7 14 7 9 0 5 33% 

2002-200

3 
27 15 12 15 12 12 3 4 8 55% 

2003-200

4 
31 18 14 16 15 11 7 5 8 48% 

2004-200

5 
29 18 11 17 12 11 7 6 5 46% 

2005-200

6 
28 21 7 12 16 12 9 0 7 43% 

2006-200

7 
38 26 12 35 3 23 3 12 12 93% 

2007-200

8 
36 29 7 6 30 5 24 1 6 16% 

2008-200

9 
36 21 15 35 1 21 0 14 1 97% 

2009-2010 33 11 22 22 11 9 2 13 9 67% 

2010-2011 32 16 16 30 2 16 0 14 2 94% 

16 
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2011-2012 34 24 10 32 2 23 1 9 1 94% 

2012-2013 31 18 13 31 0 18 0 13 0 100% 

2013-2014 43 27 16 34 9 22 5 12 4 79% 

2014-2015 34 16 18 26 7 14 2 12 6 79% 

2015-2016 35 19 16 26 9 14 5 12 4 74% 

2016-2017 34 15 19 28 6 12 3 16 3 82% 

2017-2018 34 13 21 33 1 13 0 20 1 97% 

2018-2019 35 24 11 31 4 22 2 9 2 89% 

2019-2020 35 14 21 33 2 14 0 21 2 94% 

2020-2021 43 22 21 43 0 22 0 21 0 100% 

2021-2022 42 19 23 33 9 18 1 15 8 79% 

2022-2023 68 35 33 67 1 35 0 32 1 99% 

2023-2024 54 27 27 49 5 23 4 26 1 96% 

Total 889 517 373 685 203 400 117 289 98 77% 

Year 
Class-

1 

Class-

2 

Class-

3 
Class-4 

Class-

5 

Class-

6 

Class-

7 

Class-

8 

Class-

9 

Class-

10 

Mont

essori 

Gi

rls 

To

tal 

B G B G B G B G B G B G B G B G B G B G B G B 

1990-

1991 
32 12 12 44 

1991-

1992 
22 18 24 12 30 76 

1992-

1993 
24 27 25 21 23 7 55 

12

7 

1993-

1994 
22 19 24 24 23 20 23 7 70 

16

2 

1994-

1995 
22 19 22 18 22 25 25 15 29 12 89 

20

9 

17 
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1995-

1996 
22 18 20 15 20 18 23 29 26 14 28 11 

10

5 

24

4 

1996-

1997 
24 21 20 19 20 16 16 19 20 28 25 7 26 8 

11

8 

26

9 

1997-

1998 
14 8 18 21 21 14 17 13 24 29 21 21 21 5 26 4 115 

27

7 

1998-

1999 
24 19 16 9 24 23 29 16 23 21 25 26 27 19 32 4 32 2 

13

9 

37

1 

1999-

2000 
15 14 23 14 17 9 24 20 29 20 29 19 21 30 29 8 32 4 32 2 

14

0 

39

1 

2000

-2001
14 13 11 13 26 16 24 13 32 20 23 20 32 20 20 18 15 5 28 2 

14

0 

36

5 

2001-

2002 
20 21 25 15 27 16 24 21 41 24 30 22 36 16 28 22 20 15 16 5 

17

7 

44

4 

2002-

2003 
18 22 22 21 19 22 20 16 33 23 34 13 21 19 29 17 19 17 15 12 

18

2 

41

2 

2003-

2004 
19 23 30 13 21 21 19 21 32 20 31 22 35 15 29 19 24 16 18 14 

18

4 

44

2 

2004-

2005 
29 17 22 23 27 13 15 22 18 21 29 14 24 19 36 14 28 16 23 14 

17

3 

42

4 

2005-

2006 
19 22 31 14 22 20 27 14 16 21 19 20 22 14 37 15 27 12 21 7 

15

9 

40

0 

2006-

2007 
21 16 21 19 27 13 23 22 25 16 16 22 14 23 25 19 34 14 26 11 

17

5 

40

7 

18 
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2007-

2008 
20 22 23 12 17 17 23 12 23 22 26 15 20 22 13 30 23 17 30 13 

18

2 

40

0 

2008

-2009
17 23 20 18 24 16 18 16 22 15 19 23 24 14 26 24 13 27 23 16 

19

2 

39

8 

2009-

2010 
25 20 15 22 22 21 25 18 13 25 21 21 18 22 29 20 23 21 12 26 

21

6 

41

9 

2010-

2011 
15 26 24 16 16 24 24 21 25 16 17 23 25 20 23 24 25 14 18 18 

20

2 

41

4 

2011-

2012 
19 23 16 26 26 17 14 23 24 22 22 18 17 21 33 19 19 19 24 10 

19

8 

41

2 

2012-

2013 
22 22 18 23 17 24 26 16 15 22 22 19 22 20 18 21 29 18 18 18 

20

3 

41

0 

2013-

2014 
24 19 19 22 19 23 16 25 26 14 15 26 22 18 23 19 19 20 28 16 

20

2 

41

3 

2014-

2015 
27 26 24 18 18 23 20 22 20 24 26 11 15 26 21 23 22 20 19 20 

21

3 

42

5 

2015-

2016 
22 8 25 20 25 18 18 21 23 20 23 21 31 13 12 27 18 20 19 20 

18

8 

40

4 

2016-

2017 
18 21 18 10 27 20 26 18 19 28 25 16 17 25 28 13 19 23 17 19 

19

3 

40

7 

2017-

2018 
5 7 11 16 10 4 18 14 19 11 12 16 18 12 18 25 28 12 14 21 

13

8 

29

1 

2018-

2019 
10 16 9 9 16 22 19 9 19 18 26 15 16 19 22 21 14 29 24 11 

16

9 

34

4 

19 
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2019-

2020 
9 16 17 19 10 18 24 27 26 19 25 22 30 18 28 28 22 21 14 23 211 

41

6 

2020-

2021 
13 11 10 14 17 24 8 18 21 28 27 19 20 22 47 33 25 26 22 21 

21

6 

42

6 

2021-

2022 
9 11 18 10 19 14 25 22 18 18 27 27 30 17 38 30 45 34 43 35 18 12 

23

0 

52

0 

2022-

2023 
22 9 9 12 15 10 18 12 24 17 23 22 36 28 38 30 32 30 36 34 16 17 

22

1 

49

0 

2023-

2024 
13 11 22 12 8 16 17 11 22 19 29 32 31 32 55 62 36 34 29 27 27 27 

28

3 

57

2 

2024-

2025 
18 12 14 11 21 13 10 17 19 12 23 25 30 32 40 34 58 51 32 34 25 37 

27

8 

56

8 

66

9 

61

2 

66

6 

56

1 

66

6 

57

7 
658 

57

0 

72

6 

61

9 

71

8 

58

8 

70

1 

56

9 

80

3 

62

3 

70

1 

53

7 

60

1 

44

9 
86 93 

12

79

3 

Year 
Analysis of subject-wise failure & progress thereof 

Kannada English Hindi Maths Science Social 

1999-2000 0 10 5 17 18 7 

2000-2001 0 7 5 8 4 5 

2001-2002 0 8 0 14 8 11 

2002-2003 0 6 0 10 9 6 

2003-2004 1 7 5 12 3 1 

2004-2005 2 5 0 11 7 5 

2005-2006 0 1 0 16 3 0 

2006-2007 0 0 0 3 0 0 

20 
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2007-2008 0 5 0 30 1 1 

2008-2009 1 1 0 0 0 0 

2009-2010 5 5 2 11 8 7 

2010-2011 0 1 0 2 2 2 

2011-2012 2 1 0 0 0 1 

2012-2013 0 0 0 0 0 0 

2013-2014 6 6 3 15 12 9 

2014-2015 5 4 1 1 2 1 

2015-2016 2 1 1 7 6 3 

2016-2017 4 4 5 12 7 7 

2017-2018 1 0 0 0 0 0 

2018-2019 0 2 0 4 4 2 

2019-2020 0 0 0 0 0 0 

2020-2021 0 0 0 0 0 0 

2021-2022 5 5 5 5 2 2 

2022-2023 1 0 0 0 0 1 

2023-2024 0 5 3 3 5 2 

Total 35 84 35 181 101 73 

Year 

Community-wise distribution of students who studied at VTCL 

JK KK Ya Sol Irul Beda Nayaka SC OBC Others 

B G B G B G B G B G B G B G B G B G B G 

1990-19

91 
10 4 17 7 3 1 0 0 2 0 

1991-199

2 
15 19 24 9 2 1 1 0 4 1 

1992-199

3 
30 34 32 19 2 0 0 0 8 2 

1993-199

4 
37 44 40 23 2 0 0 0 13 3 

1994-199

5 
38 48 55 34 2 0 0 0 25 7 
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1995-199

6 
45 56 69 39 4 0 0 0 22 10 

1996-199

7 
44 51 79 56 6 4 0 0 22 7 

1997-199

8 
30 33 73 50 17 21 2 1 14 6 

1998-199

9 
44 33 80 69 28 22 2 2 12 7 

1999-20

00 
43 33 73 65 30 21 2 0 10 7 

2000-20

01 
45 26 71 60 31 22 8 4 7 3 

2001-20

02 
107 68 64 48 25 16 4 2 3 1 

2002-20

03 
88 73 54 51 21 11 11 0 4 0 

2003-20

04 

10

4 
75 58 51 16 8 5 1 4 0 

2004-20

05 
95 72 52 46 14 11 1 0 2 0 

2005-20

06 
88 69 49 40 16 15 2 1 1 0 

2006-20

07 
82 72 51 39 12 19 1 1 1 1 

2007-20

08 
76 65 62 39 12 17 2 1 

2008-20

09 
74 68 52 37 16 19 2 1 

2009-20

10 
78 84 40 32 20 33 1 0 
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2010-20

11 

2011-201

2 

2012-20

13 

2013-20

14 

2014-20

15 
98 

10

7 
28 30 20 11 4 2 0 0 

2015-20

16 
83 74 27 22 23 7 4 4 30 14 0 0 

2016-20

17 
94 87 22 22 30 23 3 4 1 2 0 0 

2017-201

8 
54 57 8 9 20 13 4 1 5 0 0 0 2 0 

2018-20

19 
74 78 10 12 16 16 6 1 3 1 2 0 2 0 2 0 

2019-20

20 
87 

10

9 
13 12 18 13 4 2 6 0 9 3 3 0 0 0 1 0 

2020-20

21 
75 

10

0 
13 12 12 14 2 2 2 0 12 6 3 0 0 0 2 0 

2021-20

22 
68 68 15 20 14 13 2 1 2 0 46 18 7 1 4 0 6 2 

2022-20

23 
57 65 18 22 10 13 1 4 2 0 53 19 10 3 6 1 6 0 

2023-20

24 
60 60 20 17 13 19 1 3 2 1 49 30 8 13 8 4 8 3 

2024-20

25 
45 49 22 28 16 21 4 1 1 0 48 38 5 13 9 5 10 4 
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Total 

19

68 

18

81 

12

91 

10

20 

47

1 

40

4 
79 39 18 2 255 130 38 30 31 10 33 9 154 55 

24 
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